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A significant portion of scholarly literature explores the ways that youth activists (aged 
15-24 years old) appropriate mobile apps—compact software designed and developed to run on a 
smartphone or tablet—to address social issues. However, there is a paucity of research literature 
that reveals the ways that they engage in the production of socially useful mobile apps. As a way 
to address the lack of research on this area of mobile app making, this project draws on a 
participatory media research design to explore the experience of co-producing an iOS mobile 
phone app with college students working toward social change in their campus community. The 
project collects qualitative data from semi-structured interviews and design artifacts. The data is 
analyzed using the Situationist International’s concept of psychogeography, which ordinarily 
focuses on place-based investigations. As a means of analysis, psychogeography facilitates a 
creative method of moving throughout the data corpus while mapping recurring patterns, themes, 
and ideas that relate to the production of app making with participants. The findings in this study 
are marked by a disruptive event that caused the project to rupture before ending as 
methodologically planned. Nevertheless, what appeared as a moment of rupture became an 
opportunity for capture as the participatory media research project revealed variations on modes 
of ethico-political praxis that oriented the production of a mobile app that serves local 
marginalized interests. For researchers seeking to participate with activist-oriented youth on the 
 iv 
production of mobile app projects, disruption can become a generative asset that opens up 
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CHAPTER 1: INTRODUCTION 
Overview 
Radical Lifer: When I’m walking around campus it would be really cool if I had an app 
that tells me about the racial histories embedded in spaces and buildings that I walk by on 
a daily basis. We don’t really learn these histories when we arrive on campus or really 
much at all from the university, not in my experience. I think if we created an app like 
this it could help raise consciousness […] and could be really important in disrupting the 
school’s image as an ivy-like university and showing students […] that there are other 
people who contributed to the university.  
Making a mobile app—compact software designed and developed to run on a smartphone or 
tablet—that fosters goals such as raising consciousness and disrupting the status quo is a local 
effort. In other words, people at the local level think about what matters most to them and, 
depending on the social and economic context in which they live, determine why and how a 
mobile app could be used and then make it accordingly (Ekine, 2010).  
In this dissertation, I chronologically map out a participatory media research project that 
explores the experience of co-producing a mobile app with four college students working toward 
social change in their campus community. Highlighted in this textual representation are the 
points of interest and the passageways and detours that connect them. Some of the cartographic 
currents connecting these points are the consequence of disruptive situations that shifted lines of 
direction at different stages of the project, leading to unexpected encounters, pivot points, dead 
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ends, and new beginnings. These circumstances and outcomes are highlighted in this 
representation as well.  
An especially critical disruption occurred near the end of the second stage of the 
participatory media research project, when the study participants, who I refer to as the Millennial 
Enragés, stopped participating in the co-production of a mobile app, and for reasons that I never 
entirely understood. This disruptive occurrence impeded me from gathering and analyzing data 
across the three stages of the research project as initially methodologically planned. It also 
prevented me from learning about their experiences as they engaged in the co-production of an 
app that addresses a social concern in their campus community. In essence, they sought to 
intervene and transform the dominant narrative of their predominantly white institution by 
creating a mobile app that expands and educates others about the histories of African-American 
experiences at University College, a university in the Southeast. Despite not learning their 
reasons or obtaining their final articulations about the app making experience, the disruption and 
its impact on the trajectory of the project allowed me the opportunity to reflect critically on the 
ephemeral journey with the Millennial Enrages and to discover new insights about the 
production of socially useful mobile apps, as I took what I learned and pivoted down a different 
pathway in light of the interruption. Coincidently, this pathway led to the creative production of 
a new, socially beneficial mobile app for marginalized members of a local community, which I 
explain in more detail in the last two chapters of the dissertation.  
An Emergent Process and Product: In Past and Present Tense 
It is important to explain here at the beginning that as the disruption impacted the process 
of the research project, it affected how I would present the product as well. As described in the 
methodology chapter, this study employs a participatory media research design. At the 
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fundamental level, a participatory methodological approach entails carrying out research 
activities with local stakeholders with the aim of co-creating knowledge specific to locally 
situated issues impacting their lives. Specific to media production, it involves working with local 
stakeholders to co-create media texts that are relevant to their interests, ideas, and concerns, and 
serve as interventions for change and transformation in their lives and others. The completed 
media products also have the potential to lend themselves to the public as a catalyst for 
conversation and consciousness-raising.  
In the context of this participatory media research project, I set out to co-produce a 
mobile app with college students working toward the intervention in and transformation of issues 
impacting them and other members of their campus community and then share with the scholarly 
community what “both” the participants and I learned from our experience of making an app for 
the social good. I aimed to collect data from semi-structured interviews and design-based 
artifacts, and then compose in-depth notes, in the form of reflective commentaries on salient 
aspects of the data, over three phases of the participatory media research project. To examine the 
data, I planned to use the Situationist International’s (or the Situationists) concept of 
psychogeography. This concept typically focuses on subversively motivated place-based 
investigations. In this case, I aimed to use it as a metaphor for moving throughout the data 
corpus. The reason being, as a critical mode of exploration and sense-making, it enables the 
flexibility to venture outside traditional analytical methods of coding and generating categories 
and themes, though not to deny their importance, and orient “focus on organismically rooted 
events” and the moments they create, rather than constructing analytically precise representations 
and categories detached from the experience that originated them (Daher et al., 2017). As such, I 
planned to treat the analytic process as a psychogeographic journey of investigation and 
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discovery, in which I would traverse throughout the data while allowing myself the flexibility to 
be drawn to significant elements and features that relate to the collective app making experience 
and how I understand it. The Situationists would refer to these elements as “unities of 
ambiance,” the main attractions or areas discovered during a psychogeographic journey through 
an urban space. As it pertains here, the psychogeographic procedure consists of moving 
throughout the interview notes, design artifacts, and reflective commentaries, reading and re-
reading them while charting, in the form of progress notes, the situations and the events 
perceived as shaping significant moments within the context of the app making enterprise. From 
there, I would move back and forth between the collected data and the research questions, 
notating recurring patterns, themes, and ideas that relate to the collective production of app 
making, while keeping in mind, that what may appear as significant in one interpretative session 
might become transformable in another as I engaged in the process of erasure and rewriting until 
the narrative reached crystallization. From there, I planned to organize and link data into a 
meaningful whole.  
For the final product—the written portion—of the participatory media research project, I 
initially planned to present findings and generate discussions in a kind of textualized cartogram 
format, in which the thematic variables would be the moments of interest and discovery that 
emerged from the collected data. Under each theme, I would include critical findings that 
illustrate those moments and the situations and events that shaped and pulled them in one 
direction or another. To explain these findings, I intended to provide an evocative account of the 
conversational exchanges with the Millennial Enragés and include pieces of my reflective 
commentaries. As I point out in the methodology chapter, the participants would not let me audio 
record them, so the amount of conversation that I could include would be relative to the amount 
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of dialogue I could obtain in situ. Providing an evocative account would provide a release from 
the demands of qualitative research convention and afford the space in which to express 
articulations that evoke multiple associations, allusions, foreshadowing moments, ideas, 
memories, emotions, and unexplored possibilities (Gergen, 2018). In conjunction with presenting 
the key findings, I planned to discuss and reference them with existing research studies and 
theories. Again, the key findings, which I intended to capture during my investigative journey 
through the data materials, and the subsequent discussions, would have made up the textually-
oriented cartographic interpretation of the participatory app making process. 
As I explained, the initially-planned process and product fractured as a result of the 
Millennial Enragés deciding to end the participatory media project prematurely. I was unable to 
procure the necessary data from all three stages of the research project, and with that, I never 
learned their final articulations about the experience of making an app that addresses a social 
issue impacting their campus community. Nonetheless, the project continued after this 
disruption. What appeared like a dead-end eventually became an opportunity for pivoting my 
attention toward the discovery of new lines of inquiry and the production on a new app that 
addresses a social issue impacting marginalized members of a local community, which I explain 
in more detail in the last two chapters of the dissertation. 
To account for the rupture and capture of the disruptive event, such as the situations and 
events that occurred within critical moments, and the things learned as a consequence, I needed 
to reassess the product and process of the participatory media research project. I decided to circle 
back to the very beginning of the project in an attempt to determine which data I would analyze 
and how I would present findings in light of the pivotal moments that emerged from the 
disruptive experience and in the context of what led up to it. Upon reflection, it seemed that to 
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produce a coherent and cohesive narrative, qualitatively accounting for the disruption and what 
came after, I needed to include what came before. In the context of this project, that meant 
beginning when I met the Millennial Enragés in Gilles Hall, a campus building located on the 
university campus where they attended, and I worked as an academic coach (the building 
designation is a pseudonym named after the French Situationist Gilles Ivain, also known as Ivan 
Chtcheglov). Coincidently, as I reflectively turned my attention back toward myself and the 
group members, before we were researcher and participant, the disruption in the second stage 
parallels the one in Gilles Hall. That is, when the group entered the building and disrupted my 
work routine, and, led by qualitative curiosity, I deviated from my habitual circumstances to 
travel into “the cracks and lost spaces” of the university building (Providence Initiative for 
Psychogeographic Studies, n.d., as quoted in Kuhlman, 2017, p. 158) and to learn more about 
them and discover their willingness to co-produce a mobile app. Both led to novel opportunities 
and approaches for understanding the experience of co-producing an app for the social good. 
Thus, with that in mind, I decided to take the collected data from the first two phases and 
combine it with the documented accounts of my highly verbal and spontaneous exchange with 
the Millennial Enragés in Gilles Hall. Following the same psychogeographic mode of data 
analysis outlined in the previous sub-section, I engaged in moving throughout the updated data 
corpus, reading and re-reading, again while charting in the form of progress notes, the situations 
and events perceived as shaping the significant moments of the participatory media research 
project, including the ones that came before and after. From there, I moved back and forth 
between the collected data and the guiding research question, which I present in more detail in 
the penultimate section of this chapter, notating patterns, themes, and ideas that relate to all 
instances of working with the Millennial Enragés. These include the moments when I met the 
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Millennial Enragés after a disruptive encounter in Gilles Hall and agreed to collaborate on the 
mobile app project, and the ones that came after their disruptive departure and subsequent 
fracture to the project, as well as other critical moments of attention consisting of situations and 
events that pushed and pulled the directional flow of the research project, which I map out in the 
chapters of this dissertation.  
Given that disruptions ensued within this investigative process, I decided to present the 
product of this participatory media research project as the same sort of textual cartogram as 
previously intended, but with a twist. Specifically, I resolved to present it as a map of serial 
connections, a sequence of distinct events, by which I mean the moments of distinctive attention, 
that grew through variations on the patterns of disruption, transition, and praxis. The nature of 
these moments varies, from meeting, conversing, and producing mobile content with the 
Millennial Enragés to diverging and applying what I learned from them. As such, this map 
presents a progression of critical moments within and throughout the entire inquiry, beginning 
when I met the Millennial Enragés in Gilles Hall and ending with my insights about the app 
making experience and the creative production of a mobile app that manifested in light of the 
fracture to the project. Each chapter represents a significant moment and includes the situations 
and events perceived as shaping it, and each one episodically builds on top of the other, layering 
the interactive and reflective accounts as the collective narrative unfolds. Altogether, and in map-
like form, these episodic moments, metaphorically speaking, mark the main points of interest. 
Some may be more expansive than others, include more attractions, seem less fragmented, and 
even cohere with more evocative force and flow, but they all provide a collective articulation of 
the participatory media research project and its findings.  
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Before moving on to the next section of the introductory chapter, it is important to note 
three other salient features represented in this map of serial connections. First, I do not provide a 
traditional literature review in this dissertation, outside of the brief explanation that grounds my 
rationale for undertaking this research study on mobile app making with the college students. 
Instead, I draw upon and interweave various pieces of literature throughout the body of the text 
in an attempt to discuss the significant moments and the situations and events that impacted them 
and to reference and compare them to previous research and theory. Although not exclusively, I 
predominantly draw (and re-draw) on the various theoretical and practical works, and the 
secondary interpretative treatments, of the Situationist International, a mid-twentieth century 
collective of radical intellectual and artists. Along the same lines, I do not provide a traditional 
positionality statement. In its place, I scatter and infuse who I am as a researcher throughout the 
body of the text, highlighting and adding to the layers of interactive and reflective accounts that 
make up the moments of distinctive attention that emerged throughout the project. I also decided 
to leave the initially planned methodological chapter intact. Not only does it explain in more 
detail the concepts of participatory media research, the procedures of data collection and 
analysis, in particular psychogeographic analysis, but it also represents the first iteration of the 
methodological process over which I inscribed with updated methodological intentions. It is also 
part of the larger narrative and helpful in understanding the context of the research project. I will 
provide an organizational break down of each chapter in the last section of this chapter. Before 
doing that, however, I will discuss the salient characteristics of the participants, including their 
pseudonyms and how I formed them, and provide a literature review that frames the discussion 
about activist-oriented mobile app making among youth (people aged 15-24 years old). 
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The Millennial Enragés  
These participants are undergraduates at a university in the Southeast (referred to here as 
University College) and are members of a radical student group that engages in challenging 
institutions that exert authoritarian power and oppression on marginalized populations. Some of 
their undertakings include protesting incarceration practices, demonstrating against racist campus 
building names and monuments, disrupting campus events and lectures, and circulating literature 
and conducting workshops that raise awareness, to name a few. Because of their radical 
activities, I decided to refer to them as the Millennial Enragés, named after another group of 
college radicals from the 1960s, and as individuals, I refer to them as Captain Non-Leader, 
Conrad Anarchist, Max Justice, and Radical Lifer. I explain how I devised these pseudonyms  












He He laughed. I called him. His eyes 
gleamed. 
That is his.  He likes 
himself.  
She She laughed. I called her. Her eyes 
gleamed. 




I called them. Their eyes 
gleamed. 
That is theirs.  He likes 
themselves. 
Gender Neutral Pronouns 
Ne Ne laughed. I called nem. Nir eyes 
gleamed. 
That is nirs. He likes 
nemself. 
Spivak Ey laughed. I called em. Eir eyes 
gleamed 
That is eirs. He likes 
emself. 
Ze (or zie) 
and hir 
Ze laughed. I called hir. Hir eyes 
gleamed.  
That is hirs. He likes 
hirself. 
 




in the next section. Also, the participants are in their early twenties and prefer the “ze” and “hir” 
gender-neutral pronouns. Captain Non-Leader is the only exception, preferring “she” and “her” 
instead (Table 1.1). When I refer to them in this text, I use their preferred pronouns accordingly. 
Assigning Pseudonyms 
Because the participants are members of a radical student group that engages in a mode 
of activity grounded in direct action, I made sure to keep their names confidential. Atkinson 
(2017) maintains that researchers working in this context can ask participants to come up with 
their own pseudonyms, or they can assign them based on traits or characteristics that the 
participants possess. Either of these approaches can result in “interesting and engaging” 
pseudonyms. However, researchers need to be extra mindful when working with participants 
engaged in radical forms of action and activism-related activity (p. 56). These approaches can 
potentially disclose clues about the participants’ true identity to members of other communities. 
As Atkinson explains, even the slightest disclosure can be problematic because participants’ 
activities may be illegal or challenging to traditional norms, and, as a consequence, they could 
become targets of arrest or reprisal. He concludes that researchers must, therefore, remain 
grounded in their ethical framework and “make educated decisions about what is in the best 
interest of the activists involved in the research” (p. 56).  
As the primary investigator and author, I assigned pseudonyms for each group member 
and the group itself. Admittingly, this task was not an easy one. First, I did not ask participants to 
assume pseudonyms for themselves or at least negotiate safe alternatives that would protect them 
from retaliation or reprisal. I had initially planned to carry out this process later in the project. 
However, the project experienced a disruption that caused it to halt. As a result, I did not get to 
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ask them. Hindsight reveals I could have avoided this methodological difficulty by collectively 
assigning pseudonyms with the participants during the first phase of the project. 
Second, Saunders, Kitzinger, and Kitzinger (2015) maintain that concealing identities can 
be impossible at times and “anyone closely tied to a particular research setting will likely be able 
to recognize participants and places” (p. 618). When coupling their assertions with Atkinson’s 
claims, I recognized the need to be extra mindful about making educated decisions that keep 
group members’ best interests in mind. Therefore, I set out to assign pseudonyms that were 
protective enough to avoid implicating them from past or current acts against the university or 
non-university sectors. To add extra precaution, I aimed to avoid using pseudonyms that 
captured their personal traits or characteristics, fearing that names imbued with those qualities 
could potentially breach confidentiality and foster reprisal. I even went so far to justify and 
obtain IRB approval for obtaining verbal consent to keep their names unknown. 
With these precautions in mind, I initially considered using pseudonyms like “Enragé 1,” 
“Enragé 2,” “Enragé 3,” and so forth. After reading the aliases within the context of my 
qualitative notes, they did not appear interesting or memorable. Unquestionably, my goal was to 
protect participants’ identity, but I also wanted to preserve the richness of my exchange with 
them and, at the same time, enhance the writerly nature of the narrative, making it aesthetic, 
evocative, and engaging (Ellis et al., 2011). Referring to the participants as a number did not 
achieve that goal. So, when reconsidering the best method for meeting my aims for assigning 
pseudonyms, I decided to take an approach that was both calculated and creative. I identified 
distinctive features of my first exchange with each participant and then used those qualities to 
devise a character name of sorts, one that encapsulated the scene and the articulations that made 
it unique. This approach was similar to the way a screenwriter formulates a movie title that 
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captures the significance of a film’s content and appears within a central piece of dialogue, 
thereby suggesting a sense of importance and novelty. The difference is that I devised 
pseudonyms, as best as my creative ability would allow, instead of movie titles, and I captured 
nonfictional moments and spontaneous exchanges instead of fictional ones. 
 Individual Pseudonyms 
 First, the pseudonym Captain Non-Leader encapsulated our initial exchange within a 
campus building where I worked. She was hanging up flyers about the student group in the 
hallways, and I was providing academic coaching to undergraduates. I was immediately 
intrigued upon reading the flyers’ content, so I put my coaching responsibilities on pause and 
engaged her in conversation. Without hesitation, she answered my questions and guided our 
conversation with compelling and meaningful details about the group and its activities. 
Impressed by her presentation, I asked if she were the group leader. She explained that the group 
does not have one because it embraces a non-hierarchical leadership model. While she may have 
a prominent voice in the group at times, hers was only one of many within what she described as 
a “non-leader centered” collective. It was in that moment and that phrase that impressed upon me 
to refer to her as Captain Non-Leader. 
 Next, the pseudonym Conrad Anarchist captured an aspect of our conversation that 
focused on resisting the routines of university life. In particular, ze explained that university 
officials structure school life in a way that mirrors neoliberalist values, and that student groups 
like the one ze is in must engage in resistance if they hope to change it. The most productive 
types of resistance, ze argued, centered around activities such as public protest, playfulness, and 
counter-education in the form of workshops and literature. I then asked if any specific radical 
thinkers or movements influenced those activities. Ze explained that the “radical experiment of 
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anarchy” had been influential on both the group and its allies. As I reviewed our conversational 
moments to generate a pseudonym, I remembered the impact that this one originally had on me. I 
had highlighted it in my notes, commenting that as ze described these forms of resistance, I 
simultaneously recalled tenets of anarchism and the student revolts of May 1968. Thus, it seemed 
fitting to refer to this participant as Conrad Anarchist throughout the text to preserve the shared 
moment of thought and the dialogue that made it impactful.  
Finally, the pseudonyms Radical Lifer and Max Justice encapsulated a moment in which 
we discussed the meaning of activism. The first participant articulated that activism means being 
committed to social issues. More specifically, ze referred to this type of commitment as living a 
“radical life.” It begins with individuals letting go of an ordered life and taking on a radical one. 
Then, as a consequence of this shift in perspective, they will start to see the world as an object of 
social change and themselves as agents of that change. Correspondingly, the latter participant 
followed up with the assertion that activism involves countering issues of injustice to alter 
society. To carry out that aim fully, ze explained, individuals must provide “maximum effort.” 
As one can see, I formulated pseudonyms for these participants the same way I did for Captain 
Non-Leader and Conrad Anarchist: identifying a distinctive moment and the commentary that 
made it so, and then capturing it within a character name or in this case a pseudonym. Devising 
stronger pseudonyms or establishing a more robust plan for creating them was limited by my 
creative ability. Nonetheless, what I came up with reflects my goal to protect the participants 
and, at the same time, establish an air of evocative narrative appeal and coherence. 
Group Pseudonym 
For the group pseudonym, I applied the same rationale as above. I focused on identifying 
and capturing distinctive features of our initial conversations and using them to devise a 
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pseudonym. However, in this instance, I assigned a pseudonym that symbolically encapsulated 
the content of our discussions. The pseudonym took shape when reflecting on the various 
activities in which the group members were engaged: protesting incarnation practices, disrupting 
campus speakers, challenging university authority and its racist past, carrying out workshops, 
and disseminating literature to name a few. From my perspective, their actions and their spirit 
were reminiscent of Les Enragés, a group of radical students who attended the University of 
Paris-Nanterre in 1968.  
For readers unaware of this small group of 1960s radicals, the Enragés were a conflation 
of progressive experiments related to the politics of past and current movements in France. They 
borrowed their namesake from a group of radicals who advocated for the poor during the French 
Revolution, and they drew on the work of the Situationists, a Parisian-based collective of 
thinkers and artists who developed subversive critiques and oppositional forms of modern 
capitalism during the mid-twentieth century (Boren, 2001; Stovall, 2015). Motivated by these 
forerunners, the Enragés opposed the French university system with systematic attacks (Viénet, 
1968/1993), because to them, it was a cog in the capitalist machine rather than an institution 
devoted to education and scholarship (Boren, 2001). For example, they protested the Vietnam 
War on the Nanterre campus, occupied administrative buildings, interrupted campus lectures, 
boycotted exams, covered walls with graffiti and posters, distributed pamphlets and comical 
tracts, advertised enlarged photographs of uniformed policepersons who surveilled students 
(Matthews, 2005). As a result, the Enragés helped instigate the student uprisings of May 1968 
and evoke a spirit of radicalism, which seemed to reverberate through the activities that Captain 
Non-Leader, Conrad Anarchist, Radical Lifer, and Max Justice described to me. Thus, it seemed 
only fitting to continue the legacy of the Enragés by using the name as a group pseudonym, but 
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with a minor modification. I refer to these study participants as the Millennial Enragés, a 
pseudonym that articulates the radical activities and practices of the past and present. 
Why Mobile App Making? 
Communication through mobile phones has become an everyday activity for the majority 
of the world’s population (Wei, 2016). Data from the International Telecommunications Union 
(2018) reveal that mobile phone subscriptions now exceed the number of human beings on the 
planet, which implies that “nearly everyone is interacting or working in ways that are mitigated 
by mobile devices” (Garcia, 2012, p. 120). The advent of smartphones like Apple and Android—
mobile phones with advanced computing features and digital network connectivity that enable 
users to do more than make calls and send texts—contributed to this growth. According to 2018 
data, these devices account for 60% of all mobile phone subscriptions and expect a steady 
increase worldwide (The Ericsson Mobility Report, 2018).   
The proliferation of smartphones, coupled with an always-on network, also impacted the 
diffusion of internet access (Sheller, 2014). In simple terms, smartphones offer easy access to 
online data and services, resulting in more people accessing the internet from mobile devices 
than from desktop computers with fixed internet connections. Although the digital divide—the 
social and economic gap between those who have access to technology and literacy and those 
who do not—exists between whites and non-whites and persons in high and low-income groups, 
the increased diffusion of the internet through smartphones has led to increased internet adoption 
in non-white and low-income populations (Lupač, 2018). Research studies show that people in 
lower socio-economic groups use smartphones to access the internet and communicate with 
peers as much as whites and high-income communities (Alehegn & Mentor, 2016; Lupač, 2018; 
Pew Research Center, 2018). The research also reveals that teenagers and younger adults use 
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smartphones for their primary internet and communication needs and do so more regularly than 
other age groups (Jiang, 2018; Pew Research Center, 2018).  
The rise of smartphones also ushered in the age of mobile apps, one that created more 
opportunities for connectedness and harnessing resistant energies of broader social and political 
movements to address issues and affect social change (Alehegn & Mentor, 2016). Before 
smartphones, personal computers provided a variety of applications (e.g., online blogs, social 
networks, video sharing sites, etc.) for users to access through the internet and use for activist 
purposes. In contrast, mobile phones were limited to SMS (Smart Messaging Service) and 
calling. Then, with the release of smartphones and the “app store” ecosystem, the differences 
between these mechanisms became blurred. Mobile phones started to become more like 
computers, both smarter and powerful enough to harness the computational capacity to stay 
connected and generate information and content through apps that were once only available on 
the computer. And the advancements in smartphones have only continued to grow, resulting in 
“more powerful and cheaper devices for activists and thus a greater capacity to use digital 
infrastructure for their goals of political and social change” (Joyce, 2010, p. 4). In particular, 
activist-oriented youth have increasingly taken advantage of the computing power of the 
smartphone and its software. By “youth,” I mean people between the ages of 15 and 24 years 
(United Nations, n.d.), which includes the age demographic of the Millennial Enragés; and by 
activism, I mean youth who alternate between direct forms of activism, a broad term 
characterized as the participation in political or community events, and various kinds of pro-
social activities. I would learn that the Millennial Enragés do not identify with the word 
“activism,” but their radical activity tends to fall under the auspices of the designation when used 
in scholarly research. In the sections below, I provide a few examples of how youth have 
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appropriated social media apps like Twitter and even develop new ones to foster activist-oriented 
goals relevant to their life experiences and pertinent to addressing social issues (Alehegn & 
Mentor, 2016). It is within the latter context that I sought to collaboratively work with the 
Millennial Enragés to produce a mobile app that addresses a social concern in their campus 
community.  
App Appropriation 
Cases of youth appropriating apps make up a significant portion of scholarly research. 
Most notably, youth utilized mobile social media apps like Twitter during popular social 
movements. For example, the 2011 Occupy Wall Street Movement in New York City’s Zuccotti 
Park was a youth-led demonstration that represented frustration against existing political 
structures and economic systems (Reimer, 2012). Researchers of this political movement explain 
that many Zuccotti Park protesters used Twitter on their smartphones to bolster solidarity with 
occupiers and sympathizers and to communicate political ideas to broader publics (Campbell, 
2018; Epstein, 2015; Gerbaudo, 2012). When threatened with police repression in and around the 
park, protesters used Twitter to coordinate tactical movements against the authoritative forces 
trying to suppress and control the space (Gerbaudo, 2012).  
Also, members of the Black Lives Matter movement used Twitter's mobile app to 
advance their cause. The movement began as a hashtag in 2013 after the Florida court system 
acquitted George Zimmerman of killing Trayvon Martin, an African-American teenager, and it 
gained momentum after two separate incidents in which white police officers killed African-
Americans Eric Garner and Michael Brown in 2014. Researchers explain that youth-led 
organizations such as the Dream Defenders, The Million Hoodies Movement for Justice, and the 
Millennial Activists United formed in the wake of these events. Operating under the banner of 
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the Black Lives Matter movement, the youth groups helped lead the way for encouraging 
activism against systematic racial oppression and violence (Wellington, 2015). They took to 
streets, campuses, and presidential forums to protest and raise public awareness about racial 
inequalities (Campbell, 2018; Hollander, 2017). And, they often relied on Twitter to mobilize 
collective action, using its sociotechnical conveniences to organize groups, coordinate events, 
and intervene in mass-mediated narratives by documenting happenings on the ground for 
dispersed publics (Sharma, 2013; Sossi, 2018). Moreover, these youth organizations, similar to 
the youth occupiers, appropriated the Twittersphere from a corporatist space to one of protest, 
where marginalized persons could engage in the practice of knowledge sharing and the 
acknowledgment of collective awareness (Tierney, 2017). 
Additionally, youth activists utilized peer-to-peer messaging apps to support democratic 
movements in Taiwan and Hong Kong, respectively. The 2014 Sunflower Movement in Taiwan 
consisted of a coalition of student activists who opposed trade practices between Taiwan and the 
People’s Republic of China (PRC). To voice opposition, it occupied the Legislative Yuan (i.e., 
the parliamentary chamber of Taiwan) for 24 days (Rowen, 2015). Using the FireChat app, 
which leverages a mesh network that connects nearby users up to around 250 feet without the use 
of a centralized cellular or wireless connection, the coalition anonymously communicated and 
organized during the protests and, consequently, undermined governmental powers that looked 
to block the spread of information (Chen, 2016). In effect, this app allowed the coalition to 
mobilize and disseminate opinions and facilitate debates, thereby creating an alternative public 
sphere in which they could legitimatize their voices as advocates for the Taiwanese people, 
which they did. According to Hawang (2016), after the Sunflower Student Movement formally 
retreated, a Liberty Times poll found that 69.9% of people believed the student movement 
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positively impacted Taiwan’s long-term development of democracy, and 82.96% of respondents 
expressed dissatisfaction with how the government dealt with the Sunflower Student Movement. 
Next, during the mostly student-led Umbrella Movement in Hong Kong, the FireChat app 
was realized as a protest tool (Rawnsley & Ma, 2018). This movement consisted of sit-in street 
protests aimed at enacting universal suffrage (i.e., the right to elect their leaders) and contesting 
social and political issues that threatened citizens’ way of life. At the beginning of the protests, 
WhatsApp was a popular peer-to-peer messaging app that provided a local means of 
communicating and networking on the ground. When the Chinese government blocked access to 
Hong Kong’s mobile and internet connections, demonstrators downloaded FireChat to thwart 
China’s censoring. That resulted in over 460,000 downloads, which then led to 5.1 million chat 
sessions, one million chat rooms, and up to 37,000 people accessing the local mesh network at 
once (Smith, 2014). These instances of connectivity allowed protesters to stay connected and 
maintain solidarity with one another and to disseminate information and galvanize shared 
awareness (Lee & Ting, 2015).  
In addition to youth activists utilizing mobile social media and peer-to-peer messaging 
apps to support their causes, there are cases in which they used smartphones to capture videos 
and live-streaming apps to broadcast media to a networked public. For example, the 2013 June 
Protests in Brazil were multi-city demonstrations initiated by the Free Fare Movement: a group 
of activists made up of professors, undergraduates, and high school students who resist 
neoliberal urbanism and oppose fees in public transportation services. As the demonstrations 
progressed and encompassed other issues such as the increasing costs of the World Cup soccer 
tournament, the police tried to repress the protests with excessive violence and weapons such as 
tasers, tear gas, and rubber bullets (Landesman, 2013). During these events, the mainstream 
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media failed to broadcast the brutality, choosing instead to portray protesters as delinquents and 
lawbreakers and show images of broken storefronts and burned buses. As a way to counteract the 
media coverage, Mídia NINJA, a network of young protest journalists, employed smartphones 
and sophisticated cameras to broadcast raw videos of the protest using the live-streaming app 
TwitCasting (Landesman & Stuart, 2018). By providing unedited and uncensored narratives of 
the protests, Mídia NINJA was able to hold the state accountable for its illegal activities and to 
bolster group resistance and mobilization. 
 Another case of protest journalism via smartphones and apps involves segments of the 
Arab Spring movement—a series of pro-democracy protests that began in 2011 and spanned 
across several countries in the Middle East and Northern Africa. These youth-led demonstrations 
were fueled in part by anger over repressive regimes, lack of jobs, and economic stagnation 
(Webster et al., 2016). To collectively protest these conditions and foster solidarity, especially as 
demonstrations spread from one country to another, many youth protesters mobilized through the 
Internet utilizing social media websites like Twitter and Facebook. While these technologies 
were valuable instruments for mobilizing action and disseminating information during the Arab 
Spring (Bruns et al., 2013; Gerbaudo, 2012; Lewiński & Mohammed, 2012; Pew Research 
Center, 2018), they were just some of the instruments used. Duffy (2011) contends that the 
smartphone and its apps subtly and unmistakably impacted the reporting of the Arab Spring 
across the Middle East and the world. For example, protesters used smartphone apps to publish 
protest communication, and they utilized camera apps and live-streaming apps like Bambuser to 
capture and stream videos of the demonstrations. The ability to use smartphones in that way was 
particularly critical in Tahrir Square in Egypt, where, for two weeks, protesters and supporters 
clashed violently, and protesters experienced brutal crackdowns. When professional journalists 
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were censored by the state, making it difficult for them to provide accounts of the events, 
protesters subverted state censorship by using mobile apps to capture and publish video accounts 
of the happenings as they occurred on the ground. That allowed media outlets to re-broadcast 
“viral” information to broader publics. Moreover, these video-based counternarratives helped to 
reframe the movement from the bottom up, influence public consciousness, and effect the 
removal of President Mubarak, the authoritarian leader of Egypt for nearly 30 years. 
It is important to note that all of these movements are nuanced and intricate. What I 
described in no way captures their historicity in full, as many of the actors involved in each 
movement utilized a variety of mobile technologies that fit their needs and literacies. Moreover, I 
do not suggest that the outcomes of these movements—no matter how directly or peripherally 
successful to the original intent—are the result of mobile technology. As Ekine (2010) mentions, 
the success of a social movement depends on the local efforts of those who are involved; 
technology is just a tool for helping them meet their aims. In essence, these examples 
demonstrate Ekine’s point. That is, local youth groups decided to address social issues and then 
appropriated the right smartphone apps to help meet their aims. As shown in the next section, 
they also engaged in determining why and how a mobile app might challenge social concerns at 
the local level and then decided to create it accordingly. 
App Development 
While the literature on activist-oriented youth developing apps is burgeoning, research 
shows that advocacy-minded young people are developing apps to address and solve social 
issues impacting their lives and the lives of others living in their communities. For example, in 
2012, Victoria Walker developed the Rode Dog app to prevent teenagers from texting while 
driving. The app allows users to create a micro-network of family and friends, and it leverages 
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the phone’s Global Positioning System (GPS) to track networked members and send out alerts if 
someone uses a phone while driving. Also, the app is playful. Users can send barking noises to 
an offending member until she stops using the phone while driving. Alehegn and Mentor (2016) 
maintain that Walker is a participatory-citizen, and the app is an extension of her advocacy for 
social responsibility and situational awareness among teen drivers. 
A social justice example encompasses the work of the Boston Student Advisory Council 
(BSAC). The BSAC is co-administered by the Boston Public Schools and the Youth on Board 
organization—an association of young people of color who leverage spaces and tools to 
dismantle political and economic structures that reinforce inequity. In 2015, the council produced 
a mobile app that informs students, parents, and teachers about student rights and school 
discipline. According to BSAC (2015), low-income communities of color inequitably face high 
rates of suspension and expulsion and are victims of the school-to-prison pipeline. Thus, it 
developed and viewed the app as a way to decrease incidents of inappropriate discipline using 
salient information that can reduce conflict situations as they happen and, at the same time, 
increase utilization of restorative justice practices with links to resources and informational 
materials. As a result, the app has been downloaded thousands of times and prevented numerous 
inappropriate disciplinary measures. 
Likewise, Trisha Prabhu developed the ReThink app to prevent cyberbullying. She 
recognized that young people use smartphones to interact socially and to engage in 
cyberbullying, which she viewed as a systemic problem. So, she designed the ReThink app so 
that they can consider the societal consequences of their actions before posting hateful speech to 
social media. More technically, the app includes a database with offensive words. Every time a 
user writes an online message, the app scans it and alerts the user if any of those words are 
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detected. If any are, the mobile app advises the user to rethink the message before sending it, 
which the user can decline or accept to do. After testing the app on 300 students, Prabhu 
discovered that a willingness to post offensive language dropped from 71% to 4%. Alehegn and 
Mentor point out that multiple methods to prevent cyberbullying are available, such as creating 
awareness, educating others, and providing resources to victims. The most effective measure, 
however, may be to stop young people from being bullies in the first place, which Prabhu’s app 
seeks to do. 
Along the same lines, in 2017, Amanda Southworth created the Verena app for the 
LGBTQ+ community and other minority groups. Concerned that members of these communities 
may feel threatened by a hostile political climate, Southworth created the app so that they can 
locate hospitals, shelters, and police stations if an emergency arises. It also provides them with 
instructions on how to remain safe in their community, and it alerts pre-selected contacts in case 
of an emergency. Moreover, the app triggers social interactions and responses to ongoing social 
justice issues, such as abuse, bullying, racism, etc. (Southworth, 2017). Quite innovatively, the 
app includes an “incognito” function. If users do not want others to know they are members of 
the LGBTQ+ community, they can switch on the incognito mode and disguise the app with a 
math-based interface (Bell, 2017).  
As these examples illustrate, activist-oriented youth utilize mobile apps for many reasons. 
These range from the appropriation of Twitter and peer networking apps to the burgeoning area 
of app creation. Also shown is that a surfeit of research reveals why these youth leverage apps or 
what the apps do in situ, but a lack of research that explains the experience of how they make 
them. To fill this scholarly void, researchers must seek out spaces where youth generate 
knowledge and utilize mobile apps to address social concerns and collaborate with them to more 
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fully understand the experience of making mobile media for the social good. As a qualitative 
researcher and mobile app programming enthusiast, I am drawn to those spaces and to the 
opportunity of participating with activist-oriented youth on such mobile media projects.  
Moreover, I maintain that social research benefits and helps others to address social 
problems when researchers work in collaboration with the researched (Lather, 1986b, 1988). The 
dialogically driven encounter between the researcher and the researched can assist participants in 
understanding and changing their situations within social, historical, political, and cultural 
contexts (De Vecchi et al., 2017). At the same time, participants can help the researcher in 
investigating a phenomenon and understanding her knowledge of it. Thus, the purpose of this 
qualitative project is to use a participatory media research design to explore the experience of 
working with a small group of activist-oriented radical youth (i.e. the Millennial Enragés) on the 
creation of a mobile application that addresses a social issue impacting their campus community.  
Research Questions  
Initially, two interrelated research questions framed this dissertation and its methodology: 
1. What is the experience of activist-oriented youth who are engaged in making a 
mobile application that addresses a social issue? 
2. What is the experience of collaborating with activist-oriented youth on making a 
mobile application that addresses a social issue? 
As explained at the outset of this chapter, the Millennial Enragés disrupted the participatory 
media project before it could conclude as initially planned. As a result, I was unable to acquire 
sufficient data to address the first research question. Despite the disruption to the project, I still 
made discoveries before and after the disruptive event. Thus, I kept the second question intact, 
guiding the investigation about the experience of collaborating with activist-oriented youth on 
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making a mobile application that addresses a social issue. The use of the word “experience” in 
the context of this project refers to the emergence of insights gained from a particular situation in 
question. In this case, it is the co-production of a mobile app that addresses a social issue.  
It is important to note that even though this dissertation asks a research question, it does 
not contain answers. In other words, answers about the experience of app making remain elusive. 
One reason for this elusiveness is that disruption occurred at various stages of the project, 
making the collective design and production of the mobile app a capricious process. Another 
reason, and in part the reason for the first, is that I did not intend the project to arrive at 
diagnostic conclusions or to serve as a means for replication. That kind of proposal would be a 
dismissal of cultural studies practices, which reject instrumental motives and attitudes for 
researching and making discoveries about how things are. I, therefore, designed the research 
project to be open-ended and mutable instead, with the hope of locating unfamiliar phenomena, 
which tend to progress under both normal and, as I discovered, disruptive circumstances, and 
articulating the discoveries and experiences—not codifications or classifications—that emerged 
along the way. What I share in this text is an evocative account of a dissertation without a finite 
ending. Hopefully, it can offer insights within the larger body of literature on activist-oriented 
app making. Perhaps, it can even serve as a malleable product that social and cultural 
researchers, digital humanists, critical makers, artists, and educators can reuse and modify when 
creating future projects that include entering into youth spaces to work with them on making 
mobile apps that address social issues. 
Organization of The Dissertation 
I divided the dissertation into eight chapters. Chapter 2 describes my encounters with the 
Millennial Enragés in Gilles Hall. Chapter 3 articulates a meme-making application that 
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showcases my coding abilities and connects to the radical vision of the Situationists and, through 
iterations of that vision, the progressive ethos of the Millennial Enragés. Chapter 4 explains my 
methodological approach, which includes participatory media research methods and 
psychogeographic analysis. Customarily, psychogeography refers to the explorative study of 
geographical space. However, I reimagined it as a framework for analyzing data. This chapter 
also presents three phases around which I initially organized the app making project with the 
Millennial Enragés. I labeled them as follows: generating ideas, testing the prototype, and 
finalizing articulations. Even though the project did not end as initially planned, the 
methodological approach outlined in the chapter remains intact according to its original 
intention, as part of the sequence of episodes that make up the larger narrative. Because phase 
one of the project involves many moving parts, I broke it up into two segments. Chapter 5 details 
the first segment of the first phase of the project. It consists of discussions about the meaning of 
activism, the group’s radical activities, a mobile app that addresses a social concern, and the 
meme-making app discussed in Chapter 3. It also involves wireframing and generating design 
notes that centered around the purpose of the mobile media project. Chapter 6 continues with the 
second segment of the first phase by describing the process of transposing the app wireframes 
and design notes into a coded app. I refer to this process as “critical code remix,” a concept that 
converges remix studies and the Situationist tactic of détournement. Chapter 7 presents the 
second phase of the project. This phase entails discussions about the coded app and the next 
steps for design and development. It also describes the disruptive event that fragmented the 
project and subsequently launched it into new directions. Chapter 8 concludes with the 
presentation of a new mobile app, which was not the result of starting over from scratch but an 
act of reinscription on top of the app that I worked on with the Millennial Enragés. I also present 
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notions of praxial intervention in light of the experience of working the participants. Last, I offer 
closing remarks for researchers interested in carrying out similar projects and discovering points 








CHAPTER 2: FIRST ENCOUNTERS 
Routines of Gilles Hall 
Every Monday and Wednesday evening during the fall and spring semesters at University 
College, undergraduates pour into the foyer of Gilles Hall for peer tutoring, a student-led service 
coordinated through the university’s Academic Learning Hub. The purpose is to pair them with 
advanced students who have performed well in courses where tutoring is needed and who 
understood the best strategies for completing assignments. The service is quite popular among 
undergraduates, given its convenience. It operates on a first-come, first-serve basis, which means 
students do not need to make an appointment to receive instruction in one of the many course 
offerings at University College. When students arrive at Gilles Hall, they check-in at the front 
desk, and then a tutoring coordinator directs them to the appropriate tutor. Upon meeting with a 
tutor, the students have approximately thirty minutes to review any material they want. 
Given peer tutoring’s popularity, students do not always meet with a tutor right away. It 
is common to see them milling around the hallway while they wait. In the meantime, academic 
coaches like myself walk the hallways greeting and offering them one-on-one coaching (this 
academic service was an initiative that offers extra learning assistance in Gilles Hall). As part of 
our coaching sales pitch, we explain that students typically make appointments to meet with a 
coach during the day at the Academic Learning Hub, located on the other side of campus. 
Beginning this academic semester, however, we offer coaching in the evenings and with the 
same convenience as peer tutoring. Also, we compare the complementary nature of peer tutoring 
and academic coaching. We explain that the former supports content-specific questions that 
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range from history and physics to Spanish and discrete mathematics. At the same time, we 
clarify that the latter provides tried and tested practices for balancing the social and academic 
demands at a large research university, such as time management and habit-forming skills, test-
taking tips and preparations, and note-taking and reading strategies, to name a few. When taken 
together, the services form a toolbox filled with a variety of instruments that, when applied with 
essential skills and qualities, could be used to build a successful collegiate experience. 
The sales pitch typically results in students taking up the offer to receive academic 
coaching, as they hope to gain as much of an academic advantage as possible. Some of them 
chose to meet after their tutoring sessions, but most meet beforehand, especially when we inform 
them that we save their places in line while receiving coaching. In either case, the activity in the 
hallways flows over into the adjacent classrooms, where students learn methods for meeting the 
demands of being a college student in one room and understanding the specific subject matter in 
another. All the actors involved—the students, peer tutors, and academic coaches—repeat this 
process throughout the evening.   
Trained Perspectives  
 The administrators of the Student Learning Hub decided to offer academic coaching in 
Gilles Hall to increase the availability and improve the visibility of the learning service. The 
service had not been available as long as peer tutoring and thus lacked recognition among 
students. The administrators wanted to change that. They recognized Gilles Hall as a reasonable 
location to publicly demonstrate the service and its benefits, and they hired extra academic 
coaches (including me) as a way to help them meet those objectives.  
Before we could participate in the evening routines of Gilles Hall, the other academic 
coaches and I needed to complete a week of training to become acquainted with the 
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responsibilities and expectations of the position. During the training week, we examined 
techniques and methods for conducting coaching sessions with effectiveness and efficiency. We 
devised protocols and open-ended questions for greeting and selling students on the coaching 
services. We ended training days with live coaching sessions with actual students, which the 
training coordinators and other well-seasoned coaches supervised, recorded, and evaluated.  
In addition to these training activities, we learned about the nature of peer tutoring and its 
connection to academic coaching. The trainers described peer tutoring as a mainstay of the 
university, a claim that seemed justified given that it had been the main attraction on Monday 
and Wednesday evenings in Gilles Hall for many years. The trainers also described Gilles Hall as 
a kind of microcosm of University College. They explained that the university is an academic 
space in which learners with diverse skills and experiences participate in the construction of 
knowledge, and faculty members partake in this process as facilitators of learning. Likewise, 
Gilles Hall is a space in which students produce and share knowledge concerning target subject 
areas. A difference is that at the macro university level, faculty members are the ones facilitating 
learning, whereas, at the micro Gilles Hall level, advanced students were the ones doing the 
facilitating. The trainers viewed this difference as a notable one. To them, delegating the role of 
facilitator to the student tutors in Gilles Hall aligns with the contours of democratic education, 
one that enables peer tutors and tutees to take ownership of the learning process and share 
solutions to create academic success for University College students. I recall appreciating this 
perspective but was also slightly bemused by it. Even though democratic education can take 
countless forms, but in this context, faculty members remain the lead proprietors of learning 
because they are the ones assigning and grading research papers, homework exercises, quizzes, 
and exams. The peer tutoring project, while laudable, was a response not necessarily a choice to 
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learning. Setting this distinction aside, I was eager to work alongside tutors in Gilles Hall and 
help make academic coaching as widely used as peer tutoring. I was also curious to experience 
the activity of Gilles Hall firsthand—and that is just what I did and more. 
First Evening in Gilles Hall 
The first evening of working in Gilles Hall seemed like a bustling sequence of events. In 
one moment, I stood in a quiet foyer of the building and waited for students to arrive. In another, 
I found myself surrounded by a stream of students flowing around me as if I were an obstacle 
impeding their path to the tutoring coordinators. Almost all of them had the same noticeable look 
of anxious inquiry upon their faces. That made me doubt if they ever saw me standing there 
watching and listening to the quiet space fill up with syncopated sounds of bodies shuffling into 
the building, hard heels clicking and sneakers squeaking across the linoleum floor, and 
indistinguishable chatter echoing through the hallways, which only grew louder as more students 
entered the building. I eventually moved to one side of the hall to wait for the crowd to settle, 
and to take some extra time to review the academic coaching techniques that I learned from 
training. After briefly standing there, I began to greet students and offer my coaching sales pitch. 
It included the standard explanations and questions like: “What brings you here specifically? Are 
you familiar with academic coaching? Do you know the difference between coaching and peer 
tutoring?” Most of the students entertained my questions but did not take up the offer to receive 
coaching right away. They opted for tutoring instead, which was understandable. It was the 
beginning of the fall semester, and peer tutoring was the sole reason for visiting Gilles Hall. 
Feeling undeterred, I continued my routine of meeting and pitching students on the ins and outs 
of academic coaching. 
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After about fifteen minutes of working the hall, I noticed many students flowing out of 
the conversation-filled tutoring sessions. And the anxiety that once filled their countenance 
appeared supplanted by a look of relief and confidence. The tutors seemed to have had allayed 
the tutees’ concerns and readied them to apply new understanding to their educational 
circumstances. It was at that moment I observed firsthand the positive outcomes of peer tutoring, 
and I resolved myself to helping students in the same way.  
However, my contemplative moment was interrupted by an unusual occurrence. A group 
of students entered Gilles Hall, walking with a firm determination and wearing what appeared to 
be black bloc garb, minus the masks. They zoomed past the front desk coordinators and through 
the crowd of students waiting in the hallway and then headed up the stairwell located on the far-
right side of the building. I asked one of the coordinators standing nearby if she knew why that 
group of students was heading up to the second floor. She did not know, saying that in the past, 
the building typically consisted of tutors and tutees only. Worried that the students might be 
confused about where to sign up for tutoring, I thought about going up to the second floor to 
investigate further. Because it was my first night of coaching and students continued to fill up the 
hallways, I decided to give the group some time to figure out that tutoring was offered 
downstairs before heading up there to point them in the right direction. 
I quickly turned my attention back to academic coaching. I walked the hallways and met 
with students. After a few disappointing attempts to successfully pitch the new learning service, I 
eventually convinced a couple of them to take up my offer. One was a history major, and the 
other a biology major. Coincidently, both were interested in learning new reading comprehension 
strategies. Using their textbooks as points of reference, we practiced strategies suggested to me 
during my training sessions: chunking texts, reviewing page titles, glancing over charts and 
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graphs, developing pre-reading questions, notating in the margins, and discussing the material, to 
name a few. When the sessions concluded, the students conveyed an eagerness to apply these 
newly learned reading strategies in all of their courses, not just the ones that we reviewed. They 
also expressed a sense of relief, similar to the tutees I observed earlier. Reading and 
comprehending large amounts of course material, in a short amount of time, seemed less stressful 
and more doable, and they were now readily prepared to move forward in their academic 
pursuits. Admittedly, I experienced a similar sense of relief. I finally completed not one but two 
coaching sessions before the evening ended, and I did it just as trained. 
Even though the evening started as an overwhelming sequence of events, it concluded 
with a couple of coaching sessions in which I offered students the instruments and skills 
necessary to meet the demands of their courses. That certainly made me excited about the 
opportunity to coach more students and hopefully achieve the same results the next evening I 
worked in Gilles Hall. Amid my excitement, however, I realized I never saw the earlier group of 
students return from the second floor. The routine of walking the hallways, greeting students, 
and eventually coaching them absorbed the remainder of my time. So, before leaving for the 
evening, I curiously walked over to the same coordinator as before and asked if the students who 
went upstairs ever returned for peer tutoring. She said they did not. She speculated that there 
could have been a building mix-up and then they left through a different exit, or they could have 
seen how busy things were in Gilles Hall and decided to try peer tutoring another evening, 
which, as she expressed, was not uncommon during the beginning of the semester. I responded 
that if that the latter is the case, then hopefully, they will return later on in the term. I realized my 
hope sooner than I anticipated. 
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Workplace Disruption 
The next evening of working in Gilles Hall involved the same bustling activity as before. 
Crowds of students arrived for peer tutoring and stood in the hallways until it was their turn to 
meet with a tutor, and I greeted and offered them academic coaching as they waited. A difference 
this time around was that I felt better prepared to navigate the activities of the hall, evidenced by 
the way my first evening of coaching ended, and the second one began.  The very first student I 
greeted agreed to academic coaching, and we spent the session exploring strategies for 
developing effective study habits in his chemistry course. We discussed how to study in small 
bursts, organize to-do lists, set designated study times, use reminders, and avoid technological 
distractions, to name a few. We also created an action plan that encourages study habits and 
academic success, and we scheduled a time to visit the Student Learning Hub during daytime 
hours to report back on the effectiveness of the plan. 
After the session ended, I led the student back to his original place in line. We then shook 
hands, and I returned to my routine of meeting students and pitching academic coaching. As 
soon as I did, the same students from the first evening entered Gilles Hall. Wearing the same 
black bloc style of clothing and walking with the same determination, they weaved through the 
crowded hallway and headed up the stairwell to the second floor. It was clear the students were 
in their intended location, but it was unclear if they were in Gilles Hall for peer tutoring. 
Determined to find out and assist them (and satisfy my curiosity), I paused my coaching routine 
and walked toward the stairwell. I noticed that one student from the group stopped in front of the 
stairway entrance and started to hang up flyers on the wall. Eager to know what the flyer 
advertised, I walked over and read it. In large Defused Extended Bold font, it stated: “THE 
ENRAGÉS: Meeting Monday, August 21st in 200 Gilles Hall @ 6:00 PM. Come meet with 
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anarchists, anti-capitalists, anti-authoritarians, and radical allies fighting against hierarchy and 
domination.” In the background of the flyer, a tinted black and white photo of police in combat 
gear marched toward a group of people standing in defiance. A statement underneath that photo 
read: “We shall always march forward until the revolution, which is the goal of our efforts, 
finally arrives to crown our work with the creation of a free world.” After reading the flyer, it 
was clear the students may have intended to be in Gilles Hall, but they were not there for peer 
tutoring. They were there to meet and explore topics much different than the ones discussed in 
the peer tutoring and academic classrooms, and I was eager to learn more about what those 
topics might be. 
Meeting Captain Non-Leader 
 Having read texts about anarchism and its connections to various radical organizations 
(e.g., from the Situationist International and May 68 Enragés to the AdBusters collective and 
CrimethInc. alliance) in my undergraduate and graduate courses, the word “anarchists” grabbed 
my attention and raised my curiosity. So, I walked over and introduced myself to the student 
hanging up the flyers. I let her know that I was an employee of the Student Learning Hub and 
was in Gilles Hall to help undergraduates with their studies. Without breaking stride from 
hanging up the flyers, she introduced herself as Captain Non-Leader (as mentioned in the 
introduction, this pseudonym indicates that she was the most active voice within a shared 
representation of non-hierarchical group leadership). Hoping to engage in more substantial 
conversation, I presented the first ice breaker that came to mind, saying: “I noticed the flyer 
mentioned anarchism. Do you read much Proudhon, Bakunin, Bookchin, or Ward?” She turned 
and responded, “I don’t really read the old dead white guys.” Smiling with an impressed look of 
interest, I followed up with a couple more questions, “What about Parsons or Goodman? Do you 
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read any of their writings?” She nodded and explained that she was familiar with them and the 
other writers, as well as the likes of Henry and Herzen, having read their works in past courses. 
While she appreciated their contributions to radical thought, she explained that her interests and 
those of the other Millennial Enragés were focused more on action and less on theory. She then 
started describing the Millennial Enragés’ mission and providing what appeared to be a well-
rehearsed info session on radical activism. She highlighted the group’s on-the-ground efforts to 
bring about social change in and around campus. Her presentation was impressive, especially 
given the short amount of time she had to deliver it.  
She started off describing who the Millennial Enragés are and what they do. She 
explained that they are a radical political student organization that explores anarchism and other 
progressive experiments grounded in resisting capitalism and the state and in exposing and 
ending forms of patriarchy, racism, classism, and gender oppression. Their activities involved 
working with allied student groups in carrying out protests and demonstrations; and conducting 
workshops on issues impacting campus life, including ways that students can oppose them using 
various radical tactics. These workshops also critically educated students on the histories of 
domination and resistance on and around campus. Then, Captain Non-Leader followed up with a 
question for me: “What do you know about prison lockback in the North Town County Jail?” I 
said that I knew about lockback issue—a term used by advocacy groups and detainees to 
describe the reduced time that inmates are allowed outside of their cells—in general, but not 
specifically about how it impacts this area of the state. She explained that an extremely high 
proportion of detainees in North Town County Jail spend less than six hours per week outside 
their cells. That translates into inmates remaining in confined quarters for most of their time, 
inhaling recirculated air, and receiving little to no interaction. And for many of them, those 
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conditions cause them to attempt suicide to avoid the mental and physical stress of being in 
lockback. Confining human beings like this, she opined, is an injustice that needs to end, and the 
Millennial Enragés and their political allies are actively engaged in helping end this inhumane 
practice. They have marched to and rallied in front of the North Town County Jail to raise 
awareness about lockback, which she described as state-supported domination and oppression. 
They have also invited persons directly impacted by lockback to speak at their rallies and in their 
workshops like the ones conducted on the second floor of Gilles Hall. 
After learning about the lockback system and the workshops happening upstairs, I was 
eager to follow up with questions of my own, but Captain Non-Leader quickly segued into the 
next phase of her presentation: an explanation on the group’s involvement in protesting forms of 
racial oppression and discrimination on campus. She began by questioning what I knew about 
Alexander Hall. I stated that it was a former university building and named after a former 
alumnus and member of the Ku Klux Klan. However, the building recently underwent a name 
change to University Hall. She responded with a firm “that’s right,” and then immediately 
inquired into the extent of my understanding of events surrounding the change, asking, “do you 
know how it went down—about the delay in voting and the moratorium on removing names of 
racists from campus buildings?” Before I could respond, Captain Non-Leader began describing 
the ins and outs of the call and response to renaming the building something other than 
Alexander Hall. 
She explained that the Millennial Enragés followed the lead of two African-American 
student organizations and worked with other like-minded student groups in rallying and 
petitioning the university to rename the building. After a long process of demonstrating and 
making appeals, university officials responded by voting to change the building’s name. 
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However, she admonished anyone who applauded their decision because school leaders engaged 
in what she described as an “unethical avoidance of responsibility” to students. I asked, “how 
so?” She told me that university officials deliberated for a year before ever balloting on the name 
change. Even though they acknowledged that previous administrators should not have named the 
building after a divisive figure, they worried that changing the name could potentially erase a 
piece of history from the university landscape. Thus, they needed to deliberate with caution to 
ensure they made the right decision. To the students, the proper resolution should have been to 
rename the building without much of any deliberation. She questioned how university officials 
could even debate, in good conscience, the merits of keeping Alexander’s name affixed to the 
campus building, saying that he belonged to “a terrorist organization…[and] imposed hatred and 
violence on African-Americans” and his namesake perpetuated a culture of racial intimidation 
and degradation for students of color who passed by and took classes in the building daily. She 
lamented that university officials could claim that despite year-long deliberations, they ultimately 
made the right decision in removing the honor of the Alexander namesake. However, the 
Millennial Enragés believed that officials delayed voting for other reasons. One, they could 
debate the historical significance of keeping the Alexander name as they claimed. Two, and 
perhaps more importantly, they could come to a behind-closed-door agreement on a new name 
that was ideologically pleasing to themselves and big money donors if a change was indeed 
imminent. Consequently, the university officials’ plan worked.  
Going one step further in her explanation, Captain Non-Leader revealed that most 
students wanted university officials to name the building Hurston Hall after Zora Neale Hurston, 
a famous writer and civil rights leader who studied at University College during the late 1930s. 
However, the officials elected to go with a name they viewed as a more nonpartisan and unifying 
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moniker: University Hall. For Captain Non-Leader, going with that name was neither 
nonpartisan nor unifying. She stated that it was nothing more than an underhanded attempt to 
placate university administrators and big-money donors who wanted to keep the original name 
intact and the students and faculty members who desired a name change but did not offer specific 
requirements. Satisfying the former group meant circumventing the students’ demand of titling 
the building after someone who resonated with the African-American community, a community 
that has been directly and continually impacted by the racist legacy of Alexander Hall and a 
university that honored him for so long. Then, what made the situation even more underhanded, 
she exclaimed, was that the school officials issued a moratorium on changing building names for 
sixteen years. That meant they could abstain from having to respond to future protests in 
opposition to other campus buildings honoring benefactors associated with white supremacy. To 
Captain Non-Leader, the implementation of the new policy was unsurprising. She stated that the 
university has a history of “deceitful avoidance,” and pointed out that sitting at the front of the 
university is a Civil War monument that symbolizes the lasting culture of inequality and racism. 
Ironically, university officials claimed they cannot remove the statue because of bureaucratic 
tape created by their predecessors and other state officials (it is important to note that a group of 
courageous civil activists since removed the monument against the will of the university). 
Nonetheless, she insisted that the Millennial Enragés will not be deterred by the 
bureaucratic powers that continue the legacy of white supremacy under the guise of neutrality 
and unification. The group remains committed to working with allies and pushing back against 
these and other issues. She stated, “We’ll just make our voices louder and our actions stronger” 
when taking on racist images and symbols that reinforce white supremacy and those who regard 
them as natural fixtures of the university. Concerning University Hall specifically, she remarked 
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that even though the Millennial Enragés and its allies did not change the minds of the school 
administrators, they would always refer to the building as Hurston Hall and encourage others to 
do the same. They would do that in everyday communication and notably during workshops and 
outreach programs aimed at reorienting thinking away from the dominant understanding of the 
campus and the names fixed to buildings and spaces.  
 Captain Non-Leader explained other instances in which the Millennial Enragés worked 
with student allies to protest campus issues. For example, she stated that they worked with 
Latinx student groups to publicly demand that the state general assembly and university officials 
provide undocumented students with in-state tuition. She argued that undocumented students are 
legal state residents and deserve affordable tuition, saying “they live here and pay taxes and 
deserve access to affordable education.” Until they receive a just tuition, the Millennial Enragés 
will continue to “disrupt and demand access for everyone.” She then segued into other examples 
of protest and disruption. Explaining at a speedy pace, since we had spent much time chatting, 
she highlighted their public demonstrations against the raising of college tuition, the lack of 
minority faculty members at University College, and the hiring of leading university 
administrators with a history of neo-liberalizing education policy. 
 After listening to Captain Non-Leader present examples of the groups’ commitments to 
social justice and change, I asked which issue is the Millennial Enragés most dedicated. She 
stated that the group is committed to all of them. The goal has been and continues to be “to 
disrupt the status quo—to change everything.” Before I was able to respond to that impactful 
statement, she invited me to attend the meeting upstairs so I could meet and learn more about the 
Millennial Enragés. I told her that I would like to go but I had to work downstairs, pointing to the 
 41 
line growing in the hallway. She let me know the group would meet at the same time next week 
in case I might be available.  
 Before Captain Non-Leader turned to head upstairs, I asked how the Millennial Enragés 
promoted events like the one on the second floor. She said they hang up fliers and posters. They 
also passed out pamphlets that let students know what the Millennial Enragés stand for and to 
inform them of the ways to get involved with other groups who share a similar spirit of 
resistance. I asked if the Millennial Enragés had an active social media presence. She said the 
group actively communicated on Facebook and Twitter, sharing relevant news, events, photos, 
and videos, and she noted that the group also used social media to mobilize protest and capture 
events. I quickly took that opportunity to segue into my academic background and pitch a mobile 
media project. I explained my interest in learning what the experience is like for youth who 
develop mobile apps to address social issues impacting their lives and the lives of the others 
within their communities. I pointed out that most of my work has been conceptual and 
theoretical—derived from scholarly literature—up to this point. My next step would be to work 
closely with a group of activist-leaning students, like the Millennial Enragés, on the creation of 
an actual app that addresses a social issue on campus and learning what that experience is like 
for them and me, as the researcher involved in the collaborative activity.  She asked, “when you 
say apps, you mean like an iPhone app?” I said, “exactly.” She intimated that designing a mobile 
app seems interesting, but the group members have never participated in a project like that, 
especially one that involves coding. I explained that I would do all of the programming, but we 
would work together to generate ideas that lead to the creation of a mobile app that the 
Millennial Enragés deem necessary for the University College community. Also, we would 
design how the app looks and works and how it benefits less powerful interests in the 
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community. With a nodding look of inquisitiveness, Captain Non-Leader explained that she 
would discuss it with the other group members to gauge their interest, and we could meet in 
Gilles Hall around the same time next week to relay what they determined. Then in an 
unexpected gesture, she offered to introduce me to some of the other Millennial Enragés the next 
time we met, suggesting that an introduction could help gauge interest before committing to the 
project. I told her that sounded great, and I would be sure to hold off on coaching around that 
time. We then returned to our prospective locations. For me, that involved coaching students on 
the first floor, and for her, that meant inculcating students about enacting experiments of radical 
action and creating social justice on the second. 
Preparation 
 As soon as I completed my coaching responsibilities for the evening, I hurried home to 
begin preparing for meeting with the other members of the Millennial Enragés. I wanted to make 
a good impression, which meant getting prepared to articulate, in a short amount of time within 
the corridor of Gilles Hall, my interest in mobile media studies and activism, and my background 
in mobile app programming and development. I trusted that a well-articulated description of 
these aspects would build credibility with the group members and bolster the possibility of 
collaborating with them on the creation of a mobile app that addresses a social concern within 
the University College community. 
 To meet those aims, I decided to document my conversation with Captain Non-Leader. 
We had a highly verbal and spontaneous exchange, and I wanted to transpose it into a written 
text while still fresh in my mind. More than putting words to paper, having a documented 
account of our conversation would allow me to continually revisit Captain Non-Leader’s 
descriptions of the Millennial Enragés and increase my understanding about the group’s persona 
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and activities. The more I could speak to the Millennial Enragés’ ethos, as captured by our 
interaction, the better I could articulate linkages between our interests in direct action and 
activism, broadly speaking, whether carried out on the ground or researched through the 
literature, as is in my case. 
 In addition to documenting our conversation, I re-read a literature review that I conducted 
a few months beforehand to generate talking points for our meeting. As outlined in Chapter 1, 
the purpose of the literature review was to explore what is known—and not known—about the 
extent that youth use mobile apps to foster activism. It exhibited, on the one hand, a sundry of 
studies that illustrate why activist-oriented youth leverage apps in certain situations and what the 
apps do in the contexts for which they were appropriated or made. On the other, it revealed a 
lack of research existed on the experience of how youth produce apps that address social 
concerns impacting their lives and the lives of others. After re-reading the review, working with 
these students to help fill the scholarly void seemed appropriate, especially since their radical 
intent and social media practices resembled youth groups involved in the Occupy, Black Lives 
Matter, and Sunflower movements, to name a few. I made a note to highlight these aspects of the 
scholarly scene when meeting with the Millennial Enragés and to impress upon them that this 
project could lead to a real-world application and significant research findings. Also, given the 
groups’ suspicion of state institutions, I planned to explain that my scholarly aim does not 
involve examining the group members. It consists instead of attaining insights into mobile media 
activism through the making of a mobile app that addresses a social issue they consider 
important. I was there to code, collaborate, and reflect on the process of mobile media making 
for socially beneficial aims—and that was all. As such, I believed that focusing on these facets 
and my background in programming when meeting with them would help me to realize my 
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intention of making a good impression and subsequently collaborating with the young radicals 
on a mobile media project. 
Next Evening in Gilles Hall 
During the next evening of working in Gilles Hall, much of the same activity transpired 
as before. Students poured into the building seeking peer tutoring, and academic coaches offered 
them additional services as they waited for a tutor. This time around, the bustling activity seemed 
less intimidating. The initial shock of jumping into cold water had seemingly worn off, 
metaphorically speaking. However, my increased confidence did not meet the same level of 
excitement. I was too preoccupied with the opportunity to meet Captain Non-Leader and other 
members of the Millennial Enragés and to learn if they would be willing to work together on the 
mobile app project. I was also concerned that the coordinator at the front desk or student might 
ask me to conduct a coaching session as the Millennial Enragés arrived. To avoid a mishap, I 
stalled my coaching responsibilities by hiding out amongst the activity in Gilles Hall. I drifted 
from one end of the hallway to the other, weaving through students, making occasional glances 
into the classrooms, and surveying the foyer where students entered the building. After 
approximately thirty minutes, the Millennial Enragés arrived at Gilles Hall. Just like before, they 
wore black bloc garb and walked past the coordinators at the front desk and through the crowd of 
students standing in the hallway. However, this time around, Captain Non-Leader and three 
Millennial Enragés stood in the hallway and signaled for me to come over and meet them.   
I hurried over to the group, and then Captain Non-Leader introduced me to Conrad 
Anarchist, Max Justice, and Radical Lifer. We exchanged greetings, and Captain Non-Leader 
presented me with good news. She stated the group was interested in working on the app project 
but wanted to chat before committing themselves fully. Nodding in agreement, I agreed that 
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chatting first was a good plan. We need to be sure that we shared the same commitment and 
mindset before deciding to move forward with the project. They felt the same way. 
Then, Conrad Anarchist started the conversation with an inquiry about my background. 
Ze specifically wanted to learn more about my interest in mobile apps. I was ready for this line 
of inquiry because, as highlighted in the previous section, I had prepared to describe my interests 
and computational abilities to the group. Hence, I explained that my research interests included 
activist-oriented mobile app appropriation and development, particularly on the experience of 
youth, people in their teens or early twenties, who develop apps to address social issues 
impacting their lives and the lives of others. This focus included the application of critical 
theories and practices, many of the same ones that informed the progressive experiments that the 
group spoke about in its campus workshops, to elicit reflection on the successes and failures of 
these experiences. Also, I explained that much of the literature focused on why and how activist-
oriented youth leveraged apps in certain situations, but it lacked studies that focused on what is 
the experience of actually creating them. Given my background in programming, which included 
undergraduate and graduate courses in information science and iOS development, which focused 
on making apps for the iPhone, what better way to explore the experience of creating an app for 
socially-beneficial ends than to work with students like the Millennial Enragés who are the front 
lines advocating for justice and change at the local level. Not only could this project engender 
understanding about direct action and activism in relation to mobile media, but it could also lead 
to a real-world mobile application that addresses a local issue in their campus community.  
Speaking on behalf of the others, Conrad Anarchist expressed interest in the mobile app 
project but voiced concern about what the group could offer because none of them were 
programmers. Ze explained that the group historically focused on things like resisting ways that 
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the state and university force students into routines that sustain a normative order of repression, 
such as pressing them to accept symbols of white supremacy and preparing them to become 
malleable workers within the machinery of capitalism and neoliberalism. Their modes of 
resistance were direct, simple, and fun, such as passing out radical pamphlets and flyers, 
engaging in public protest, and conducting workshops. They also disrupted the presence of 
police on campus by chanting countercultural song lyrics in their vicinity and conservative 
campus speakers by yelling out disruptive words and phrases each time the speaker made 
statements they deemed as repressive. Their goal was to undermine the authority of state officials 
and expose the preposterousness of the speech content. However, as Conrad Anarchist re-
articulated, the group had never created media, much less programmed or coded anything, to 
foster an agenda of direct action other than using Twitter and Facebook to organize events and 
share news, videos, photos and the like. I explained that the Millennial Enragés echoed the same 
kind of direct action as other radical groups who have used social media to mobilize and support 
change, such as those involved in Occupy, Black Lives Matter, and other movements of dissent. 
Just like the students in these movements, the Millennial Enragés appropriated Twitter and 
Facebook to engage in community-based and anti-establishment media production—capturing 
video and photos and sharing them through smartphone apps or computers to confront the status 
quo of everyday life. As with any community or group working together to produce media, 
everyone has a different set of skills but shares in the same creative experience, which meant that 
they did not need to be computer programmers to participate in the project. They only needed to 
help to design, test and reflect on the app using the skillset they currently have. I then took the 
opportunity to highlight that I did not intend to study them, but rather to learn more about what 
goes on during the app-making process. I intended to code, collaborate, and reflect on the 
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experience of creating an activist-oriented app that addresses a social concern. Conrad Anarchist 
acknowledged my intention, expressing that the group would never agree to participate in a 
project that studied or observed them. The group articulated the same sentiment by nodding their 
heads in agreement, but it was already clear from previous conversations with hir, as well as with 
Captain Non-Leader, that the group would not consent to a study that involved observing them. 
Then, moving forward, Conrad Anarchist asked if I had an example of an app that I created. I 
told hir that I did not have one installed on my phone, but I could provide an example should we 
decide to meet again (I regretted not having an example installed on my phone at that moment).  
From there, ze inquired into how long it would take to complete the project. The question 
caught me by surprise. Thinking on my feet, I said that it would take the semester, insofar the 
group could meet about four times. In the first meeting, we would define a social issue impacting 
the campus community and brainstorm an app solution. During the next couple of meetups, we 
would design, develop, and test the app. Finally, in the last meeting, we would discuss the app-
making experience. In-between each one, I would complete all coding tasks while the group 
members generated ideas based on their reflections from previous meetings. Conrad Anarchist 
said that was doable, but the group might not be able to devote any more time than that. The 
other Millennial Enragés nodded in agreement. Ze then expressed that the prospect of making a 
mobile app seemed exciting. It was something the group had never done before, and it could 
support Millennial Enragés’ social agenda and aid in the recruitment of other students.  
Then, I asked what they thought about the project. During a pregnant pause, the group 
members glanced in each other’s direction and nodded their heads yes. Conrad Anarchist said the 
group would like to work on the project, and with contained excitement, I said, “great!” I had 
expected the group to chat one more time before making a final decision, but it seemed my first 
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conversation with Captain Non-Leader and the one with the others, although Conrad Anarchist 
and I did most of the talking, was enough to encourage the group to move forward. Captain Non-
Leader suggested that she and I exchange our email addresses so that we could arrange a 
meeting. Then, looking over at the other members, she asked if anyone had any more questions. 
Then, looking over at the other members, she asked if anyone had any more questions. Max 
Justice, who with Radical Lifer had mostly observed the conversation, asked if I could bring an 
example of an app to our next meeting. I said I could while thinking about which app I might 
show the group. Lastly, everyone said their goodbyes. The group then walked upstairs to the 
second floor, and I redirected my attention toward academic coaching on the first. 
Insubordination 
Before I began my coaching responsibilities for the evening, I remained at the end of the 
corridor of Gilles Hall, quickly jotting down key points from my conversations with the 
Millennial Enragés. As I stood there, the background noise slowly became foregrounded, 
breaking my concentration and causing me to glance down the hallway to survey the 
undergraduates awaiting peer tutoring and the academic coaches offering them services as they 
waited. During that instant, I recognized that I was standing at the crossroads of two locations 
within Gilles Hall. One space was a privileged domain organized by university administrators 
and dedicated to peer tutoring and academic coaching. The other was a grassroots space carved 
out of the former by radical students committed to constructing direct contestations and 
alternative interpretations of the university. I arrived at that locational moment by wandering 
from the planned routine of walking through Gilles Hall and coaching students on the ways to 
build skills for collegiate success and meeting the demands of the university curriculum, which I 
learned from my training at the Student Learning Hub. In other words, after the Millennial 
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Enragés disrupted the normal flows of the hall, causing my curiosity about the group to ensue, I 
subsequently deviated from my routine, allowing myself to drift and encounter these young 
radicals. In critical terms, the unexpected vistas I experienced opened up as a consequence of 
engaging in what radical theorist Guy Debord (1955/2006) referred to as “insubordination to 
habitual influences” (p. 11). I defamiliarized the habitual routines of Gilles Hall in an attempt to 
familiarize myself with the Millennial Enragés by traveling into “the cracks and lost spaces” of 
the university (Providence Initiative for Psychogeographic Studies, n.d., as quoted in Kuhlman, 
2017, p. 158) and learning more about them. By venturing from my path of academic coaching 
and into the fissures of Gilles Hall, I gained awareness of this self-contained ambiance as a top-
down and bottom-up space. The former is a reserved area for official partners of the university to 
coach students toward academic success, and the latter is carved out by radically-active students 
working toward disrupting and transforming the campus community for the social good. 
Moreover, and congruent with the aim of this qualitative research project, wandering through 
known and unknown terrains of Gilles Hall enabled me to look awry and locate a space into 
which I could enter, upon invitation, and participate with these radical college youth on the 
making of a mobile app that addresses a social issue impacting members of their campus 
community. 
Next Steps 
The next step of this participatory media research project describes an app that serves as 
an example of my computational repertoire, as requested by Max Justice. It also explains the 
inspiration that I drew from the Situationist International to create an app example that connects 







CHAPTER 3: SITUATIONIST IMAGININGS 
Passageways 
As stated in the previous chapter, Max Justice and Radical Lifer requested that I 
showcase an example of an app for the Millennial Enragés to review. It was clear that I needed to 
provide more assurance of my ability to produce a real-world app. Thus, as I did after my initial 
exchange with Captain Non-Leader, once the coaching sessions ended for the evening, I hurried 
home to compose a coherent representation of our conversational exchange, transposing as much 
of it as I could from jotted notes and memory. I also started the process of ideating an app 
example, preferably one that connected to the radical ethos and actions of the group. But first 
things first, I emailed Captain Non-Leader to thank her for setting up the meeting and to 
schedule a new one.  
After spending the next couple of evenings documenting our conversational exchange, I 
began coming up with app ideas. Recognizing that I did not have time to complete a large-scale 
example from scratch, I took inventory of existing code projects and brainstormed how I might 
modify and reuse materials to meet my goal. However, I oscillated between a state of ideation 
and actualization. To help induce a creative flow that harmonized these two states, I recursively 
read through the written account of my exchanges with Captain Non-Leader and the Millennial 
Enragés (from this point forward, I refer to both exchanges as one). At the same time, I annotated 
the margins with responses to the following questions. What activities do the Millennial Enragés 
use to contest social issue?  and what kind of app would appeal to their efforts?  
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As I cycled through the written account of our exchanges and responded to those 
questions, I recalled the Millennial Enragés’ flyers hanging in Gilles Hall, inviting passersby to 
learn about progressive experiments aimed at combating authority, hierarchy, and domination. I 
also remembered the group’s activities for fostering social action, from engaging in protests and 
conducting workshops to disseminating pamphlets and carrying out playful theatrical antics. The 
more I interacted with the text, the more it seemed that this new band of Enragés not only echoed 
the radical undertakings of the May ‘68 Enragés, as articulated in the introductory chapter, but 
also of the group who influenced their late sixties predecessors: the Situationist International. 
The Situationists were a collective of avant-garde artists and intellectuals who used imaginative 
tactics to critique and disrupt consumer capitalism during the mid-twentieth century. Granted, 
these traces may have been easily recognizable given the degree that Situationist experiments 
inspired the May ‘68 Enragés and many others, and informed my own theoretical pursuits 
throughout my doctoral training. Even so, as a result of reading of over the written account and 
responding to the guiding questions with the undertakings of the Situationist project in mind, a 
moment of inspiration opened up, producing creative pathways that enabled me to ideate and 
create an app that could resonate with the Millennial Enragés. In the sections below, I explain 
aspects of Situationist thought and action that inspired me to come up with an app example that 
could resonate with the radical ethos of the Millennial Enragés. What I present does not seek to 
underwrite the app making task with critical projects of the past, nor does it suggest that either of 
the Enragés groups attempted to do the same. Instead, I imply that following the echoes of 
preceding progressive experiments can inspire projects of the present, a notion that will manifest 
again in Chapter 6 when I discuss critical code remix in relation to this project. Even the 
Situationists were influenced by critical thought and practice that came before them, notably 
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Marxism, Dadaism, and Surrealism, to name a few. They echoed the spirit of those radical 
antecedents but synthesized them to form their method for unlocking creative potential that 
exposes and critiques all aspects of modern capitalist society. In turn, they inspired others to 
develop new modes of enlivening their ideas, whether it was through “graffiti, language, 
behavior, tactics, street fighting techniques, agitation, songs and posters, comic strips” or, as this 
chapter illustrates, a mobile app (Viénet, 1968/1993). 
The Situationist International 
Before I explain which aspects of the Situationist International inspired the app example, 
it is essential to describe briefly what those aspects are. Led by radical theorist and filmmaker 
Guy Debord, the members of the Situationist International were concerned with the new age in 
the development of capitalism after World War II. They referred to this age of capitalism as the 
“spectacle.” And, they predicated and viewed it as an extension of Marxian commodity 
fetishism—the theory that social relations between people appear as relations between things in 
commodity form—in light of economic expansion and growth. The Situationists argued that 
within the era that Marx articulated his theory, the focus was entirely on the mode of production 
and the political economy, including the science of how to optimize them (Teurlings, 2017). 
Whereas in the new age of rapid modernization and consumer culture, the focus is on the need 
for consumption as the images of mass media serve as tools for creating customer demand. For 
this group of avant-garde thinkers, the new locus of concern brought about by consumer 
capitalism shifted the fetishism of commodities to the fetishism of images. It also impacted the 
reality of everyday life as well. They contended that lived reality had been invaded and detached 
from its organic concept “by the contemplation of the spectacle” (para. 8). As a result, it shifted 
from the material to the symbolic, becoming transcendent under a shroud of capitalistic 
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appearances in the present society, in which the spectacle encourages spectators to reimagine 
themselves and their social lives. This shift is why Debord (1967/2010) insisted that “ideological 
entities have never been mere fictions—rather, they are distorted consciousness of reality” (para. 
221). That is, the reality under the spectacle constitutes “a concrete inversion of life” (para. 2) 
because everything “true” is actually “a moment of the false” (para. 9). 
The notion of the image is central to the Situationist critique of the spectacular market 
economy that had come to dominate the twentieth century. However, it is not synonymous with 
the spectacle, as some of the literature on the Situationists implies (Wei, 2016). Debord (1967) 
stressed that the spectacle is not a collection of mass media images, but rather, “a social relation 
among people, mediated by images” (para. 4). He asserted that as the spectacle entirely occupies 
social life, images function as its “stultifying superficial manifestation” (para. 24). Whether 
“tangible, possessable objects, or virtual, immaterial data flows” (Stracey, 2014, p. 124), they 
operate as apparatuses of the spectacle, forming hyperreal depictions of the social sphere with 
illusions of universal connectivity and manufactured human desire and behavior. That was 
certainly an issue for Debord and the Situationists. The more lived human experiences became 
incorporated into a system of abstract representations and interpellated by a modern specialist 
economy (Stracey, 2014), the more intersubjective relationships between individuals and 
collective groups became reduced into a daily series of commodity exchanges. The more mass 
media encoded representations onto society, interpreting and cutting them into simplified 
narratives, and producing products for humans to consume, under the guise of necessity, the 
more individuals became isolated from the “real” experiences of everyday life. As stated in 
previous sections, their articulations were a departure from the Marxist critique that capitalist 
economies separate producers (i.e., private laborers or atomic individuals) from commodities and 
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the dissemination of those commodities; and that exchange-value was the practical means that 
brings together otherwise fragmented producers (Kanngieser, 2010). For the Situationists, media 
and consumer culture replaced lived experiences, and the passive gaze of images (by humans-
turned-spectators) supplanted active social participation. That allowed for the emergence of new 
forms of alienation and the inducement of “social atomization at a more abstract level than in 
previous societies” (Gotham & Krier, 2008, p. 155). Debord (1967) declared that “alienation of 
the spectator to the profit of the contemplated object (which is the result of one’s unconscious 
activity) unfolds the following way: The more he contemplates the less he lives; the more he 
accepts recognizing himself in the dominant images of need, the less he understands his own 
existence and desires” (para. 30). And, “the more his life is now his product, the more he is 
separated from his life” (para. 33). In other words, the spectacle individualizes rather than 
promotes social connection. It deprives people of control over the forms of representation of 
their desires and lives (Canelo, 2014). Because of its diffuse and habituating effect, individuals 
identify with the images that the spectacle uses to disguise real human needs. They even accept 
them as a shared public identity, although the manifested representations are not authentic. In 
this way, the spectacle functions as a pacifier—placating people by appearing to empower them 
through the illusion of consumer choice—and a reinforcer of the status quo through the creation 
of artificial worlds of visuality embedded with meanings and values to be consumed (Best & 
Kellner, 1997). 
 The Situationists sought to subvert the spectacle with “constructed situations” (Stracey, 
2014). Similar to the Dadaist and Surrealist ethos of undermining conventional arrangements of 
reality (Plant, 1992), but more tenable to the “propagation of emancipation” (Kanngieser, 2010, 
p. 30), the Situationists envisioned constructed situations as countercultural acts that combined 
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art and politics to liberate and transform inverted representations of reality by intervening in the 
capitalist social order. Moreover, constructed situations were intended to be “ephemeral, without 
a future. Passageways” (Debord, 1957/2006, p. 41). They were also designed to be a practical 
critique, regarded “as the actualization of a situation, rather than a theoretical application” 
(Stracey, 2014, p. 10). A variety of tactics made up the Situationist strategy of negating the 
spectacle through the use of constructed situations. One of the more widespread tactics was the 
critical method of détournement, which Debord and Wolman (1956/2006) anticipated as being 
the ultimate goal of constructed situations. It involved appropriating and reorganizing preexisting 
elements promulgated by mainstream culture to expose them as products of alienation. For 
example, the Situationists détourned (the verb form of détournement) materials like comic strips 
and photographs, and they would do this by superimposing them with speech balloons and 
captions that juxtaposed the intended meaning. Other détourned elements included cinematic 
films and paintings. The former consisted of an added soundtrack or a set of voices placed over 
the top of existing material to derail and denounce the original message completely. Another 
approach to cinematic détournement involved taking footage from feature films and then 
juxtaposing them with other media like photographs, films, advertisements, voice-overs, and so 
forth. A film famously détourned in this vein was by Debord, and it carries the same name as his 
text, “The Society of the Spectacle.” In this film, Debord cites almost half of the 221 theses 
featured in his book (Trier, 2014). Next, the latter form, referred to as modifications, involved 
taking genre paintings, from military panoramas to Impressionist landscapes, and painting over 
the original scene with new motifs. Asger Jorn, a founding member of the Situationists, was most 
recognized for creating modifications. He would change the paintings, often procured from flea 
markets, with garish brush strokes, ghostly images, and text-based captions. The intent was not 
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to reject art, but rather advance the idea of modern art as avant-garde (Kurczynski, 2008; Trier, 
2014).  
 Other forms of détournement included graffiti and public protest. Technically these 
practices were forms of ultra-détournement, an expanded form of détournement. As Debord and 
Wolman (1956/2006) articulated, ultra-détournement extended the tendencies for détournement 
“to operate in everyday social life” (p. 20), where the “meanings and values of bodily gestures, 
words, clothing or architecture, could be subjected to a playful re-appropriation and subversive 
overturning” (Stracey, 2014). The Situationists valued graffiti as a more consistent form of ultra-
détournement. They could use it to inscribe on the urban fabric of everyday life—buildings, cars, 
posters, billboards and, most notably walls—and undergo “an infinite process of alteration, 
extension or disfigurement of poetic activity: whether by anonymous passersby or scribblers, 
with no special training in their use of a spray can, chalk or knife; by the vagaries of the weather; 
or even state censors and white-washers” (Stracey, 2014, p. 277). As such, they viewed graffiti 
as an open-ended and mutable tactic for contesting and reclaiming the city streets from below, 
highlighted by its capacity to include subversive, socially critical messages and, more 
importantly, its propensity to fall into ruin (Stracey, 2014). To the Situationists, the disintegrative 
nature of graffiti was a positive thing, because it resembled their radical program of constructing 
situations that were “essentially transitory” (i.e., ephemeral and temporary) (Debord, 1957/2006, 
p. 41). As Debord professed, the Situationists never concerned “the permanence of art or 
anything else” (p. 41). They were instead concerned with real life. Thus, graffiti was envisaged 
not as an enduring thing to be admired but as revolutionary poetry that opens up the possibility 
for transforming the conditions of beingness under the spectacle. This theoretical assertion was 
one that Debord contained and superseded within his critical practice, realized in 1953 when he 
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famously scribbled “Never Work” on the wall of Rue de Seine (Trier, 2014), a highly sought-
after section of real estate and locus of capitalist relations in Paris.  
 Public protest is another form of ultra-détournement, although the Situationists did not 
explicitly articulate it as such. Elias (2010) maintains that publicly constructed situations 
consisted of various types. These included: “the iconoclastic defamation of public monuments 
with anticapitalistic graffiti; a twenty-four-hour papering of the city in oracular poster art; the 
organized inscription of poetic or plastic art into the functionalist space of the city proper—
virtually any activity that refocused the glazed eyes of the bourgeois populace and unleashed an 
awakened, passionate reconnection with the real” (p. 824). Also, I contend that public protest is a 
constructed situation, as an existential event in which “constructing” subjects seek to change the 
conditions of public life by gathering in actual and rhetorical proximity to the target—the 
territories of the representative authority of spectacle—of their speech. These events can include 
women marching through city streets for voting rights; undocumented persons demonstrating in 
front of governmental and corporate buildings to speak against oppressive immigration policies; 
workers conducting strikes in defense of union rights, students performing sit-ins to protest 
educational inequality and injustice; and rioters, such as individuals in the 1965 Watts Uprisings 
who expressed objection to their dehumanized life and “their separation from a community that 
could fulfill their true human and social nature and transcend the spectacle” (Internationale 
Situationniste #10, 1963/2006, p. 203). In many ways, these events form double détournement, 
emerging at the intersection of action, consciousness, and spatialization. That is, within the act of 
protest, the protesters resituate their consciousness and subjectivity (a form of détournement) 
from a social life governed by the spectacle to a collective mass awakened “to the conditions that 
are imposed on them in all domains of life, and to the practical means of changing them” 
 58 
(Debord & Wolman, 1956/2006, p. 18). At the same time, when interjecting themselves into the 
normative continuities of social space—defined as the organizing logics of spectacle, occupied 
by its distinctive pattern of activities and movements, and peopled by participants who sustain its 
unifying rationalities—it becomes highjacked and reterritorialized from below (another form of 
détournement). It is converted, albeit temporarily, into a site of renewed perception and 
reclaimed reality on behalf of marginalized and excluded persons. 
The May ‘68 Enragés  
 Many of the tactical constructions devised by the Situationists became realized action 
before and during the anti-capitalist protests in May 1968 in France. In particular, the 68’ 
Enragés drew from the Situationists’ toolbox when they engaged in a “systematic assault on the 
unbearable order of things” at the University of Nanterre near Paris (Viénet, 1968/1993, p. 21). 
As students of the university, they experienced the negative impact of the educational reforms 
(formally referred to as the Fouchet Reforms) promulgated by the French Ministry of Education 
in 1967. These reforms removed the traditional, more leisure mode of learning embedded within 
the French education system: the free pursuit of knowledge, open discourse, intellectual 
experimentation, and participation in university governance, to name a few. In its place, the 
government instituted a set of rigorous curricular mandates. Students now had to declare a major 
in their first year of study, take specific courses, attend mandatory laboratory discussions, 
maintain a stringent attendance record, complete their degrees in a limited number of years. If 
any student should fail a year of studies, she had only one more year to make it up before being 
dismissed from the university. All of these mandates, the Enragés charged, directed students 
toward attaining specialized skills to sustain the economy of capitalism and the endurance of its 
existence. To them and other concerned student groups, creating a functional workforce like that 
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enabled class stratification and divided society into the rulers and the ruled. Gregoire and 
Perlman (1969/2002) capture this point more fully: 
To understand why university students in an industrially developed society are “enraged,” 
it is essential to understand that the students are not enraged about the courses, the 
professors, the tests, but about the fact that the “education” prepares them for a certain 
type of social activity: it is this activity they reject. “We refuse to be scholars cut off from 
social reality. We refuse to be used for the profit of directors. We want to do away with 
the separation between the work of executing and the work of thinking and organizing.” 
By rejecting the roles for which the education forms them, the students reject the society 
in which these roles are to be performed. “We reject this society of repression” in which 
“explicitly or implicitly, the University is universal only for the organization of 
repression.” From this perspective, a teacher is an apologist for the existing order, and a 
trainer of servants for the capitalist system; an engineer or technician is a servant who is 
super-trained to perform highly specialized tasks for his master; a manager is an agent of 
exploitation whose institutional position gives him the power to think and decide for 
others…And if growing specialization is associated with the birth and “progress” of 
capitalist society (as was argued, for example, by Adam Smith), then the rejection of 
specialization by future specialists marks the death of capitalist society. (p. 38-39) 
Gregoire and Perlman’s articulation illustrates that bureaucratic reform transformed the 
university into a training ground for entry into a capitalistically stratified society, but students 
refused to conform to the organizing social system of unequal power. It also shows that the ills of 
reform were not attributable to the structure of the university, but instead to the formation of 
society and its power center: the spectacle (Feenberg & Freedman, 2001). To the Enragés, the 
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university in general and Nanterre specifically was “the Golden Calf of an inhuman government 
that itself deserved to be destroyed” (p. 6). Therefore, the problems of the university could not be 
solved by reforming the university system (Kurlansky, 2005) but rather through the experience 
of direct action against the state and its capitalist raison d’être (Feenberg & Freedman, 2001). 
This notion is similar to the Situationists’ ethos that Stracey (2014) maintains in her reading of 
the Situationists. That is, revolutionary change comes about through “lived, praxial experiences 
of concrete revolutionary contestations or events” (p.14). In the case of these Enragés, 
revolutionary action began in the context of their immediate primary existence—Nanterre. 
 In the beginning, the Enragés combated the conditions of the state of affairs by disrupting 
classes, which they intended to be a continual political happening, and by creating political 
awareness among the student body (Feenberg & Freedman, 2001). However, their antics did not 
garner enough recognition among their peers, so they decided to engage in more direct action 
such as participating in protests, clashing with police, conducting meetings, staging occupations, 
disseminating literature, and spreading graffiti. One instance, in particular, helped propel forward 
their reputation as disruptors to the conditions of the university. Early January 1968, the Enragés 
marched down a university corridor to protest state repression and academic freedom. Then, a 
rumor circulated that a right-wing student group, Occident, intended to conduct a counter-
demonstration. As Feenberg and Freedman (2001) point out, a counter-demonstration in this 
context was a euphuism for a “fight” (p. 6). When university officials discovered that a standoff 
was ensuing between the two groups, they called on the police to quell the potential of any 
violence. As the police arrived, they began to break up the crowds of students with tear gas and 
clubs. Then groups of students, angered by the police presence and the egregious actions against 
protesters, retaliated by pelting police officers with rocks, makeshift weapons, and punches of 
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their own. Feenberg and Freedman (2001) contend that this event was the beginning of the 
mobilization at the University of Nanterre. The same government that instituted reforms that 
infringed on the established ethos of the French university now had violated the traditional 
immunity of the university by bringing a police force onto campus. For the Enragés and the other 
students involved in the exchange with the police, this event was an irreversible offense. 
However, that event was not the only instance of police presence on the Nanterre campus. 
In light of the growing agitation and protest among students, undercover police officers 
surveilled and collected names of anyone considered an undesirable of the university and the 
state. Of course, the Enragés were on the list, which to them, was a badge of honor. Some 
members of the Nanterre community contended that the presence of undercover police was a 
rumor circulated by the Enragés. But the group revealed that undercover emissaries indeed 
established themselves in the buildings and hallways of Nanterre. In dramatic fashion, the 
Enragés took photos of the alleged spies and displayed them on large posters in the sociology 
building for all passersby to see (Viénet, 1968/1993).  
Consequently, this event led to another altercation between sympathizers and non-
sympathizers, particularly those who wanted to ban student protests from occurring on campus. 
Like before, uniformed police officers were called to the college campus, but the Nanterre 
students, both radical and moderate, drove them back. What this event demonstrated was that the 
control of Nanterre was shifting away from university officials and toward the police state. It 
also showed that the Enragés, in Situationist-fashion, were beginning to engage in radical 
subjectivity through the formulation of counter-spectacles against the repression of the state. 
From that point forward, the Enragés began expanding their repertoire of activities. For 
example, they conducted meetings to discuss social issues such as police brutality, freedom of 
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expression, the Vietnam War, and class discrimination in French society, to name a few. What 
made the meetings unique was that participants were not required to commit to specific 
theoretical concerns or political agendas, nor did the gatherings themselves intend to determine 
policy. Instead, the meetings were to be spontaneous, ambiguous, and open to anyone, which 
helped the group gain popularity among other students. They also allowed for public discourse; 
anyone who was inclined to speak could. However, if there was one principle around which the 
meetings coalesced, it was that “tactical agitation is the Achilles heel of a rigid administration. 
Conspicuous disturbance frustrates authority, which in turn, increases restrictive measures, 
which in turn more fully justify protest” (Feenberg & Freedman, 2001, p. 7).  
This conviction was on parade in March of 1968 (otherwise known as the March 22 
Movement), when the Enragés and students from other radical organizations (i.e., Maoists, 
Trotskyites, and various anarchist groups such as the Anarchist Federation and the Iberian 
Federation of Libertarian Youth) (Viénet, 1968/1993) spontaneously occupied “the sacred 
faculty conference room on the eighth floor of a central campus building and occupied it during 
the entire night” (Feenberg & Freedman, 2001, p. 7). Their overtaking of the conference room 
was an expression of resistance against the suppression of academic freedom and the hostile 
activities imposed on students at Nanterre, which included the arrest of four fellow protesters. 
From a Situationist perspective, their takeover was a constructed situation in the form of ultra-
détournement. They resituated their consciousness and subjectivity from a life governed by the 
bureaucracy of capitalism into a radical citizenry, and they engaged in hijacking and re-
territorializing university space and redirecting its organization toward a different end: social 
liberation. It was through this kind of radical activity that “the menacing specter of a ‘handful of 
Enragés’” began “to haunt the national consciousness” (Viénet, 1968/1993). As history shows, it 
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became more haunting as the streets of Paris became the physical dwelling space for it to engage 
in what the Situationists call a “reversible coherence of the world” (Internationale Situationniste 
#11, 1967/2006, p. 191). That is, when, in May 1968, the Enragés’ transferred their attention to 
the University of Paris (metonymically referred to as the Sorbonne) and the streets of the Latin 
Quarter. The group led by René Resiel, who would become a Situationist, joined thousands of 
other students who would eventually occupy the Sorbonne to protest the closing of the 
University of Nanterre (one of many administrative blunders by Nanterre officials). They also 
moved their protest to the streets of the Latin Quarter, where the group members and their allies 
clashed with authorities after Sorbonne administrators authorized police to evacuate students 
from the premises (Crouzet, 1969; Viénet, 1968/1993). This is where the first paving-stone was 
thrown, consequently heightening student protests and even sparking wildcat strikes across 
France (Trier, 2014). 
Other forms of radical activity included disseminating subversive literature and spreading 
graffiti. For example, soon after the March 22 Movement, the Enragés began to distribute 
cyclostyled pamphlets that described their progressive program and recent activities. The texts 
also provided readers with instructions on how to make use of revolutionary tools for combatting 
the police and with updates on the architectural barriers that were installed in administrative 
offices to deny protesters entry (Crouzet, 1969).  
Notably, during the various protests, occupations, and clashes with the authorities, graffiti 
was the most consistent acts of radicalism the Enragés demonstrated. Whether it was on the walls 
of Nanterre, the Sorbonne, or spaces in between, the Enragés displayed numerous graffiti slogans 
to reflect their frustrations with repressive capitalist structures. Knabb, (2006) theorist and 
translator of Situationist literature, listed around 250 slogans that echoed the revolutionary spirit 
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of the times. Some of them were pithy one-liners like “Down with the state.” Others were 
lengthy and often Situationist-inspired statements such as “In a society that has abolished every 
kind of adventure, the only adventure that remains is to abolish the society.” Also, some echoed 
the Situationists’ sentiment that plagiarism is necessary—that is, graffiti writers lifted statements 
without any attribution to the original writers, such as the one composed initially by the anarchist 
writer Mikhail Bakunin: “The passion of destruction is a creative joy.” They also reused 
Debord’s famous slogan, “Never Work.” Perhaps, the most famous slogan of the time was 
“Beneath the paving stones, the beach.” In this mantra, the beach is a symbol of freedom and 
relaxation, but the constructions of the dominant society paved over it. Symbolically and 
materially, protesters plucked stones from the street and hurled them in the direction of police 
barricades, as a way to illustrate and counteract the amount of violence that authentic life has 
endured under spectacular capitalism. In all, the graffiti of May 68 détourned what the spectacle 
intended the city walls and billboards to be: its fettered domain. Graffitiing was a form of direct 
action that appropriated and reorganized preexisting architectural elements and structures 
designed for the images and messages of the spectacle. Moreover, it served as a mark of anti-
proprietary and anti-order and a means for cutting adrift from the capitalist order with 
countercultural articulations that created a temporal rupture to the spectacle and its role in 
organizing people around images and experiences of commodity culture instead of authentic 
social relations and interactions. 
The Millennial Enragés 
  Captain Non-Leader, Conrad Anarchist, Max Justice, and Radical Lifer collectively 
engaged in similar actions when it came to poking holes in the structures of authority, hierarchy, 
and domination in all aspects of social life, beginning with the university. Hence, that was my 
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rationale for referring to them as the Millennial Enragés. To reiterate my response to the question 
about which activities the group uses to contest social issues, the Millennial Enragés protested 
racial oppression and discrimination on their campus. These undertakings included 
demonstrations against racist building names like Alexander Hall, named after a former alumnus 
and Ku Klux Klan member, and against racist symbols and monuments that reinforced white 
supremacy at University College. Other instances included protesting the rise of college tuition 
and the university policy that denied undocumented, longstanding residents of the state the more 
affordable in-state tuition rate. They combined their protests with demonstrations against the lack 
of minority faculty members and the hiring of leading university administrators with a history of 
neoliberal education policies. The Millennial Enragés held events off-campus as well. As 
Captain Non-Leader stated, the group and its allies stood in front of the North Town County Jail 
to protest the practice of lockback, a term that advocacy groups and detainees use to describe the 
reduced time that inmates were allowed outside of their cells. The Millennial Enragés regarded 
lockback as state-supported domination and oppression. 
 Other modes of resistance included disseminating pamphlets, providing campus 
workshops, and carrying out playful theatrical antics. The small leaflets informed students about 
the Millennial Enragés and their social and political causes, and the ways to get involved with 
other student groups who share a similar spirit of radicality. The workshops educated attendees 
about various radical experiments that consisted of “non-aligned, non-party-based leftism” and 
offered opportunities for exposing and disrupting current social mechanisms and assumptions 
impacting university life and surrounding communities (Stracey, 2014, p.116). They also 
informed attendees about the experience of racism connected with the history of the university. 
Lastly, the Millennial Enragés’ playful antics involved interrupting conservative campus 
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speakers by yelling meaningless words and phrases each time they heard oppressive statement 
and claims, and by chanting popular counter-culture song lyrics whenever police officers were 
present on campus. The goal was to generate laughs from passersby and, at the same time, 
undermine the presence of police authority on campus.  
Again, the Millennial Enragés’ radical activities were similar to those of the 68’ Enragés. 
Both sought to expose and disrupt the structures of authority, hierarchy, and domination in the 
context of their immediate primary existence—the university. Also, their activities involved 
Situationist-inspired, revolutionary acts of resistance. A key difference is that the 68’ Enragés 
consciously drew on the Situationists, whereas the Millennial Enragés unconsciously drew on 
them. In other words, the latter group relied on the practice of pulling from progressive 
experiments of the past to carry out projects of the present. Given the extent that Situationist 
critique informed my intellectual pursuits throughout graduate school, it seemed to me that 
echoes of their project reverberated through the Millennial Enragés’ radical activities. 
For example, I detected the practice of ultra-détournement. As previously stated, 
détournement refers to the playful appropriation of existing meaning followed by a 
rearrangement of the appropriated for the assembly of new meaning. The “ultra” prefix of the 
word extends “the tendencies for détournement to operate in everyday social life,” where the 
meanings of words and gestures, public spaces, architecture, and clothing, for example, could all 
be subjected to the playful appropriation and disruptive overturning of meaning. Thus, when the 
Millennial Enragés chanted countercultural song lyrics at police officers on campus, they 
engaged in ultra-détournement. Using Situationist language, the group members collectively 
replaced their “existential passivity with the construction of moments of life, and doubt with 
playful affirmation” (Internationale Situationniste #9, 1964/2006, p. 178). Also, this activity 
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represented the notion of an “all-embracing reinsertion of things into play…whereby play grasps 
and reunites beings and things hitherto frozen solid in a hierarchy of fragments” within the realm 
of the social (Vaneigem, 1967/2012, p. 264). Also, when the young radicals protested the name 
of Alexander Hall, the various tuition issues, the lack of faculty diversity and so forth, they 
participated in existential events that intended to change the conditions of public life by 
gathering in actual and rhetorical proximity to the target—the territories of the representative 
authority of spectacle—of their speech. The protests involved what I refer to as double 
détournement, merging at the intersection of action, consciousness, and spatialization. As 
mentioned previously, within an act of public protest, demonstrators resituate their consciousness 
and subjectivity from a social life governed by the spectacle of the university administration to a 
collective mass of constructing subjects awakened “to the conditions that are imposed on 
them…and to the practical means of changing them” (Debord, 1955/2006, p. 11). By injecting 
themselves into the normative continuities of campus geographies, the spaces that make up these 
physical landscapes and terrains become highjacked and reterritorialized from below, converted, 
albeit temporarily, into sites of renewed perception and reclaimed reality on behalf of 
marginalized students and faculty members—the same holds regarding their protests in front of 
the North Town County Jail.  
It was against the backdrop of reading over our conversational exchanges and responding 
to the guiding questions, with the undertakings of the Situationists in mind, that an inspirational 
passageway opened up, enabling me to ideate and make an app that might resonate with the 
group. In particular, I conceived an app imbued with the method of détournement. I felt 
confident that the Millennial Enragés would appreciate an app infused with this analytical 
technique because the group’s entire program suggested a sometimes playful and sometimes 
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serious agenda of subversion, disruption, and appropriation of cultural artifacts and spaces. Then, 
when thinking about détournement and how it could apply to a mobile app, I achieved a moment 
of eureka. I decided to create a meme-making app that allows users to create the manifestation of 
a group of digital texts—such as photos and words—and to spread that material to others via 
email, text message, or social media. The idea seemed to be a reasonable one because memes are 
increasingly part of youth protest movements and also function as a form of détournement.   
Memes and Meme Making 
 Coined by evolutionary biologist Richard Dawkins (2016), a meme is a unit of culture 
that is passed on by imitation. Dawkins asserts: “Just as genes propagate themselves in the gene 
pool by leaping from body to body via sperms or eggs, so memes propagate themselves in the 
meme pool by leaping from brain to brain via a process which, in the broad sense, can be called 
imitation” (p. 249). For him, everything in culture can be considered a meme, such as “tunes, 
ideas, catch-phrases, clothes fashions, ways of making pots or building arches” (p. 249). 
 However, within the context of internet culture—websites, email, social media sites, and 
so forth—memes take on a different meaning. Shifman (2014) suggests that memes in this sense 
are units of popular culture elaborated into three-parts: “(a) A group of digital items sharing 
common characteristics of content, form, and/or stance, which (b) were created with awareness 
of each other, and (c) were circulated, imitated, and/or transformed via the Internet by many 
users” (p. 41). In other words, an internet meme consists of images and associated texts that 
coalesce around a common theme, often humorous or satirical. Also, the different examples of 
the meme reference but do not displace one another, and they refer to other pieces of content in 
the media. Given the social system of the internet, users continue to create memes with different 
interpretations and pass them on from person to person for an indefinite amount of time, usually 
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until the memes lose traction or acceptance among the population. Shifman (2014) notes that 
even if one never views the different renditions or alterations of a created meme, users make 
them with the intent of being spreadable and iteratively produced. As such, a meme functions as 
something more than just an image with some associated text passing across the internet.  It is 
important to note that even though Shifman focuses on memes within the context of the internet, 
mobile apps enable networked participation within internet culture and thus provide another 
means for the creation, circulation, imitation, and transformation of memes. 
 While memes can be humorous and satirical, they can also be political. Shifman (2014) 
maintains that memes can infuse humor and satire with the intent of “participating in a normative 
debate about how the world should look like” (p. 120). In an examination of memes as a form of 
public discourse about the politics of the Occupy Wall Street movement, Milner (2013) asserts 
that memes expand the general discussion on politics and contribute to expressions of diverse 
positions and polyvocal citizenship. Lenhardt (2016) makes a similar claim, saying that memes 
involve a new amalgamation of innocuous images—sometimes humorous or cutely scenes from 
popular culture—and include diehard politics to “infuse an optional lane of political participation 
into the crossroads of networked individualism and global data-flow” (p. 73). She continues by 
saying that even if a meme originates from top-down or the bottom-up sources, the creative and 
repetitive variation of the meme turns “individual interaction with a digital unit into an act of 
political participation, which oscillates between persuasion, ‘connective action,’ and the 
polyvocal expression of a multiplicity of interconnected comments and opinions in public (data) 
space” (p. 73). In other words, an image can be just a funny meme, or it can be a remix of 
material to create a political or activist message the facilitates “joint action, individual 
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engagement, and broad outreach” (p. 74). As such, the meme goes from not only being funny but 
potentially critical.  
An example of a meme that functions as described above involves Lieutenant John Pike, 
the University of California at Davis police officer who was captured on video nonchalantly 
pepper spraying a line of seated protesters united in solidarity with the Occupy Wall Street 
movement. He eventually became known as the “Pepper Spray Cop.” Not only did this moniker 
spread throughout the mediascape, so did the variety of memes that highlighted his actions 
against the protesters. As illustrated in Figure 3.1, Pike is seen assaulting the protesters with a 
lachrymatory agent; however, in Figures 3.2, 3.3, and 3.4, his image is cut out of the original 
scene and used with new pictures and texts to juxtapose the original against scenes from history 
and pop culture. More specifically, the meme illustrated in Figure 3.2 is a rendition of the event 
using the Peanuts comic strip and its main characters Snoopy and Lucy. Milner (2013) explains 
that in this series of images, Lucy represents a staunch authoritarian who yells at Snoopy to 
“behave.” Then, in the act of defiance, Snoopy sticks out his tongue as she walks away. 
However, the cop catches Snoopy and douses him with capsicum spray for his defiant gesture 
against authoritarianism. Then in Figure 3.3, the image of the police officer is accompanied by 
text that plays on the famous Star Wars movie quote, “May the force be with you.” In this case, 
the word “excessive” is inserted into the quote, stating anew, “May the excessive force be with 
you.” Also, Yoda, a beloved character in the movie which embodies virtue and positive 
mindfulness, gets pepper-sprayed by the University of California police officer. This meme 
provides humor and a critique of the overwhelming power of the police state. Finally, Figure 3.4 
takes on a different tone as the campus cop pepper sprays the United States Constitution, a 
document that represents the core ideals and values of American society. The meme suggests 
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that the pepper-spraying cop represents an attack on those principles, specifically the ones that 
provide citizens with the right to protest or join a peaceful assembly, which is critical to a 
functioning democracy. 




Figure 3.2: Meme of Pike peppering spraying Snoopy 
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When viewed through the lens of Situationist theory and practice, memes function as 
forms of détournement. As mentioned in the second section of the chapter, the Situationists 
détourned photos from magazines by adding captions, and comic strips by inserting critical prose 
into the speech balloons. A well-known comic strip associated with the Situationists is “The 
Return of the Durutti Column,” produced in 1966 by André Bertrand, an anarcho-graphic artist 
and follower of the Situationist International movement when he was a student at the University 
of Strasbourg (Trier, 2019). As shown in Figure 3.5, the comic strip intended to alter materials to 
juxtapose the original discourse of the visuals (Trier, 2014). One thing not mentioned before was 
that the Situationists borrowed this artistic strategy from the Lettrist movement—a 1950s group 
of anti-art intellectuals and students—and its method of metagraphics (also referred to as 
hypergraphics). This technique involved merging prose and graphics to create politically charged 





and sometimes humorous texts. Regardless of the literary origin, the détourned material or 
metagraphics (or in this case, memes) necessitate taking preexisting materials and remixing them 
into a new ensemble to subvert the discourse of the original. However, the intent is not to remix 
them for the sake of remixing. Instead, as the Situationists would argue, the détourned material 
intends to serve as “a powerful cultural weapon in the service of real class struggle” (Debord & 
Wolman, 1956/2006, p. 18). They generate critical consciousness of reality and struggle against 
advanced capitalism and other oppressive entities. In the case of the pepper-spraying cop memes, 
they serve as an indictment of a repressive police force inciting violence against protesters 
demonstrating against unequal structures of capital, power, and human rights. 
The confluence of these theoretical and practical concepts materialized as I took snippets 
of source code from outside sources and previous projects and then combined and manipulated 
them to programmatically produce a meme-making app for an iPhone (in Chapter 6, I refer to 
this process of critical code remix). Without delving into the coding process, I constructed the 
app to be minimal and easy to use. The visuals laid out below showcase its simplicity through the 
creation of an actual meme. It employs an image of Slavoj Žižek—a famous philosopher with an 
extensive presence across various internet and media outlets—and words from his lectures. Žižek 
recognizably makes intellectually subversive talks on capitalism and ideology and, at the same 
time, overuses the idiomatic expression “and so on” instead of articulating the content 
descriptively. Accordingly, the meme made with this app articulates the idea that repetition and 
redundancy are symptoms of popular culture and media’s influence on individuals and society, 
even those on the political left. 
As illustrated below, Figure 3.6 demonstrates the functional flow of the meme app in a 
series of panels. Panel 1 displays the initial view controller, which in this case, allows users to  
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Figure 3.6: Demonstration of an iOS meme-making App 
 
scroll through a list of created memes (right now, the file is empty). Next, by tapping the 
“Compose” icon button in the right-hand corner, the screen transitions to another one, which 
allows users to make a new meme. As shown in Panel 2, the screen is a blank canvas with the 
placeholder text “TOP” and “BOTTOM” and two icon buttons at the bottom: the “Camera” 
button allows users to create a new photo, and the “Album” button displays a photo album so 



















a list of photo options appears, as Panel 3 illustrates. At this stage in the app, users can choose an 
image from one of the following photo collections: “Moments,” “Camera Roll,” or “Recently 
Added.” As shown in Panel 4, the third option is selected, and an assortment of photos of Žižek 
appears. After choosing a photo, the app transitions back to the original canvas. However, this 
time, it frames the selected image, and users can begin zooming into the image to the desired 
level and composing associated text. Moving forward with Panels 5 and 6, users can add text to 
the top and bottom of the selected image. As demonstrated above, the top portion displays the 
text “CAPITALISM, IDEOLOGY, AND SO” and the bottom “AND SO ON AND SO ON.” 
Finally, in Panel 7, the “Share” button in the top left corner is selected, and a dialogue menu box 
(also called an “Alert Controller”) appears at the bottom. By clicking the “Save Image” button 
inside the dialogue menu, users can save the meme to the iPhone. As exhibited in Panel 8, it will 
also show up in the table view for users to display, manipulate, and share at a later time. 
Next Steps 
The next step of this project includes showcasing the app to the Millennial Enragés. 
Without detailing too much of what follows in the subsequent chapter, the group members took 
the app for a test drive and enjoyed the process of creating memes. This experience not only 
bolstered my credibility with the group members, but it also helped to segue into a brainstorming 
session on an app that addresses a social issue in their campus community, which I plan to 
discuss in more detail in the later chapters. For now, the next step involves outlining the 
methodology for this study. Even though this research design became disrupted and fragmented, 
all scholarly wanderings necessitate a methodological starting point, even when one pivots, 







CHAPTER 4: METHODOLOGY 
Introduction 
 As I explained in the introductory chapter, this dissertation employs a participatory media 
research design, in which I worked with four members of a radical student group—the Millennial 
Enragés—on the co-production of a mobile app that addresses a social concern impacting their 
campus community. In essence, the group decided to intervene and transform the dominant 
narrative of their predominantly white institution by co-creating a mobile app that expands and 
educates others about the histories of African-American experiences at University College. I 
selected these particular participants after a disruptive encounter and subsequent meeting in 
Gilles Hall. Through our initial conversations, I learned about their radical commitments for 
addressing social issues and their use of social media to share information and organize action. 
Based on that knowledge, I requested that they participate in this research project. They seemed 
most suitable for an in-depth exploration into the experience of cooperating with activist youth—
in this case, radically-minded college students seeking to disrupt and change the status quo and 
its impact on marginalized groups in their campus and surrounding communities—on the co-
production of a socially useful mobile app. However, one could infer from previous chapters that 
they were not so much “selected” as they were “open” to working with me on this research 
project. That is to say, they elected to work with me more than I selected to work with them. 
 However, a disruption occurred near the end of the second phase of the project when the 
group members stopped participating for unclear reasons. This disruptive situation prevented me 
from gathering and analyzing data across the three phases of the research project as 
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methodologically designed (see Table 2 on page 91). It also prevented me from communicating 
with them and learning about their experiences as they engaged in the co-production of the app. 
At first sight, the disruption and its impact on the trajectory of the project felt like a dead-end. 
However, upon reflection of the ephemeral journey with the Millennial Enrages, it allowed me 
the opportunity to discover new insights about the production of socially useful mobile apps, as I 
took what I learned and pivoted down a different pathway in light of the interruption. 
Coincidently, this pathway led to the creative production of a new, socially beneficial mobile app 
for marginalized members of a local community, which I explain in more detail in the last 
chapter of the dissertation.  
 In keeping with the decision to present this project as a map of serial connections, a 
sequence of the moments of distinctive attention that grew through variations on the patterns of 
disruption, transition, and, praxis, I present the methodological framework for exploring the app-
making experience with the Millennial Enragés. I also include the methodological pivot points 
for making sense and articulating the research project, albeit those inclusions appear sparse at 
times because I already explained them in the introductory chapter. Thus, in the sections that 
follow, I introduce the critical commitments and various approaches to participatory research 
while emphasizing participatory media production as a method for investigating the experience 
of collaborating with the participants to produce a mobile app that addresses a social issue in 
their campus community. Next, I discuss what “participation” means in this project. Then, I 
present a description of the qualitative procedures of collecting and analyzing data, including the 
methodological deviations that resulted from the disruption in the second stage of the project. 
Last, I explain the limitations of this study, specifically as it pertains to conducting observations 
and recording group interviews.  
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Toward Participatory Media Research 
Doing critical qualitative research begins with the premise that researchers do not 
describe the world as it is but rather demonstrate what needs to be changed within it (Shields, 
2012). Foster (1986) explains that when researchers engage in critical inquiry, they “do not 
presume to give a positive and unilateral definition of history and society,” instead, they question 
the way life is organized by examining taken-for-granted assumptions inherent in the status quo 
(p. 72). He continues by pointing out that critical researchers are primarily interested in the 
examination of the sources of domination and repression that generate inequality for many 
groups, particularly along the lines of gender, race, class, ethnicity, sexual preference, age, 
mental and physical disability, and so forth. That includes probing the inequitable distribution of 
resources at local and global levels. There is also the vital added dimension for conducting 
critical inquiry: to create change. Denzin (2017) notes that we create the worlds in which we live 
and can eventually change them as well. Researchers who conduct critical inquiry engage in a 
shared “commitment to change the world, to engage in ethical work [that] makes a positive 
difference” (p. 15). 
Thus, if critical research aims to examine and change the way life is organized by 
systems of inequality, not only by material conditions but also through the privileging of 
difference, the question becomes, “what does it mean to do empirical research in an unjust 
world?” (Lather, 1986a, p. 257). This question is one that has been analyzed extensively in the 
context of qualitative studies—in part because “critical researchers still struggle to swim 
upstream in a positivist current of quasi-experiment design and interpretation” (Shields, 2012, p. 
5). For researchers who address oppressive social and ideological constructions, the navigational 
tread upward can be especially tricky, because despite being epistemologically flawed and 
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politically conservative, the methodological notion of positivism tends to be institutionally 
dominated by outside experts who undervalue the bottom-up lived experiences of oppressed 
people. Of course, that does not mean critical researchers completely reject all research 
conducted with these particular frameworks (le Grange, 2001). As Shields (2012) explains, 
despite the conviction that critical inquiry provides the proper vistas for carrying out projects 
focused on “the inequities inherent in a given phenomenon,” critical researchers must “avoid 
falling into the trap of denying that other legitimate perspectives also exists” (p. 5). What that 
does mean, however, is that critical researchers do not lay claim to positivistic paradigms for 
reasons expounded above and for others, such as the notion that “knowledge is impersonal and 
objective” (objectivist epistemology) and that “reality exists independently of our knowledge of 
it” (realist ontology) (le Grange, 2001, p. 138). Also, critical qualitative researchers challenge 
interpretative claims even though the two share the belief that knowledge of reality is socially 
constructed. The point of departure is that interpretivism emphasizes primarily on 
“understanding social reality in lieu of contributing to transforming it” (le Grange, 2001, p. 138). 
In essence, what generally distinguishes critical research from more traditional approaches is the 
inclusion of stakeholders in the process of analyzing and changing the world into one that is 
more just and equitable.  
Critical researchers, particularly those working within non-Westernized contexts, have 
advanced alternative epistemologies that challenge scientific positivism and interpretivism as 
described above. In particular, they developed participatory research as an epistemological 
process within which to produce knowledge and effect change (Reason & Bradbury, 2008). 
Unlike traditional research that is driven by outside-expert investigators with an objectivist 
perspective, participatory research values the possibility, significance, and usefulness of 
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including local stakeholders in the process of knowledge-production (Bergold & Thomas, 2012). 
In this sense, participatory research entails carrying out research activities with stakeholders and 
aims at creating knowledge specific to locally situated social issues impacting their lives. 
However, it does not merely identify and theorize about social problems and their causes (Pain & 
Francis, 2003). The goal is also to locate solutions and actions (Cornwall & Jewkes, 1995). In 
other words, participatory research does not just describe and analyze specific problems. It seeks 
to change them from the bottom up (Kindon & Elwood, 2009). Again, when contrasted to 
traditional approaches, which emphasize “knowledge for understanding,” participatory research 
stresses “knowledge for action.”  
Participatory Research Approaches 
Participatory research encompasses a growing number of forms of social inquiry that 
intersect with its aims of collaborating with local stakeholders, analyzing social issues, and 
effecting change. Pain and Francis (2003) identify four instances that illustrate the diversity of 
participatory research, although what they present is not intended to be exhaustive, and there are 
different ways and views for doing each one. I cite verbatim those examples below: 
• Participatory Appraisal (PA): A term used in Britain for community research and 
consultation which involves local people at all stages, from priority setting to solution 
implementation, and emphasizes education and collective action as well as research. 
• Participatory Rural Appraisal (PRA) or Participatory Learning and Action (PLA): A 
similar earlier approach used in developing countries as a reaction against extractive and 
unethical development research and practice. Methodology often involves participatory 
diagramming with other techniques such as interviewing and observation. 
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• Rapid Rural Appraisal (RRA) or Rapid or Relaxed Appraisal (RA): A pre-runner of PRA 
in developing countries. Given the dangers of espousing participation without real 
participation of local people, sometimes used where ownership of research is with 
external researchers. Similar techniques and codes of ethics.  
• Participatory Action Research (PAR): A form of action research which emphasizes the 
participation of research subjects. It places more emphasis than PA on outcomes than the 
value of the process itself. However, ‘PAR is marked by tension surrounding the 
simultaneous realization of the aims of participant involvement, social improvement, and 
knowledge production’ (Schwandt 1997); in common with most of these approaches, it is 
rarely employed in a non-hierarchical, bottom-up way in the purest sense. (p. 47) 
 In addition to the four approaches that Pain and Francis define, the process of co-
operative inquiry also adds to the diversity of participatory research. It is an experiential form of 
participatory research that combines personal autonomy and collaboration in the joint 
investigation of human experience for two or more people. More specifically, it involves 
working with others who share similar concerns and interests while intending to understand their 
world, make sense of their life, develop novel ways of examining community issues, and act for 
social change. Another approach is participatory poverty assessment, which enables the 
economically poor to analyze their situations, focusing on their realities, needs, and priorities. 
Robb (2002) maintains that the poor “have a long-overlooked capacity to contribute to the 
analysis of poverty—and without their insights we know only part of the reality of poverty, its 
causes, and the survival strategies of the poor” (p. xxv). If the goal is to formulate and implement 
poverty reduction policies more fully, like the World Bank and similar financial and policy 
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entities intend, he asserts that poor and marginalized people and their understandings of poverty 
must also exist in the research. 
 When viewed synthetically and cumulatively, these forms of participatory research 
emphasize a democratic process through which local stakeholders participate in the research 
process. This process includes producing knowledge of a particular phenomenon through 
relations of cooperation, mutuality, and exchange. The information co-produced intends to be 
useful and action-oriented—relevant to the social conditions of participants’ lives and 
communities and used to promote actions for change or to improve existing conditions 
(Chambers, 2009). Similarly, Bergold and Thomas (2012) maintain that the common aim of the 
various participatory research approaches “is to change social reality on the basis of insights into 
everyday practices that are obtained by…collaborative research on the part of scientists, 
practitioners, service users, etc.” (p. 193-4). It is important to note that participatory research 
does not intend to be a prescription or recipe for democratic change, but rather a process that 
embodies democratic principles of empowerment and inclusive decision making that leads to 
change (le Grange, 2001). 
Participatory Media Production as Research  
Also, there are modes of participatory research that leverage media production as a way 
to enable people from a variety of perspectives to work together on research projects aimed at 
addressing social issues. As a tool for research, participatory media production involves local 
stakeholders in the creation of media texts that are relevant to their interests, ideas, and concerns, 
and serve as interventions for change and transformation. Not only does participatory media 
involve local stakeholders in the production of media intending to create social equity or 
transformation in their lives, but it also focuses on the completed media artifacts that lend 
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themselves publicly as a catalyst for conversations and consciousness-raising within and across 
communities.  
Some of these participatory media production approaches include the use of video, 
photos, audio, and geographic information systems, to name a few. For example, participatory 
video (also referred to as participatory filmmaking) involves participants in the production of a 
range of video texts and screenings, while engaging in the iterative process of exploring, 
evaluating, and dialoguing around shared issues and concerns. The video texts themselves 
function as a catalyst in post-screening discussions and educational events that support 
knowledge building. By some accounts, participatory video production as a research process 
serves as a mode of inquiry and intervention, creating a context for participants to share their 
voices and experiences and to reflect on what they can do to contribute to social change (de 
Lange & Geldenhuys, 2012).  
Another approach is digital storytelling, which involves participants sharing aspects of 
their lives from their subjective positions through the creation of short digital media such as film, 
animation, photos, music, audio recordings, and other electronic formats; and their goal focuses 
on telling stories or presenting ideas about a particular issue and solution (Gubrium & Harper, 
2013). Lenette et al. (2018) suggest that digital storytelling is an advantageous modality because 
it represents a creative and useful way for critical researchers to work within participatory 
agendas but also, and quite importantly, for local stakeholders to experience a sense of agency—
that is, being authentically involved in a real-world process of shaping the content and solving 
local problems in context-specific ways.  
Along the same lines, photovoice is an approach that allows stakeholders to represent 
themselves and produce photographs that portray community routines, events, and life concerns. 
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The aim is to generate critical dialogue about community issues through the discussion of the 
pictures and to bring about social change through more extensive advocacy and communications 
(Lapenta, 2011; Wang & Burris, 1997).  
Last, a more emergent approach is public participatory GIS (geographic information 
systems). It aims at increasing involvement and participation, particularly from persons who 
have been traditionally excluded, in spatial decision-making processes. Like participatory 
research writ large, public participatory GIS focuses on local issues, emphasizes local 
involvement, and solves place-based problems (Merrick, 2003; Tullock, 2003). Similarly, 
cultural context impacts what questions are essential, which issues are crucial, and what 
solutions are appropriate for the given norms (de Man, 2003). As a response, public participatory 
GIS strives to integrate local knowledge and formal expert information to address community 
problems using media and technology (J. Robinson, 2010).  
 This non-exhaustive list of examples demonstrates that participatory media production, as 
a research tool, empowers participants by giving them a voice to explore issues, create networks, 
exchange ideas, and effect social change through the production and dissemination of digital 
materials. While the aim of participatory media might be to complete digital products, they do 
not have to be refined outcomes, as imperfections can invite participants to continue engaging 
with the product and contributing to its ongoing development. In this sense, education and 
knowledge are the essential outcomes generated by an exchange of perspectives and even 
consciousness-raising among and between communities (Barthel et al., 2010). In all, when 
participatory media production functions as a research tool, it provides a bottom-up approach for 
involving local stakeholders in the production of media. It connects to their interests, ideas, and 
concerns; meets their need to have their voices heard, by exchanging information on an issue in 
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which they have a stake; and potentially enables positive social change in their lives. The 
completed media can also lend itself to the public as a catalyst for conversation and 
consciousness-raising. 
In turn, this dissertation is a participatory media research study, in which I work with the 
Millennial Enragés on the production of a mobile app that addresses a social issue that is relevant 
to them or members of the campus community. As such, it emphasizes the following three 
priorities: 1) the identification of a local issue, the generation of ideas and development of a 
mobile app, and the analysis and testing of the final product; 2) the facilitation of open dialogue, 
interaction, and support between researcher and participants throughout the production of the 
mobile app; and 3) the reflection on the experience of co-development of the media product and 
the process of making it. Against the background of these priorities, I seek to reveal and extend 
knowledge about the experience of producing mobile media—in this case, an iOS app built for 
the iPhone—that addresses social issues. 
The Meaning of Participation 
 What does participation mean in the context of this study? Scholars recognize that it can 
vary throughout the research process (Arnstein, 1969; Fritz & Binder, 2018; Morford, 2004; J. 
Robinson, 2010). For example, participation can be viewed as something participants achieve as 
they move upwardly toward the domain of decision-making powerholders. It can also function 
horizontally, as participants collectively partake in making decisions and offer contributions 
within the confines of the project. It is within the latter perspective that I view participation in 
this study, as a moving chain of co-development, co-realization, co-evaluation, all of which lead 
toward purposeful creation of something for a particular purpose, which in this case is a mobile 
app that addresses a local concern (Bánáthy, 1996). Regardless of ability or skill level, everyone 
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is valued and empowered to express themselves throughout the app making process. As the lead 
researcher and the principal coder for the project, my goal was to continually ensure that the 
participants were comfortable with the research approach, encouraging and letting them know 
that even though I take on most of the programming responsibilities, I will not develop the app 
anymore or any less than they do. Their keen insight into the issues impacting local communities 
is crucial to the app-making process. In fact, it is more important because it provides the ethical 
intentionality that makes up the purpose of the app. 
Data Collection 
This participatory media research project explores the experience of making a mobile app 
with the Millennial Enragés. Because the app addresses a social issue relevant to the group 
members, I organized this project around their knowledge of local concerns and perspectives 
about how to effect change through the production and use of a mobile app. Thus, I sought to 
investigate the research question outlined in Chapter 1 with the Millennial Enragés using the 
following data collection methods: group interviews and design artifact collection. In the 
sections that follow, I describe the methods of data collection and analysis in more detail.  
Interviews 
The field of qualitative studies helps researchers to “understand the world from the 
perspectives of those living in it,” and interviews are a commonly used instrument for assisting 
them in meeting that aim (Hatch, 2002, p. 7). Thus conducting, qualitative interviews enable 
researchers to gain insights into the opinions, perceptions, attitudes, and experiences toward a 
particular topic or issue in a specific domain (Glesne, 2011; Rubin & Rubin, 2005). In this 
research study, I conducted group interviews for that very purpose—to elicit meaningful 
information about the app-making process.  
 88 
 More specifically, I employed semi-structured interviews with the group members. Using 
this technique was beneficial because instead of using an extensive list of fixed interview 
questions, I followed a general interview guide with a few pre-constructed questions and kept the 
exchange situationally adaptable and conversationally responsive to the input of the group 
members. Also, this approach allowed me to collect the same pieces of information—specific 
topics related to the participatory media making project—from the group members. I was able to 
change questions based on their responses to previous ones, thereby creating a degree of freedom 
and adaptability in obtaining information from them. In this sense, flexibility took “precedence 
based on perceived prompts from the participants” (Turner, 2010, p. 756). Equally important, it 
allowed me to take a personal approach to group interviewing, enabling me to create and 
maintain a rapport with the group members. When working with a radical group like the 
Millennial Enragés, one that is suspect of outsiders and anyone in a position of power or 
authority, including a researcher like me, establishing a rapport was fundamentally critical to the 
interview process.  
 As the sample of questions in Table 2 illustrates, I planned to conduct group interviews in 
three phases. The first phase involved learning more about the Millennial Enragés, identifying a 
campus issue and discussing how a mobile app might address it, and creating paper-based 
wireframes of how the app should look and function. The second phase entailed reviewing a 
coded version of the app, which I translated from the wireframes. Not only did this section 
explore aesthetics and functionality, but it also inquired into the way the app addresses the issue 
identified in phase one. The third phase would have included articulations about the app-making 
process, the way the app addresses the identified problem in their campus community, and the 
overall experience of making the app itself. Ass I explained in the introduction, the group 
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member stopped partaking in the research project, causing it to rupture without procuring data 
from the last phase, which I explain in more detail in the penultimate chapter. 
 Nonetheless, the interview data proved useful as I combined it with the documented 
accounts of my highly verbal and spontaneous exchange with the Millennial Enragés in Gilles 
Hall, to provide a coherent narrative of the findings and discussions, which, in this case, is a map 
of serial connections, a sequence of distinctive attention. That said, all of the interviews lasted 
approximately two hours or so. However, a time limit was never determined so that our 
exchange could last as long as needed. It was pertinent for the Millennial Enragés to have 
enough time to share their experiences and for me to grasp a deep understanding of the 
information they shared. Also, I conducted interviews at a site determined by the group. In this 
case, it was a quiet space in one of the university’s libraries. 
Table 2: Sample Research Questions 
Phase I Questions: Generating Ideas 
1. What does activism mean to you? What are some examples, experienced or observed, 
that typify activism? 
2. Is there a campus issue you find most pertinent and what are they ways that you might 
address it?  
3. If you could make a mobile app that addresses this issue, how do you envision the app 
looking and functioning?  
4. What features and elements would you implement and why? 
Phase II Questions: Testing Prototype  
1. How would you describe the following components of the app: aesthetics, user 
interface, and contents?  
2. Which features and elements would you keep and which ones would you change?  
3. Does the app address the campus issue and why or why not? 
4. How might you improve the app to address the issue? 
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Phase III Questions: Finalizing Articulations  
1. How would you describe the media making process?  
2. What did you find most challenging?  
3. Does the app meet the group’s goal of using a mobile media to address a local issue? 
What would you change, if anything, and why?  





To supplement the group interviews, I collected artifacts to contribute to my 
understanding of the app making experience with the participants. Specifically, I collected design 
artifacts from phases one and two of the research project, the stages in which I collaboratively 
engaged the Millennial Enragés in mobile media making activities (Ramduny-Ellis et al., 2005). 
Bolin and Smith (2014) maintain that artifacts are “designed objects or systems, including those 
created in the process of design and those resulting from the act of design” (p. 685). They 
explain that design artifacts generally fall into one of two categories: process artifacts and 
product artifacts. The former includes items such as sketches—conceptual, design diagrams, 
formal or visualizing, and so forth—as well as written documentation created at any point in the 
app-making stage. The latter comprises of “design work already completed, including 
instructional materials, final and end-user documentation, presentation materials, and episodic 
memories of reviewing or experiencing designed products” (p. 688). The two types of artifacts 
are not mutually exclusive; they can overlap depending on how designers or media makers are 
using them at a given time.  
 I primarily collected process artifacts, particularly low-fidelity iPhone wireframes—two-
dimensional delineations of the app’s interface—that the Millennial Enragés and I co-created. 
These consisted of sketches of the proposed app and focused on space allocation, prioritization 
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of content, functionalities, and intended user behavior. I later transposed the wireframes into a 
coded app using Apple’s Swift programming language and then shared it with the group 
members so they could evaluate and articulate modifications using new wireframes. Based on the 
meanings embodied in the design artifacts (and the feedback from the group interviews), I coded 
another iteration of the app for them to re-evaluate and modify. 
Data Analysis 
Given the creative and mercurial nature of collective app making with these radical 
college students, I decided to take a non-traditional approach to data analysis. In particular, I 
drew inspiration from the Situationist concept of psychogeography, an idea that generally 
focuses on subversively motivated place-based investigations. In this case, I aimed to use it as a 
metaphor to explore, document, and make sense of the data corpus—including the documented 
accounts of my highly verbal and spontaneous exchanges with the Millennial Enragés in Gilles 
Hall—as it related to the experience of collaborative app production for the social good, even 
though it was ephemeral. The rationale for employing this critical mode exploration and sense-
making was that it enabled flexibility to venture outside traditional analytical methods of coding 
and generating categories and themes. However, that is not to deny their importance. In the 
context of this project, employing a psychogeography lens of analysis allowed me to “focus on 
organismically rooted events” and the moments they created, rather than constructing 
analytically precise representations and categories detached from the experience that originated 
them (Daher et al., 2017). In the paragraphs below, I provide a brief overview of Situationist 
critiques and strategies and then describe how I used the concept of psychogeography and its 
relevant tools to make sense of the data I collected throughout this project. 
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Situationist Critique and Construction 
 As summarized in the previous chapter, the Situationists contend that the spectacle 
subsumes everyday human life, a condition of market capitalism brought about through the 
pacification and depoliticization of social relations and, at the same time, the reduction of reality 
to an endless circulation of commodified images. To intervene and transform the experience of 
everyday life under the spectacle, the Situationists called for the construction of situations: 
countercultural “action-events” that combine art and radical politics (Stracey, 2014, p. 8). Some 
of the strategies that form their approach for revolutionizing society through constructed 
situations revolved around détournement and, a purpose not previously summarized, 
psychogeography and its tools of dérive and place mapping (Stracey, 2014). 
 First, the strategy of détournement is considered the ultimate goal of constructing 
situations (Stracey, 2014), and it generally means appropriation to the point of hijacking (Dwyer, 
2017). It consists of reordering preexisting elements of mainstream culture to expose them as 
products of alienation and then rearticulate them into meanings contrary to the original intent. In 
other words, détournement creates a variation of a present text, in which the newly created 
version is antithetical and antagonistic to the original. Some notable examples of détournement 
(as exemplified in Chapter 3) include comics, films, paintings, advertisements, slogans, and so 
forth. These are all done in the service of authenticity, liberation, and praxis.  
 Next, the strategy of psychogeography consists of place-based investigations. The 
contention is that urban environments exist under capitalist conditions that dictate specific ways 
of visualizing and making sense of urban environments. As a critical practice of exploration with 
qualitative properties (Ramirez, 2015), psychogeography provides a unique way to experience 
the world outside of what individuals already think and know. It entails re-examining the effects 
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of urban environments on human emotion and behavior and also re-imagining those 
environments by considering their inner logic independent from their rational organization. 
These modes of inquiry can potentially lead to discoveries of alternative spaces equally 
meaningful yet existing outside assumed configurations of spatial visualization and engagement 
(Debord, 1955/2006). In many respects, psychogeography détourns rationalized modernist urban 
areas, especially when recalling the Situationist belief that a commonality of all constructed 
situations is the re-appropriation and transformation of “the conditions of a state of affairs in a 
deliberate act” (Stracey, 2010, p. 10). In this way, psychogeography is a calculated act that 
challenges the norms that frame and represent the built urban environment (Pinder, 2005) and the 
habitual ways it creates experience (Bridger, 2013). The critical act is carried out by 
appropriating geographical terrains and transforming their passional qualities through walking 
bodies, heightened awareness, and acceptance of spontaneity and transience—all values bearing 
limited resemblance to those making up a contemporary society driven by desires of the 
spectacle. 
 While the urban environment functions as material ground for the critique of 
spectacularized culture, the dérive or “drifting” serves as the situation-creating operation for 
developing psychogeographic articulations of a city. Debord (1958/2006) describes the dérive as 
“a technique of rapid passage through varied ambiances” (p. 62). In this context, “ambiances” 
are grouped units of city space containing affect forces that push and pull individuals toward a 
particular entity or another; they are also features characterized by the existence of crucial 
psychogeographic pivot points or switching stations. These are the “places where the genius loci 
would be more present in the city, even though they would have been completely transformed 
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over time” (Álvarez, 2015, p. 78). Examples of ambiances include areas such as a neighborhood, 
a street corner, or even a train station.  
Additionally, Debord explains that the dérive takes place when “one or more persons 
during a certain period drop their usual motives for movement and action, their relations, their 
work and leisure activities, and let themselves be drawn by the attractions of the terrain and the 
encounters they find there” (p. 62). In other words, when individuals “give themselves up” to the 
dérive, they seek to “notice the way in which certain areas, streets, or buildings resonate with 
states of mind, inclinations, and desires, and to seek out reasons for movement other than those 
for which an environment was designed” (Plant, 1992, p. 59). Notably, individuals giving 
themselves up to the drift does not mean they just idly meander through spaces while leaving 
everything to chance. It is quite the contrary. As McDonough (2004) maintains, the dérive is a 
“tactical practice dependent upon neither spectacular consumption of the city nor upon factors of 
chance” (p. 74). That means as individuals spontaneously untether from the habitual binds that 
typically govern conduct and cut across city space, they do so without becoming “subordinate to 
dictates of chance” (Pinder, 1996, p. 417). As such, the dialectical relationship between letting 
go of prediction and forethought and being mentally aware of everything as it happens enables 
individuals to walk the city with an asymmetrical rhythm that engenders unexpected discoveries 
and increased awareness to the subtle fluctuations in the production of emotions and sensations 
between one area of the town and another (Downing, 2016). That sort of activity also contradicts 
the routines of consumerized spaces and encroachments of capitalism on individuals (Pinder, 
2005) and makes available the transformation of urban environments (McDonough, 1994). 
 To document the experience of drifting through and interacting with a city environment, 
the Situationists constructed dramatic counter-maps (Debord, 1958/2006). Pinder (1996) 
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explains that in Situationist cartography, there “was an attempt to disrupt the existing 
representations and convey different visions of the city.” Rather than creating entirely new 
products, they created psychogeographic maps as “modified or ‘improved’ versions of ordinary 
maps” (p. 419). From this perspective, he argues, Situationist map-making followed the broader 
argument about détournement, as a kind of diversion or hijacking of preexisting cultural material 
that attempts to free individuals from the ordered and functional representations of a capitalistic 
spectacle and subvert its illusion of reality. 
 An example of Situationist map-making is the Guide psychogéographique de Paris. As 
presented in Figure 4.1, this map includes a subtitle that reads “Discours sur les assions de 
l’amour,” which translates as “Discourse on the passions of love.” Underneath that caption is an 
indication that the map illustrates the psychogeographic slopes of the drift and the unities of 
ambiance. To the right, the red arrows represent the slopes, marking the movements and showing 
the gravitational “forces the city exerted on drifters freed from other motivations for moving: 
drifters would be pulled in the direction of the arrows from one unity of ambiance to another” 
(Wood, 2010). The weight, shape, and pattern of the red arrows denote the various lengths and 
strengths of the slopes (Sadler, 2001). Next, the unities of ambiance appear as patches or 
fragments of street maps, which the Situationists tactically cut out of commercial maps and re-
arranged to indicate the defenses and exits of the grouped units of space (Debord, 1958/2006). 
Surrounding the slopes and unities of ambiance is a vast yellow space (although the original map 
used white space). This area represents a subjective void that distorts linear conceptions of 
distance and time (Ramirez, 2015). When taken together, the reorganized and juxtaposed visual 
elements form a collage of the charted currents, fixed points, and vortexes, as well as the 
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permeability of the grouped units—all of which effecting a reaction to conventional forms and 
assessment of cartography driven by capitalistic perspectives of mimetic design (Pinder, 2005).  




Another example is The Naked City. As illustrated in Figure 4.2, the subtitle of the map 
reads “Illustration de l’hypoth ́ese des plaques tournantes en psychogeographique,” which 
translates as an “Illustration of the hypothesis of psychogeographical turntables.” Debord and the 
Situationists (in particular the Situationist painter Asger Jorn) borrowed the term “plaques 
tournantes” from railway turntables and used it to describe the unities of ambiance from which 
the city pulls individuals in varying directions, except where those unities are “termini” 
(Lagopoulos, 2015, p. 42). The psychogeographic slopes (i.e., the red arrows) “represent the 
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spontaneous changes of direction of a moving subject, regardless of the habitual useful 
connections that govern their behavior and bring time and narrative…into spatial context” (p. 
42). Like the Psychogeographic guide of the Paris map, the direction, shape, and weight of the 
slopes correspond to the directional patterns, durations, and strengths of the individuals’ 
movements throughout the urban grid. Most of the slopes connect one ambiance to another 
except where they curve and avoid specific ambiances. It also, as McDonough (1994) explains, 
forms a collage based on the appropriation of existing commercial map elements. The nineteen 
fragments deconstruct the typical Parisian map in that the snatches of material do not orient  




readers to points of a compass or follow topographical logic (Lagopoulos, 2015). The absence of 
scale, in conjunction with the white space, distorts linear conceptions of distance and time 
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(Ramirez, 2015), focusing instead on “the supposed effective distances based on influences, 
connections, similarities, and dissimilarities” (Pinder, 1996, p. 420).  
More than just recording the paths of the drift, the Psychogeographic guide of Paris 
illustrates the changes that occurred throughout the constructed situation. In other words, it is a 
diagrammatic blueprint for short-circuiting established social or economic motivations when 
moving through the city in the future. It includes, more specifically, an illustration of the events 
impacting the actions and conditions that produce or restrict movements, such as behavioral, 
temporal, or spatial circumstances experienced through the drift. Also, it demonstrates where and 
how individuals could change the city based on opportunities and constraints defined by the 
city’s spatial boundaries and contexts. Naturally, the psychogeographic maps are not tools for 
illustrating manufactured perspectives for universal knowledge (Morton, Stone, & Jarratt, 2018); 
they instead open up new ways of seeing urban environments rather than reducing them to a 
single truth of reality. Also, the experimental movements and the possibilities they unfold 
provide insights into hidden spatial horizons buried within the everyday. Even though drifters’ 
design psychogeographic maps according to their encounters with built environments and 
interpretations of the effects of that experience, the expectation is that the paths of expansion and 
contraction can be adapted or even changed in the future. In a Debordian sense, the 
psychogeographic map is a mutable construction of the situationist city—an ephemeral 
passageway toward otherness.  
Psychogeographic Analysis 
For this research project, I adopted three tenets of psychogeography to make sense of the 
collected data. First, psychogeography provides the technique of dérive: a constructed situation 
in which individuals engage in an exploratory journey through urban environments to investigate 
 99 
and discover something unexpectedly “other.” Second, psychogeography focuses on what 
individuals experience and how they understand the situation, not only as a space of spectacular 
commercialization but also, and perhaps more importantly, as an area with hidden spatial 
horizons buried within everyday circumstances: the sometimes forgotten or discarded aspects of 
the city grid. Third, psychogeography enables the use of radical poetics and literary forms to 
document movements and passages through ambianced places, including directional changes that 
connect and disconnect from other sites, and that lead to dead ends or new passageways through 
which to enter and make new discoveries.  
As such, I treated the analytic process as a journey of discovery and investigation, in 
which I moved throughout the data while allowing myself the flexibility to be drawn to 
significant events and issues that relate to the experience of app making and how I understand it. 
In no particular order, I took passage through the corpus of data, reading and re-reading it while 
charting in the form of progress notes, both the situations and events perceived as shaping 
significant moments (including the disruptive ones) in specific circumstances of the participatory 
media research project. I also reviewed reflective commentaries, looping them within the 
collected data and my research questions, notating patterns, themes, and ideas that relate to all 
instances of working with the Millennial Enragés. I then organized and linked data into a 
meaningful whole, allowing the context of the project situation to serve as a guide. However, 
what appeared as significant in one interpretative session became transformable in another as I 
engaged in acts of erasure and rewriting until the narrative reached crystallization. I did all of 
this while striving to maintain reflexive sensitivity to the process of app production with the 
Millennial Enragés.  
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In keeping with the psychogeographic theme, the situations and events and their 
subsequent effects, which I captured and extracted during my investigative journey through the 
data materials, form unities of ambiance (i.e., the significant elements and features that relate to 
the collective app making experience), and the conversational exchanges and reflections 
communicating those events mark the directional flows and circumstances of the project and its 
outcomes. It is important to note that the conversational exchanges with the Millennial Enragés 
were relative to the amount of data I was able to obtain and interpret, as I explain in the next 
section. Thus, in evocative fashion, I relied on reflective commentaries and snippets of exchange 
to evoke multiple associations, allusions, foreshadowing moments, ideas, memories, and 
emotions, and unexplored possibilities (Gergen, 2018) and episodically narrate the project from 
Gilles Hall to its “receding horizon of future action” (Stracey, 2014, p. 67).  
Limitations of the Study 
 Outside of the disruption in the second phase of the project, which caused it to fracture 
and occlude me from procuring data across all three phases as initially planned, other research 
limitations also existed. The first one relates to conducting observations. Recognizably, 
conducting observations is an essential qualitative data collection method. As the useful 
aphorism goes, researchers can use observations “to make the strange familiar and the familiar 
strange” (Erickson, 1973; Glesne, 2011, p. 67). That situation can occur by looking for nonverbal 
expression of feelings, determining who interacts with whom, grasping how participants 
communicate with each other and checking the amount of time spent on various activities, all the 
while being open to exposing and rethinking aspects of the research that are otherwise taken for 
granted (Glesne, 2011; Kawulich, 2005). Moreover, observations enable researchers to learn 
more about participants by getting involved in group activities and partaking in everyday settings 
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of the participants. In other words, in this context, researchers assess culture from within and 
actively participate in the phenomena under study. 
 This data-gathering technique made sense, given that I envisioned the study as a 
participatory media production project, in which I collaborated with the Millennial Enragés on 
the production of a mobile app that addresses an issue in their campus community. Under ideal 
conditions, I would have observed or experienced the whole research site—in this case, the 
university—to generate greater meaning and understanding. This procedure would have involved 
attending workshops in Gilles Hall to learn more about the groups’ radical activities and 
inculcations, surveying its social media presence and the messages that inform followers of 
salient information and mobilize action, and visiting campus rallies and protests that they 
coordinated or participated in with other activist partners. However, conducting observations as 
such was unfeasible. As mentioned in Chapter 2, Conrad Anarchist, along with the other 
Millennial Enragés, expressed that the group would not consent to participate in a project that 
focused on studying them specifically. I knew that carrying out qualitative research projects 
focuses on “learning from people” rather than investigating them (Spradley, 1979, p. 3). 
Nonetheless, for these young radicals, anyone observing them in any situation, especially 
someone in an official capacity like a researcher collecting data on behalf of or in association 
with a university, would be an assault on their radical ethos. Even if they hesitantly agreed, the 
situation could have been stressful if they visibly recognized me observing them. More than 
likely, it would have caused them to act differently from their usual way (Lopez-Dicastillo & 
Belintxon, 2014). Regardless, it was clear that the group members did not want me to observe 
them for reasons best known to them, and I was not going to persuade them otherwise.  
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The second limitation relates to documenting the interviews that guided the app-making 
phases. My initial aim was to audio-record each one. Taking handwritten notes during interviews 
can seem less obtrusive and less formal to some interviewees and can allow the interviewer to be 
closer to being done with writing once the meeting is over; however, this process also runs the 
risk of missing critical verbal and nonverbal messages while trying to keep up with interviewees’ 
responses. Using an audio-recorder or some variation to document responses, on the other hand, 
enables “easy attention to the course of the interview” (Glesne, 2011, p. 115). It allows 
researchers to generate a comprehensive account of the interview, enabling them to capture 
everything said during the exchange and to focus on interacting with participants and noting 
nuances of the conversational context. Also, it creates a rich source of data analysis and allows 
for line-by-line analysis, thereby opening up more possibilities for the type of methodological 
data analysis that researchers could use (e.g., grounded theory, discourse analysis, etc.). 
However, the Millennial Enrages expressed that they did not want me to audio record our 
conversations or any other conversational exchange. They noted that asking interview questions 
about the app making experience was not a concern, but using a device to record their voices 
was. They were uneasy about expressing dissenting opinions and ideas about the university on 
tape. Even though I let them know that I would take every precaution to keep their identities 
confidential, they were adamant about not using a recorder. It was similar to their dissent about 
being observed. They did not want their voices recorded for reasons best known to them. Even if 
I compelled them to change their minds, I could have nevertheless created a feeling of uneasiness 
that could potentially compromise the data collected. 
Given that I could not audio record the interviews or conversations that transpired during 
each phase of the project, I recognized that I would need to be extra attentive when capturing 
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project situations that were particularly powerful in conveying meaning. Therefore, I took mental 
and physical notes during the interviews—jotting down cursory phrases, quotes, and critical 
words during inconspicuous moments—and then composed in-depth notes in the form of 
reflective commentaries immediately after the phase ended. I documented memorable comments, 
group decisions, and activities, and I captured, as much as possible, verbal and non-verbal 
communication that may have gone un-documented when directly engaged in conversational 
exchanges with the participants. These notes also included commentaries on my assumptions, 
theoretical knowledge, scholarly position, and the artifact collection process (Glesne, 2011). The 
understandings that surfaced while composing these notes provided direction for the next steps in 
the research project. I also shared the commentaries with the participants to clarify errors or 
vague details. Instead of sharing them in written form, I decided to maintain the theme of 
“verbalization” and just read them aloud (Carlson, 2010). In the end, this approach represents a 
discursive way for engaging in conversational exchanges and allowing participants to articulate 









CHAPTER 5: GENERATING IDEAS 
 Phase I: Segment I 
In this chapter, I articulate the conversations and the app-making ideas that transpired in 
the first segment of phase one of the project, which took place in a university library where the 
Millennial Enragés prearranged to meet. As explained in the methodology chapter, I used a set of 
pre-constructed interview questions to help guide and propel this phase forward. Also, I review 
the demonstration of the meme-making app that I discussed in the last chapter. I constructed it to 
validate my programming skills and my ability to build a mobile app that coincides with the 
group’s ethos. In what follows below, I provide excerpts from our conversations, which I swiftly 
transcribed to avoid seeming too distracting to the conservational process, and personal 
reflections on our exchange and the demonstration segment of the meetup.  
Conversations, Demonstrations, and Ideations  
 After emailing back and forth with Captain Non-Leader, she and I established a time and 
location to meet. We decided to gather during the evening—as it was a time most convenient to 
everyone’s schedule—and in a university library space where the group felt most comfortable. 
This location provided an unobtrusive environment where we could talk openly and work 
strategically on the project. It included a round table, which, from my perspective, facilitated the 
opportunity for active engagement among the group members and the researcher in several ways: 
presenting information, taking notes, answering questions, and wireframing the app. I have 
always maintained that within educational settings, the round table is an important technology 
that helps build a sense of community among discussants in ways that social media never can. 
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 Moving on, the Millennial Enragés arrived at the library space before I did. I was indeed 
on time, but they seemingly wanted to be there together, as a unified group waiting for me to 
show up. Nonetheless, as soon as I arrived, we straightaway exchanged greetings and shared 
more information about themselves. Specifically, Captain Non-Leader requested that we go 
around the table and identify our gender pronouns. Going first, Captain Non-Leader asked that 
we use “she/her/hers” when communicating; whereas, Conrad Anarchist, Max Justice, and 
Radical Lifer preferred “ze/hir/hirs” (see Table 1 for a review of pronoun usage in this context). I 
stated that similar to Captain Non-Leader, I prefer “he/him/his.” Smiling, she said, “I kind of 
thought you would say that.” Her comment provided a witty icebreaker, generating a quick laugh 
among the participants, myself included. 
After specifying our preferred pronouns, Captain Non-Leader asked how I would like to 
proceed with the project. I stated that before getting into the ins and outs of the app development 
process, I would like first to learn more about what activism means to the group and what are 
some examples that typify it. I explained that it would help me to understand more about them 
and contribute more fully to the coding of the app and ultimately meet the goals of the project. 
After getting the go-ahead from the group members, I used an interview protocol for generating 
conversation among the participants. As explained in the methodology section, this instrument 
served as a guide, not as a structured questionnaire.  
The Meaning of Activism  
First, I asked what activism means to them and what are some examples, either 
experienced or observed, that characterize such activism. Conrad Anarchist set the tone of the 
meeting by answering first and foremost. Ze explained that activism means different things to 
different people. To some, it signifies “community engagement,” such as promoting recognition 
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and empowering marginalized communities through education and awareness. To others, it 
means more than engagement or being aware of social issues, especially when radical change is 
needed immediately. After asking for more explanation regarding the latter, ze specified that in 
the context where a need for change is immediate, individuals need to enact a kind of activism 
that is grounded in “resistance.” With that said, Conrad Anarchist explained that the Millennial 
Enragés do not necessarily identify with the word “activism” or use it to characterize their 
actions. For hir, the group maintains an activist-oriented mindset but with the added intention of 
engaging in overt “resistance” toward systems of oppression, which I took to mean the state and 
its relationship to capitalism, imperialism, and militarism. Continuing further, ze intimated that 
some activists “negotiate for change,” but the Millennial Enragés realize the immediate need for 
direct action towards social justice, and that motivates them to “confront and overturn the status 
quo…not negotiate with it…[because] that only creates some change or none at all.” In other 
words, change happens when individuals directly seek to overturn oppressive social practices 
and hierarchies via various modes of resistance. I immediately remembered the prison lockback 
example that Captain Non-Leader spoke about during our first meeting in Gilles Hall and the 
various social injustice issues at University College, such as police presence on campus. 
Next, ze highlighted an example of one of the group’s theatrically dramatic forms of 
resistance, saying, “We’re the group yelling, ‘fuck the police’ during orientation week. You may 
have heard about that.” I was indeed aware that undergraduates sometimes protested police 
presence on this particular college campus, but I had not heard about that particular event or the 
extent of details that went into it. However, I was knowledgeable of the chant that Conrad 
Anarchist used. To readers unacquainted with this mantra, it is the chorus of a famous protest rap 
song “Fuck tha Police,” performed by the American hip-hop group N.W.A. Many musicians, 
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graffiti artists, and activists have appropriated it to express objection to police brutality and racial 
profiling. Admittedly, I was surprised that this group of young college students was aware of the 
song because the rap group initially performed it before they were born and included other lyrics 
that many deem abusive. Conrad Anarchist articulated that the group would yell out the phrase, 
in short increments, whenever campus and city police set up tables around campus to distribute 
literature and speak with students about police resources and campus safety. Yelling out the 
choral lyric acted functioned as resistance against the police state. Their actions sought to disrupt 
and destabilize, even if only momentary, the unjust laws and policies directed toward targets of 
repression and its attempt to make students believe that personal safety is possible when they 
comply to police-related standards and commands, which in reality is a false narrative because 
security never truly exists for all people. 
In addition to explaining the context in which they protest police presence on campus, 
Conrad Anarchist transitioned the conversation to the university and its neoliberal agenda of 
creating a quasi-market for higher education. Ze referred to the university as a “neoliberal” 
institution designed to train students for entering and advancing the capitalist workforce. Ze 
explained, it “admits and caters” to students who preserve the status quo. In other words, the 
university is a privileged space within a stratified society, and it strives to maintain that 
privilege—financially and socially—by admitting and accommodating persons from similar 
areas of affluence and upward persistence. As a university instructor in cultural studies and 
education, I found myself consciously agreeing with hir. I recalled how the university and 
classroom curricula are sometimes adapted to meet market needs—grades in this sense serve as a 
replacement for wages, which students earn by complying with instructor demands—and more 
generally how it markets itself as a prestigious institution that more often accept students that fit 
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and sustain its image of prestige. I then asked how one might counteract the neoliberalization of 
the university? Conrad Anarchist issued a one-word answer: “resistance.” Following up on that 
idea, ze said that students must engage in forms of “resistance” if they want to change the social 
conditions of the university. Admittedly, I hoped to probe further and continue our conversation 
about the neoliberal university in general, but given the purpose of this project and the finite time 
to complete phase one, I decided to follow the line of inquiry about resistance instead. It was a 
word that frequently appeared throughout Conrad Anarchist’s articulations.  
Therefore, I slightly amended the second part of the first interview question. I asked, 
“What are some examples, either experienced or observed, that characterize resistance?” Ze 
reiterated the examples previously mentioned—going to the North Town Jail to protest prison 
lockback and chanting countercultural rap lyrics when the police are on campus. Ze also cited an 
instance that I had not yet heard. I learned that some members of the Millennial Enragés 
disrupted public assemblies and campus speakers with conformist agendas. They did this by 
yelling out words and phrases that counteracted the speaker’s original message. In one case, the 
Millennial Enragés interrupted a self-proclaimed preacher who would frequently visit the 
campus. He would often arrive unannounced and stand in the university quad delivering sermons 
around topics like “heaven and hell” and would say—for example—that members of the 
LGBTQ+ community and followers of Islam were sinners destined to end up in “hell” if they did 
not “repent” and change what he referred to as their “wicked ways.” Conrad Anarchist explained 
that members of the Millennial Enragés were always on guard, ready for him to arrive on campus 
so they could rile him and undercut his dogmatic assertions with humorously absurd words and 
phrases. For example, each time he used the word “sinner” or “hell,” the group members would 
yell out something completely different. For example, whenever the preacher uttered the word 
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“sinner” or stated that "homosexuals" were sinners, the group would yell out the following 
phrase: “ice cream is so good.” They had a list of similar phrases and words which they intended 
“to disorient him…to give him a hard time.” I responded that the counterstatements seemed 
ironic and, at the same time, critical because they exposed the absurdities of his religious claims 
and public production. In my notes, I described this activity as “theatrical détournement,” in 
which members of the Millennial Enragés cast themselves within the preacher’s performance to 
disrupt his message and dogmatic takeover of the university space.  
Following up, I asked if there were specific radical thinkers or movements that influenced 
group and its activities. Ze indicated that for hir the “radical experiment of anarchy” probably 
has been most influential. In fact, some of the speakers invited to the workshops and information 
sessions included individuals impacted by issues like prison lockback and police brutality, as 
well as individuals who are affiliated with anarchical groups and are willing to share ways to get 
involved in activities that oppose repressive systems of the state. I was not surprised by Conrad 
Anarchist’s response regarding the influence of anarchy. As mentioned in the introductory 
chapter, I had commented in my notes that hir descriptions of resistance were reminiscent of 
anarchism. In particular, I recalled Shantz’s (2009) concept of constructive anarchy, which refers 
to projects that exemplify politics grounded in everyday resistance and demonstrate possibilities 
for radically disrupting and transforming “social relations in the here and now” (p. 1). A critical 
element of constructive anarchy is that participants engage in the process of “social insertion,” 
(i.e., participatory involvement in popular movements and everyday struggles of oppressed 
people). This can take shape in various ways. Some examples include the “leaderless small 
groups developed by radical feminists, coops, clinics, learning networks, media collectives, 
direct action organizations; the spontaneous groupings that occur in response to disasters, strikes, 
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revolutions and emergencies; community-controlled day-care centers; neighborhood groups; 
tenant and workplace organizing; and so on” (Shantz, 2009, p. 11). All of these examples, in one 
form or another, carry out the memory of anarchy (as well as other radicalisms emblematic of the 
spirit of that resistance) within them, by drawing upon and expanding tendencies toward “mutual 
aid and solidarity that are present in everyday life, in order to develop a real-world alternative 
both to capitalist and statist institutions and social relations as well as to authoritarian forms of 
communism based on the exceptionalism of political vanguards” (p. 2). The participants engaged 
constructive activities that do not set “themselves up as an activist group or subcultural enclave” 
(p. 11) but rather as contributors to the daily construction of popular social movements and class 
struggle, which includes taking a “proactive approach to struggle” rather than a “reactive 
response to injustice that marks some activist groups” (p. 11). Conrad Anarchist’s examples and 
influences of resistance seemed reminiscent of constructive anarchy, uniquely since the group 
members do not identify as “activists.” Instead, they identify as a small, leaderless collection of 
radicals participating in direct action of resistance, which is sometimes collectively forged with 
other groups and allies—as in the prison lockback protest in North Town—and sometimes 
extemporaneously executed—as in gathering together to playfully disrupt the dogmatic teachings 
of the campus minister. As I listened to Conrad Anarchist’s articulations, while filtering them 
through Shantz’s constructive anarchy, I decided to ask the group members if they considered 
themselves to be anarchists. 
It was in that moment of my question that Radical Lifer joined the conversation. Ze 
explained that the Millennial Enragés do not identify as anarchists. While some individual 
members identify with the designation, the group as a whole does not. It instead considers itself a 
“radical student organization” that relies on radical experiments, including anarchy and many 
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others, to inform the groups’ tactics for enacting change against existing social issues. This form 
of action did not include waiting on “elite-initiated reforms or for ‘post-revolutionary’ utopias” 
(Shantz, 2009, p. 9). Their radical constructions functioned in the presence of everyday life, as 
articulated in previous chapters and paragraphs above. For example, those centered around 
oppositional activities such as engaging in public protest and playfulness; distributing radical 
literature that informs students about campus issues and attracts like-minded individuals; and 
conducting educational workshops that include keynote speakers and informational sessions on 
radical movements and ways to organize around them, which is what the group was doing the 
night we met in Gilles Hall. While these practices resemble previous traditions and experiments, 
such as anarchism or other radical approaches of which the group may or may not be consciously 
aware (i.e., the Enragés of Nanterre), they nonetheless echo the revolutionary spirit of the past 
that still discomfits institutional apparatuses of power—the university included. The Millennial 
Enragés actively carried that spirit forward in their current milieu. 
 It is interesting to point out that Radical Lifer and the other members smilingly laughed 
when I asked if the group identified as anarchists. Radical Lifer pointed out that “the university 
would never support a student anarchist group.” I chuckled as well and mentioned that my 
former graduate school advisor had once discussed Marxism during a lecture and then 
discovered his name in an online article by a far-right organization, in which the writer 
questioned, without any understanding of the course or its purpose, his teaching of Marxism at 
the university. I noted that even though anarchy and Marxism are not the same (in fact, the 
former is critical of the latter), the two seem to make people extremely nervous. They all agreed.   
After listening to Radical Lifer’s clarifications, I asked what activism means to hir. 
Similar to Conrad Anarchist’s response, ze explained that “activism” is not a term with which the 
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group identifies, especially given the inclination of some activists to debate with individuals in 
power and create compromises that do not solve urgent issues; lumping the Millennial Enragés 
into that group of activists would be a departure from their radical activities. Moreover, labeling 
the group members as activists suggests that they view themselves and their tactics through a 
definitional category based on specific parameters, and doing that would also require them to 
continually curate their identity and choices about how to enact change according to a set of 
“ideals” congruous with activism writ large. Thus, while some individuals engage in the politics 
of change using gradualist policies to broker solutions and reform through bureaucratic systems 
and others go to lengths to channel and provide validation of their identity as protesters with 
definitional distinctions, Radical Lifer explained that the Millennial Enragés go about things 
differently. That is, even though the group could be regarded as activist-oriented in the sense that 
it addresses social issues and connects with individuals who are directly affected, it nonetheless 
maintains an undefined identity, allowing for the openness of a variety of identities without 
commitment toward any particular one over the other. The caveat is that the group as a whole 
maintains a “radical attitude” of opposition and obligation for disrupting and replacing the status 
quo with alternatives brought about through any number of radical experiments and imaginaries. 
This attitude is not only expressed outwardly. It is also manifested inwardly as “critical 
consciousness.” Radical Lifer stated that commitments to social change requires “living a radical 
life.” For hir, this meant letting go of conventional modes of knowing and being, which are 
defined according to the social mores of the dominant culture and becoming open to alternative 
perspectives and new ways of existing. As individuals adopt this way of thinking and being, they 
will see the world as an object of change and themselves as agents imbued with a consciousness 
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mindset to enact such change, which from my understanding meant challenging, destabilizing, 
and subverting the status quo in the name of social justice.  
As Radical Lifer answered the question, I noticed Max Justice nodding in agreement. So 
as soon as the opportunity presented itself, I directed the same interview question to hir. Max 
Justice agreed with the other participants, iterating that doing activist projects is not about 
making political statements or negotiating with state officials in hopes of achieving some aspect 
of an intended objective. Activism, as such, is for those who engage in concession making. Ze 
promoted instead a kind of activism that focuses on radicalism, one unbounded from the 
established or traditional ideals of how one does activist work while, at the same time, is oriented 
toward challenging oppressive social systems and establishments. Max Justice went on to note 
that this kind of radical orientation relies on the uncompromising commitment for social justice 
and change. Where Radical Lifer explained activism as a radical attitude, Max Justice described 
it in kinematic terms. Ze intimated that radical projects and experiments directed toward social 
justice are fleeting at times, but the radical energies of the revolutionary should never dissipate 
under an authoritative influence. As such, those who are engaged in a radicalist agenda must 
counter imposing power with “maximum effort.” In this context, that kind of effort manifests 
through collective consciousness and direct action. 
Unexpectedly, Captain Non-Leader offered the least amount of feedback for this 
interview question. I anticipated the same quantity of communication in Gilles Hall. After 
beginning the meeting with a call for us to identify our gender pronouns, she spent most of the 
time listening and confirming the statements of the other Millennial Enragés. It seemed as if she 
was practicing what she preached during our initial conversation in Gilles Hall. She was 
participating within a non-hierarchical leadership model in which she was one voice among 
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many within a “non-leader” collective that fosters egalitarianism, collaboration, and consensus-
making over the kind of hierarchical arrangements that subordinate some group members to 
others. Most of the conversation, this time around, Conrad Anarchist took the lead by setting the 
tempo and directing the content upon which the other members would articulate and expound. 
Admittedly, the educator in me enjoyed seeing this kind of group communication in action.  
Although Captain Non-Leader did not respond as prominently as before, she responded 
nonetheless. In particular, she reinforced the notion that the group participates in activist-oriented 
activities, but “activism” is not a label that the group uses to describe itself. To strictly self-
identify as activists who do activism would ultimately marginalize their revolutionary imaginary 
and negate efforts to create actual change and, ironically, reinforce dominant power structures 
while fighting against them. According to Captain Non-Leader, the Millennial Enragés are a 
group of like-minded radicals who engage in interactive and open forms of direct action and 
engagement, and they do so through the adoption and innovation of revolutionary experiments 
that potentially create change in any number of situations.  
The group members’ responses suggest two essential characteristics of their collective 
identity and actions. One, they see themselves and their work as activist-oriented, albeit loosely-
stated, but they do not identify as activists or purveyors of activism (notably, they did not label 
themselves as anarchists either). The reason being is that maintaining an undefined identity 
allows for a variety of identities to exist without any commitment to one particular disposition 
over another, and taking on the “activist” moniker requires them to curate their collective 
identity according to behaviors and qualities typifying an “ideal” activist. Although none of the 
group members ever explained what they understood as the comportments of the ideal activist 
(hindsight suggests that I missed the opportunity to probe further during this segment of our 
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conversations), they nevertheless iterated a position similar to Craddack’s (2019) notions about 
ideal activists. He explains that activists are social actors who align their actions with the 
“criterion of doing the ‘right’ amount of activism” (p. 126) and subsequently earning them the 
title of “activists.” The drawback of labeling themselves or categorizing their actions according 
to precise standards is that it excludes “those who cannot commit to constantly doing activism” 
in the manner that power-holding or self-proclaiming activists maintain (p. 136). In this respect, 
being labeled an activist or procuring that title is granted by somebody else. Theoretically 
speaking, and Craddack makes this point as well, the process of maintaining a strict designation 
is similar to Althusser’s (1971) concept of “interpellation,” which he expressed as follows: 
I shall then suggest that ideology ‘acts or ‘functions’ in such a way that it ‘recruits’ 
subjects among the individuals (it recruits them all), or ‘transforms’ the individuals into 
subjects (it transforms them all) by that very precise operation which I have called 
interpellation or hailing, and which can be imagined along the lines of the most 
commonplace everyday police (or other) hailing: ‘Hey, you there!’  
In other words, interpellation is where a subject comes into being when hailed by someone who 
has authority. The Millennial Enragés, as alluded to above, certainly do not ascribe to criterion-
referenced measures of activism, mainly when standards of practice are defined according to 
someone else’s idea of what activism is and is not.  
Second, the Millennial Enragés’ actions are grounded in radicalism. The group members 
challenge institutional powers through resistive activities of refusal, rupture, and replacement—
all in the immediacy of the here and now. This approach is the opposite of a gradualist model: 
the view that change comes about via reformist methods of negotiation, amelioration, and 
concession-making. The notion of bringing about incremental change “from within” institutions 
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is not a part of the Millennial Enragés repertoire. That does not mean they are intolerant of this 
social concept or its ability to prevail in other human groupings (although, I understand how they 
might view this approach as a failure in light of the university’s decision to rename Alexander 
Hall to Hurston Hall, as explained in Chapter 2). They see their work as existing outside the 
realm of such political contingencies, viewing it instead as participation in the flux of social life 
and in carrying out interactive and open forms of direct action within that flux. Even though they 
are activist-oriented, in that they confront social issues and connect with individuals directly 
affected, they regard themselves as a collective of radicals who stand detached from theoretical 
or definitional constructs of activism. They engage in the experiments and innovations of active 
constructive resistance, which seeks to challenge and disrupt the oppressive structures of the 
state, the university included. As pointed out previously, their actions include ending prison 
lockback, renaming racist buildings, removing symbols of white supremacy, calling for the hire 
of more faculty of color. They also involve distributing radical literature, conducting campus 
workshops and tactical training sessions, and opposing police presence on campus and 
conservative speakers using theatrical tactics of protest movements (which I referred to as 
“theatrical détournement,” a strategy used by the Situationists and the radical student 
organizations they inspired. For example, the Enragés of Nanterre engaged in direct action such 
as participating in protests, clashing with police, conducting meetings, staging occupations, 
disseminating literature, and spreading graffiti. As a reader of Situationist methods and concepts, 
these examples appear to harken back to the argument that Debord made with respect to 
constructing situations and the Enragés of Nanterre who pulled from the Situationists’ agenda to 
enact their radical program in May 1968: “Our specific concern is the use of certain means of 
action and the discovery of new ones, means which are more easily recognizable in the domain 
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of culture and customs, but which must be applied in interrelation with all revolutionary 
changes” (Debord, 1957/2006, p. 25). 
Locating a Specific Issue 
 In was in the context of learning about their various modes of radical activity and politics 
that enabled me to segue into my next question, identifying a specific issue that stands out above 
the others and determining how a mobile app might address it. However, this particular question 
yielded minimal responses from the group members. None of them identified a specific issue. 
Captain Non-Leader reiterated what she mentioned in Gilles Hall during our initial meeting: the 
student group is committed to addressing all problems and concerns in the time and space that 
they occur.  
Seeing that my question fell flat, Conrad Anarchist asked why did I want to identify a 
specific issue. Feeling a sense of relief, as if ze just bailed me out of qualitative trouble, I quickly 
explained that I was hoping to identify a specific issue and investigate the ways a mobile app 
might address it. Then, from there, we could begin the process of brainstorming and wireframing 
an app. Conrad Anarchist followed up, asking if I had any ideas or examples of the ways that a 
mobile app could address social issues on campus. The other Millennial Enragés let out 
expressions like “That would be cool!” and “I’d like to hear about that!” I immediately pulled 
from my literature review and the apps that other students had produced (I would eventually 
showcase my meme app as well). First, I discussed the Boston Student Advisory Council 
(BSAC) app that informs students, parents, and teachers about student rights and school 
discipline. I mentioned that a group of concerned students addressed the high rates of suspension 
and expulsion for low-income communities of color and the school-to-prison pipeline, of which 
many of these communities are victims (BSAC, 2015). The students considered the app to be a 
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form of restorative justice—a practice that empowers students to resolve conflicts on their own 
and in small groups. I stated that the app has been downloaded thousands of times and prevented 
numerous inappropriate disciplinary measures for communities of color. Also, I discussed the 
ReThink app, which is an app that combats cyberbullying; and the Verena app, which another 
had developed for the LGBTQ+ community and other minority groups. Regarding the latter, I 
explained that the app developer was concerned that the current political climate threatened 
members of this community, so she created the app the enabled them to locate hospitals, shelters, 
and police stations if an emergency arises. It also provided them with instructions on ways to 
remain safe in their communities and even alert pre-selected contacts in case of an emergency. 
Before I could continue with more examples of apps that address social issues, Max 
Justice expressed that these particular cases seemed fascinating and certainly helped hir to think 
about the kind of app the group might create. Then, ze inquired about the apps that I have 
produced, asking, “Have you developed any apps like the ones you just mentioned?” I 
immediately segued to the meme app. I stated that I had not developed any like those 
specifically, but I had created one reminiscent of the group’s radical ethos, one that is a kind of 
an “experiment in counter-language and information” (Stracey, 2014, p. 108). I explained that I 
created a meme app, which much like their use of song lyrics to resist police presence on campus 
and their use of counterstatements to reveal and subvert the absurdities of the preacher’s 
religious claims in the main quad, I intended the app constructed memes to be humorous and 
satirical. I mentioned also that I considered the app to be a method for creating digital 
détournement (i.e., using computer technology and software to reuse, rearrange, or 
reconceptualize existing images, texts, and meanings in a new subversive manner). I took the 
opportunity to inquire about their familiarity with Guy Debord, the leader of the Situationist 
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International, who developed the tactic of détournement. Radical Lifer quickly pointed out that 
ze was familiar with Debord, learning about him and détournement in a media studies course. Ze 
then asked me if I had read Naomi Klein’s book, No Logo. I explained that I had read it and, as 
ze probably already knew, Debord and the Situationists influenced Klein and the field of remix 
studies and the practitioners of cultural jamming. Without getting into the theoretical and 
historical nuances that combine and separate Debord from those areas, I stated that the 
Situationists often détourned or remixed magazine photos and comic strips by adding captions 
and inserting new sayings into speech balloons, respectively. They referred to these forms of 
détournement as metagraphics (or sometimes referred to as hypergraphics) and intended them to 
be politically charged and occasionally humorous. Their goal, just like the meme app and the 
Millennial Enragés subversions against the preacher in the quad area, was to construct a new 
message out of pre-existing materials to subvert its original meaning.  
 As I wrapped up my explanation about the meme app and its connections to Debord and 
the Millennial Enragés, I opened up my phone, launched the app, and offered a quick 
demonstration. The group seemed less interested in my theoretical musings, and they all took 
turns using the phone’s camera to take snapshots of their surroundings and compose texts. Then 
they would show each other their memes and laugh about their creations. This portion of the 
meeting went on for about ten minutes or so. I was thrilled that the group found the app amusing 
and fun, although I never learned if they felt that it aligned with their radical ethos. However, 
making such a connection seemed irrelevant at that point, especially given that they seemed 
more confident in my ability to work with them on the production of a mobile app that addresses 
a social issue. 
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Addressing an Issue 
After the Millennial Enragés took the meme app for a test drive, I reiterated my rationale 
for asking the previous question, stating that identifying a specific issue could help us to more 
fully ideate and wireframe and design a mobile app that helps to address it. Radical Lifer 
acknowledged my reasoning, saying, “I see what you mean.” Then, ze followed up, inquiring, 
“Do you have any ideas similar to the apps you mentioned or about what’s happening on 
campus?” After a brief pause, I recalled the influx of anti-racist graffiti tagged on the buildings 
and moments that commemorate white supremacy and historical figures who committed violence 
against people of color. I explained how this action was reminiscent of the student uprisings in 
May 1968 in France, stating that students expressed frustrations with the newly mandated 
education reforms in higher education and the postwar politics of industrialization, militarization, 
and mass consumption. So, they occupied university spaces and graffitied walls and buildings 
with countercultural slogans. While the graffiti appeared in and around Paris, some of it 
eventually spread internationally. The scrawls were even photographed and archived, which 
artists and scholars continue to use with creativity and intellectual vision to their respective 
fields. I proposed doing something similar, stating that we could take photographs of the anti-
racist graffiti before university and city officials washed over it. Instead of posting them to 
Facebook or Twitter, as some people had done already, we could develop an app dedicated to 
preserving and showcasing the graffiti in their natural settings. We could also geolocate the 
graffiti in case users wanted to view the locations where they appeared. The group expressed 
enthusiasm about this idea but asked if any similar apps currently existed. I noted that I was 
unaware of an app that archives and shares local anti-racist graffiti art. In actuality, I doubted its 
existence, and that made this mobile app making opportunity more exciting. I suggested that if 
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we created an app for the University College community, we could potentially expand to the app 
to include nearby colleges and universities. Before the conversation continued any further, 
Conrad Anarchist stated that such an app would be “cool,” but after giving it thought, the group 
should probably consider doing something else. Ze noted that university and state authorities 
could use the app to harass users and even put graffiti artists, many of whom are “allies and 
friends,” in danger. Captain Non-Leader, Max Justice, and Radical Lifer all agreed.  
 Continuing with the brainstorming session, Captain Non-Leader expressed that creating 
an app that includes photo-taking and geolocation features would be a “cool thing to do.” Then, 
in what turned out to be a turning point in the brainstorming session, she presented an issue that 
the group could address using a mobile app. She stated that during a campus town hall meeting, 
in which members of the Black Student Caucus (a pseudonym), an ally of the Millennial 
Enragés, demanded that University College take more initiative to preserve and share the 
histories of the experiences of African-Americans. She asked what if we helped in carrying out 
that goal by creating an app that includes geolocated photos of buildings, spaces, and stories that 
relate to those histories. I asked, “like a counter-map, but in an app format?” She affirmatively 
answered, “yes.” Then, the other Millennial Enragés chimed in, expressing interest in creating an 
app that addresses the marginalized histories of African-American students and workers on 
campus. Radical Lifer noted that that the university has a website with historical information 
about the experiences of African-Americans in relation to the university, but it is not well known 
or publicized. As one the Millennial Enragés bemoaned, the webpages are hidden, so individuals 
have to know exactly where to go to retrieve the information, which is not the case for the 
histories that make up the dominant narrative of their “predominantly white university.” 
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Envisioning Functionality and Aesthetics 
Next, I asked how they envisioned the app looking and functioning. Max Justice 
expressed what ze referred to as the “coolness” of opening an app and seeing a map that 
pinpoints moments, buildings, spaces, and information relating to the African-American 
experience; and then tapping the map markers to receive more information about each one. I 
appreciated that idea, thinking that such an app would offer a simplistic yet sophisticated way to 
visualize, explore, and interact with these marginalized locations and narratives. I indicated that 
we could use the Google Maps SDK and API or an alternative to help with functionality. 
Preempting any questions before the group members felt the need to ask, and without getting too 
technical, I explained briefly that SDK means Software Development Kit and API stands for 
Application Programming Interface. The former is a set of downloadable files containing tools, 
sample code, and documentation necessary for developing applications. It would allow us to 
embed location-based maps based on Google data. The latter, on the other hand, is an 
intermediary that enables applications to request and share resources across a network. It 
facilitates access to the Google servers and enables data download, map display, and responses to 
user gestures like clicking, dragging, and tapping.  
The API also allows developers to add markers and information windows to the map, and 
it affords an interactive experience. To help clarify the API concept more, I used a popular 
restaurant metaphor: “Imagine you’re in a restaurant looking at a menu of choices from which to 
order. Before the kitchen can prepare the order, you need a waiter to take and communicate it to 
the kitchen. Once prepared, the waiter delivers it back to you. In this scenario, the waiter is the 
API, the one who takes and delivers your request to the kitchen (Google), which provides a 
response to your request and gives it to the waiter who delivers it to you.” This process makes it 
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possible for users to open the app and view a real-time map that displays markers of the 
geolocated experiences we want to share. I told them not to concern themselves with these 
particular aspects of the development process, but I at least wanted to provide an overview in 
case they desired to build their computing and networking literacies a bit more. Then, as I 
explained how we could use the in-app map to narrate and visualize the histories, I pulled out an 
iPhone wireframe and drew what I intended to be a map of the campus. I included markers (in 
the form of circles) over the map. After I illustrated these ideas, Max Justice welcomingly added 
to this rendering by drawing a popup box over one of the markers and scribbling the word “info” 
inside the box. The group liked that idea. 
 Before proceeding further, Captain Non-Leader inquired about obtaining salient 
information and inputting it into the app. First, she asked how we would get the information for 
the app. Radical Lifer stated that the group members could extract it from the website that ze 
referenced earlier, or the group could research and compile it from university archives. I noted 
that either approach would work and probably be the most straightforward way for procuring 
salient historical information. The other group members liked that idea as well. Next, Captain 
Non-Leader asked how we would geolocate the information and include it in the app. I explained 
that we could do that in a couple of ways. 
One approach involves using Excel and Swift’s (Apple’s iOS programing language) 
built-in framework for storing, organizing, and retrieving data locally in the app. It would require 
us first to collect all of the textual information about the buildings, monuments, or spaces we 
want to display. Next, we would geolocate each item using Google Maps, or some alternative, to 
generate latitude and longitude coordinate data. Then, we would input the textual information 
and its corresponding coordinate data into an Excel file and save it as a CSV (Comma-Separated 
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Values) file, which is a simple file format for storing data such as spreadsheets or databases. 
Last, using a simple website tool, we would convert the CSV file into a JSON (JavaScript Object 
Notation) file, which is a format for making the information readable and organized within the 
app. It is also ideal for transmitting data across networks should we decide to make the data 
available for downloading from a server. Before doing that, however, we would need to assign a 
name for each image in the database. I expressed that they could save photos with the names 
reflected in the database, and I would take care of importing them and the converted JSON file 
into the app environment. Even though it went without saying, I reiterated that I would provide 
the code for connecting and visualizing all the data inside the app.  
The second approach, however, involves less work with Excel and data conversion but 
more work regarding writing code and connecting to databases. I noted that we could design the 
app interface. Still, I would generate code that enabled us to, for example, take photos and geotag 
locations of historical areas, compose brief captions and summaries, and then submit that 
information to a server using HTTP messages. This procedure stands for Hypertext Transfer 
Protocol and works to structure requests and responses over the internet. Again, without being 
too overly technical, I explained that this approach is similar to the way mobile social media 
platforms like Facebook and Twitter work. A user composes messages within the app. The 
information is then submitted via the internet and saved to a web server for users to retrieve in 
real-time. In our case, we would be the only ones who would compose and send messages to a 
web server that the end-users later viewed when they opened the app or tapped a map marker for 
more information.  
I went on to note that implementing this approach would be more time-consuming. 
However, it could potentially create a more interactive and collaborative experience for users, 
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meaning that we would generate the initial data, but once the app was available for download, 
users could participate in creating information when using the app. Moreover, I mentioned that 
this tactic is akin to crowd mapping (i.e., the accumulation of crowd-generated information with 
geographic data to provide an interactive map of the event). To better describe this experience, I 
cited the Bike Box project, a mobile-media installation that Sabine Gruffat, an experimental 
media artist and filmmaker, created in 2010. I explained that this app project includes features 
that exemplify the second approach and could potentially serve as inspiration for us. For 
example, I revealed that it consisted of a mobile phone attached to a bicycle, so users could pedal 
around New York (specifically Brooklyn) and use the Bike Box app to listen to “a curated 
collection of geo-specific sounds provided by a variety of local land-use experts, historians, 
poets, artists, and other interpreters” (Gruffat, 2012). They can even add to the library by using 
the in-app recording feature to document site-specific audio and then upload it to a server and 
publicly displayed in the Bike Box archive. To provide a better illustration, I offered a video 
demonstration of how the app and the map archive works and looks. I read aloud a snippet from 
the artist’s website: “The Bike Box hopes to explore and give participants access to the layers of 
lived experience, personal anecdote, and history that are piled up invisibly on every street corner 
and city block” (Gruffat, 2012). Also, I showed them the Bike Box archive—an interactive 
website that allows users to click on geolocated markers and listen to sounds that users uploaded 
using the mobile app. Each participant took turns clicking the tags and listening to the audio 
excerpts. As they interacted with the map, I explained that we could do something similar. We 
could walk around campus, capturing and geotagging photos of campus buildings, monuments, 
and spaces and then input salient information in either text or audio format. In essence, this 
information could be what we extracted from the university website or compiled from its 
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archives, or both. We could upload the data to a server for users to download upon tapping on the 
map marker. Users could also read or listen to summaries and view photos related to the histories 
of the African-American experience at University College, just as Max Justice suggested. The 
ability to generate data could also be available to users as well, similar to the Bike Box project.  
 After answering Captain Non-Leader’s questions regarding the gathering and inputting of 
data into the app, I asked which option did they like the best. They laughingly said, “both.” Then 
Radical Lifer asked, “What if we walk around campus taking photos and recording the histories 
using professional audio equipment.” Max Justice liked that idea but questioned whose voices 
would be recorded, preferring that only individuals directly connected to the African-American 
experience at the university be the ones to document the histories should the group decide to use 
audio instead of text. Max Justice also liked the idea of others creating and uploading content. 
Conrad Anarchist initially favored the latter approach as well but not before offering critique, 
asking what if some users upload “stuff we don’t want there? […] information that doesn’t align 
with ours?” I admitted that it was a fair question but noted that there are options for occluding 
deleterious information: we could make the app password-protected, meaning that only 
registered users could generate information; or, we could designate someone to administer and 
curate incoming information. Conrad Anarchist noted that both ideas seemed practical but 
discerned that the latter involved “censorship,” which is a kind of conduct in which the group did 
not want to engage. I indicated that “curation” could be another way of thinking about it. In 
essence, the Millennial Enragés would be in charge of “curating” information, not censoring it. 
This process involves meticulously selecting what to include in the app, and just like when the 
group conducts workshops, it meticulously determines which information to include in its 
particular space. I then emphasized that I respected their point of view and decision about who 
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and who cannot upload information. Ze tactfully responded, asking what if we start with using 
data from the website and coming up with a prototype and keep thinking about the other option 
before deciding. Captain Non-Leader agreed but asked if I had time to code the app to account 
for both options, in case we wanted to include the more interactive approach in the future. 
Conrad Anarchist liked that idea and went on to suggest that the app could consist of two maps: 
one that visualizes the histories that the group created and another that visualizes user-generated 
information. I expounded on the idea, saying that instead of two plans, perhaps we could 
implement a “toggle button” instead. We could place it at the bottom of the app so that users can 
select which map markers to view and access: the ones the group created or the ones that users 
generated. I drew a model with a toggle switch in the app wireframe, but Conrad Anarchist 
suggested putting it at the top of the app instead. The others agreed with her suggestion.  
 While I documented these ideas and suggestions, Captain Non-Leader deliberated with 
the group about the information to include in the app. After some brief discussion, the group 
agreed to extract data from the university website. I suggested that instead of adding all of the 
information—text, images, and geolocation coordinates—in the app, we should only use some of 
it. This approach would allow us to determine how the coded app looks and functions. Once we 
finalized which design features and functionalities to include in the app, we could obtain the rest 
of the data. Then, I stated that I would convert the agreed-upon textual information and then save 
it along with the corresponding images into the mobile app. 
 Given the amount of time our conversation had taken up to this point, Conrad Anarchist 
asked if we could summarize the plan before the meeting ends. I suggested that we could quickly 
write down what we have discussed thus far—as it relates to how the app should look and 
function. In no particular order, the Millennial Enragés iterated that they wanted to develop an 
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app with an embedded map and geolocated map markers of historical information that relates to 
the African-American experience at University College. So, when users tap the map markers, 
they would be able to read essential information and view accompanying images. I asked about 
having an audio component, but they decided to use text for now. I agreed with that assessment. I 
also asked if there was a particular aesthetic that the group wanted to implement. Radical Lifer 
indicated that the app should include a simple layout, requesting that we arrange the map and 
markers cogently and use an easy-to-read text format and color palette. I asked if a particular 
color set stood out. The group suggested using a basic monochrome now, insofar it is visually 
pleasing against the map (I ended up using default colors but would later apply a red color 
scheme to match the group’s Twitter profile). Following up, I asked, “Is there a particular font 
you would like to use?” Laughing, ze returned the question, asking, “What kind of fonts work 
best with apps?” I said that Roboto works well, and so does Open Sans work, explaining the 
latter as a humanist sans serif font that looks great in mobile devices. I also noted that we could 
use Apple’s default system font, “San Francisco.” After showing them the fonts on my laptop, 
they decided to stick with the system font for now and decide later if they should keep using it or 
choose another one. My impression was the group was eager to get a coded version of the app up 
and running before making aesthetic decisions. Thus, moving forward, we took turns illustrating 
these aspects about the app and making notes on the wireframe, which I later converted into a 
working app, as shown in the last section of this chapter. We also identified, organized, and 
downloaded historical data—text and images—that we wanted to include in the app. I thought to 
myself, Radical Lifer’s idea about using the website to procure information seemed fruitful for a 
couple of reasons. It provided a quick and easy way to obtain source material for the app. 
Moreover, continuing with the spirit of May 68, it allowed us to cut through the surface of the 
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university and uncover what lies beneath, much like the radical protesters who “dug up the 
streets of Paris and used the loosened cobblestones as weapons against the…CRS” (i.e., the 
French National Police) (Stracey, 2014, p. 82). We began to dig up the histories that University 
College paved-over or tucked away in the corner of its webpages and to refashion them in a way 
that enables users to view them through a modified optic—one different from the lens that the 
school shapes according to “conventional processes of historical memorialization” (Stracey, 
2014, p. 28).  
Other Features and Elements 
The Millennial Enragés and I spent a significant portion of the meeting discussing the 
meaning of activism, pinpointing a social issue in the community—i.e., the limited access to and 
information about the histories of the experiences of African-Americans at University College—
and identifying the ways that a mobile app and its features and elements might address this 
concern. Still, I aimed to complete this phase of the research project by inquiring into other 
details the group might want to implement. Upon making this inquiry, the group did not suggest 
additional items for the app but did object to the use of one in particular: Google. In broad 
strokes, Conrad Anarchist expressed concern about using Google Maps or one of the alternatives 
that I mentioned in the previous section of the chapter, such as Apple Maps and Mapbox. Ze 
recognized that Google products and services are easy to use and free (at the time of conducting 
this portion of the research project they were free, but that policy has since changed with the 
implementation of a more aggressive pricing structure) and could be beneficial for the app 
project. Quickly interjecting, I pointed out that Google products and services could also enable 
us to use easy-to-implement custom maps with geolocated markers and easy-to-employ protocols 
for syncing live data if we should decide to create an interactive map that allowed users to 
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upload information of their own. Conrad Anarchist agreed with these additional points but 
expressed concern nonetheless, asserting that despite these benefits, Google is a deceptive 
company that misleads users. Ze qualified this view with the following intimation: on the one 
hand, Google offers free and easy to use products and services; on the other, its ability to exist 
and dominate all things technology depends on “exploiting people.” Radical Lifer intervened, 
agreeing with Conrad Anarchist’s sentiment and also asserting that Gmail and Chrome collect 
data and surveil users’ activities for profit, and users comply with these strategies because web 
applications are readily available to download and free and easy to use. Captain Non-Leader 
chimed in as well, declaring that data collection and surveillance are indeed commonplace, 
which the group condemns, and Google seems to be the lead perpetrator and beneficiary of these 
deceptive activities. Thus, the group preferred to avoid using Google when it can.  
 With that said, I assured them that we could implement an alternative. First, I mentioned 
the possibility of implementing Apple’s version of Google Maps (e.g., coincidently named 
Maps), declaring that it integrates well in the Xcode software, Apple’s Integrated Development 
Environment (IDE) that programmers use to create apps. However, I noted that there were some 
issues associated with Maps. One, it is susceptible to the same concerns that the group had with 
Google; two, many mobile users have reported problems with pinpointing locations and 
providing accurate routes and directions. I asserted that we would not want to compromise the 
integrity of the group’s original critiques or spend too much time working out “bugs” associated 
with Apple’s Maps. Second, I mentioned Mapbox as an alternative. I pointed out that I had seen 
demonstrations of Mapbox but lacked experience with using it. From what I saw, though, 
Mapbox seemed to be as effective as Google in creating detailed and interactive maps. I pulled 
up my computer and showed some online examples of Mapbox in action. At the same time, I 
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explained that because we were creating a community-specific map instead of a national one, 
Mapbox’s free tier provides enough bandwidth for requesting and retrieving map data. As we 
explored and viewed online examples of apps that use Mapbox, it emerged as a platform for 
creating a map-based app with which the local users could interact. Thus, it became the 
alternative of choice for our cartographic pursuits.  
Google and Economic Surveillance 
Soon after rendering the decision to implement Mapbox, the group members decided to 
adjourn the meeting. I felt that it could have continued longer. I hoped that it would have been 
lengthier, as I was interested in learning the impetus of their concerns regarding Google and the 
question of privacy and surveillance. However, the group members mentioned having other 
meetings to attend, about which I did not ask. I then inquired about scheduling the next meeting 
times. But, like before in Gilles Hall, Captain Non-Leader suggested communicating via email to 
set up a time and location. I proposed a meeting in the same place if that worked for everyone. 
She and the others agreed. 
 Subsequently, after the meeting ended, I began summarizing notes and composing 
reflective commentaries of this phase of the project. I expressively sought to identify 
resemblances between the group’s concerns about Google and the critiques of scholars in media 
studies. My goal was not to locate literature and speculate if the group read or relied on specific 
theories when positing their concerns about Google. Instead, I was interested in grounding my 
theoretical understanding of Google and its capitalist logic in light of our conversation. Notably, 
Conrad Anarchist’s and Radical Lifer’s arguments conspicuously resembled the ones that Fuchs, 
a Marxist theorist of media and society, makes against the technology company. He (2014) 
asserts that Google exploits and commodifies users through the “economic surveillance” of their 
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activities and data, all in the interest of accumulating profit (p. 131). This strategy works by 
giving users free access to tools and platforms, letting them produce content and data, and 
without paying them. In this sense, users are no longer users, but rather prosumers. Fuchs defines 
prosumers as unpaid digital laborers who “dynamically and permanently create and share user-
generated content, browse profiles and data, interact with others, join, create and build 
communities and co-create information” (p. 108). Google archives and sells the data and the 
prosumers to third-party advertisers as commodities. In other words, Google products and 
services are not commodities, as they are free of charge. The commodity that Google sells to 
advertising clients is the prosumers and the data they produce (Fuchs, 2012). As stated above, the 
purpose is to accumulate money capital. 
Moreover, Google’s capitalist enterprise of accumulation embodies contradictions. Fuchs 
exposes these contradictions using the Marxist theory of productive forces (i.e., the factors—
skills, tools, technological systems, knowledge, and so forth—that contribute to the productive 
activity of humans) and relations of production (i.e., the relationship between those who own and 
do not own the means of production). He articulates the following: 
At the level of the technological productive forces we see that Google advances 
socialization, the co-operative and common character of the online-productive forces: 
Google tools are available for free, Google Documents allows the collaborative creation 
of documents; Gmail, Blogger, and Buzz enable social networking and communication, 
YouTube supports sharing videos, Google Scholar and Google Books help better access 
worldwide academic knowledge, etc. These are all applications that can give great 
benefits to humans. But at the level of the relations of production, Google is a profit-
 133 
oriented, advertising-financed money-making machine that turns users and their data into 
a commodity. (p. 148)  
In other words, Google engages in advancing “the socialization of the networked productive 
forces” and also employing them as “destructive forces for exploiting users” (p. 149). 
Regardless of how to present these contradictions, consequences exist. Fuchs (2014) 
asserts that Google’s strategy for capital accumulation results in large-scale surveillance within 
networked societies and leads to the imminent ruin of the intrinsic privacy value within liberal 
democracies. Also, Google operates like other capitalist companies, accumulating profit for the 
few at the expense of exploiting the many. However, it began with an ethic of participatory 
altruism, manifested in its original motto “don’t do evil,” and the later one of “do the right thing” 
(Alphabet Inc., 2018). Given the scale of these contradictions, Google’s ethic is empty of 
proletarian purposes. Google is now “the ultimate economic surveillance machine and the 
ultimate user-exploitation machine” (Fuchs, 2014, p. 131). Based on the critiques that the 
Millennial Enragés leveled against Google, I am confident they would agree with Fuchs’ 
assertions.  
Next Steps 
 In the following chapter, I discuss the next segment of phase one: transposing the 
wireframe and design notes into a coded app. As sketched out in the sections above, this process 
involves the following steps: converting and importing the data, the photographic images, and 
the Mapbox SDK to Xcode, the coding environment that iOS programmers use to create mobile 
apps; generating the code to access Mapbox web services and embed interactive map views and 
capabilities in the app; and programmatically adding the suggested design elements and 
functionalities. I will explain the process that I used to facilitate this segment of the project, a 
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process that I refer to as “critical code remix.” It is a computational activity that functions as the 
confluence of principles from remix studies and the critical practice of détournement, all of 








CHAPTER 6: CRITICAL CODE REMIX 
Introduction  
The second segment of phase one focuses on compiling the wireframe and design notes 
from the first segment and transposing them into a coded version of the mobile app that the 
Millennial Enragés and I began to collaboratively produce. Following the primary goal of the 
project, my role consists of participating as the principal coder, requiring me to connect and 
merge various computational technologies and practices. In particular, it entails converting a 
CSV file of textual and geolocational information into a manageable format, specifically the 
more accessible JSON data structure, and then importing it in Xcode, which is the software that 
enables iOS programmers to create apps using the Swift programming language. Along with 
importing the JSON data to Xcode, it requires installing the Mapbox SDK (the platform that 
makes interactive map viewing and geolocation services possible) and adding images to the asset 
manager in the software. My role also involves coding the app, which necessitates parsing the 
JSON data into a readable format so that the textual, geolocated, and visual information display 
correctly; accessing the Mapbox web services to generate interactive map views and locations; 
and arranging the design elements and features according to the way the Millennial Enragés 
designed and wireframed them in the first segment.  
Regarding the computational technologies that I used for the app, they are not the 
codification of universal guidelines and checklists for making mobile apps or a prescriptive 
blueprint for replicating new ones. Instead, they are a compilation of the “tools at hand,” a notion 
that reflects the timbre of a remix bricoleur: actively constructing and reconstructing things using 
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the tools available within the moment rather than passively creating them using conventionally-
applicable materials, processes, and procedures (Kincheloe & McLaren, 2011, p. 254). On top of 
that, I employ these tools at hand critically, meaning they are no longer oriented toward the 
regressive work of manufacture and passive consumption but toward the free and creative 
activity of production (Khayati, 1966/2006) that challenges a specific social issue. In this sense, 
the tools at hand are analogous to the ones that cultural producers critically use to disrupt and 
intervene in their milieu. For example, they are like the spray paint cans that graffitists use to cut 
adrift the walls of consumer society with countercultural slogans and the turntables and needles 
that hip hop DJs use to produce remixed samples of existing artifacts and scratching sounds that 
form unique momentary compositions that disrupt the repetition of everyday musical 
arrangements. They are also similar to the projectors and feeds of magnetic tape that Guy 
Debord, the Marxist filmmaker, used to produce subversive films, which he filled with 
interruptions and juxtapositions of other media to critique forms of alienation and repetitive 
circuits of consumer society. As it specifically pertains to this project, I utilized computational 
instruments to programmatically build and configure the mobile app according to the design and 
purpose that the Millennial Enragés intended. That is, to intervene and transform the dominant 
narrative of their predominantly white institution by creating a mobile app that educates and 
visualizes the histories of African-American experiences at University College. As the 
participants asserted, these historical accounts exist on the periphery of the larger narrative of 
their university.  
In addition to utilizing different tools to construct the app, I coded it in a style that also 
resonates with the work of remix bricoleurs. As explained above, my role in the participatory 
project involves coding the app to reflect the wireframe and design notes and to 
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programmatically connect and merge the multiple technologies and materials such as photos, 
textual descriptions, geolocated places of interest, and other media files. The aim is for all of the 
components to work together to communicate information that expands and visualizes historical 
accounts of marginalized others in the campus community. Again, instead of following 
universally-applicable practices, in this case, coding architecture and design patterns, I engage in 
a mode of app making that I refer to as critical code remix, a computational activity that 
converges the fundamental tenets of remix studies and the Situationist tactic of détournement. 
Generally speaking, it involves locating and remixing preexisting snippets of source code to 
produce a new text that functions in the way that Millennial Enragés designed and wireframed. It 
also includes coding with a détournement mindset oriented toward change and the democratizing 
of human value. For this project, that means locating and remixing code to produce new code 
that makes the app do something socially beneficial: intervening and transforming the dominant 
narrative about the university by expanding the histories of African-American experiences at 
University College via an iPhone app. 
In the remainder of the chapter, I outline the concepts that informed the creation of the 
coded version of the app. I begin with an overview of remix and then trace some of its pre-digital 
antecedents, which include the critical activity of détournement that Debord and the Situationists 
practiced. I then discuss the digital aspects of remix that informed my critical coding process. 
Finally, I provide screen captures of what the app looked like in this segment of the project. It is 
important to stress, however, that the concepts of remix and détournement come with their own 
set of theories and practices that serve as distinctions about what qualifies as a remix or a 
détournement, respectively. My goal here is not to claim that my computational approach for 
coding the app fits securely within either camp, but rather to say that the concepts informed my 
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critical and creative imagination when transposing the wireframe and design notes into the first 
coded iteration of the app. 
Overview of Remix 
A review of the scholarly literature on remix reveals several theoretical, practical, 
semantic, and aesthetic interpretations of what constitutes “remix,” as exemplified in works by 
Lessing (2008) and Gunkel (2016) and in edited volumes by Jenkins and Kelly (2013) and 
Navas, Gallagher, and burrough (2015; 2018), among others. At the broadest level, remix refers 
to the cultural practice of selecting and taking preexisting artifacts, using them as raw materials 
and resources, and then combining and manipulating them into new kinds of creative blends, 
products, and expressions (Campanelli, 2015; Gunkel, 2016; Irvin, 2015; Lankshear & Knobel, 
2011; Lessig, 2008; Navas, 2018; Navas et al., 2018; Netanel, 2018). The artifacts in this context 
can include a variety of things, depending on the types of new products that content creators—
artists, makers, producers, designers, programmers, and so forth—intend to make (Loomis, 
2019). Moreover, the range of remix forms are just as diverse, especially when considering the 
extent that computer and web-based technologies provide tools and strategies (e.g., the ubiquity 
of cut/copy and paste in popular software) that enable creators to locate, view, and download 
digital material as well as interact, combine, modify, and upload for themselves. The means of 
production are not only in abundance but the availability of source material as well. At the same 
time, even though the means and materials that creators remix varies both in number and vision, 
the purpose remains the same: to create new things out of the “bits and fragments of already 
existing materials, altering those pieces into an assemblage of disparate elements…[and] 
compose new meanings through that assemblage of multiple parts” (Loomis, 2019, p. 2).  
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Antecedents of Remix: From Homer to Debord 
In current form, the cultural practice of remix is a widespread activity, whereby users 
employ the affordances of sophisticated computer technologies and online networks to sample 
and remix existing digital content and information to make something new, such as music, 
images, texts, sounds, animations, and, as I explain, software code (Borschke, 2017; Church, 
2015; Dasgupta et al., 2016; Navas, 2013). However, remix “did not simply emerge with 
digitization” (Jones, 2010), which is to say it is neither new nor limited to a specific 
technological activity or practice (Church, 2015; Lessig, 2008; Loomis, 2019). When read in 
historical terms, the cultural practice of remix has a long tradition of pre-digital appropriation 
across arts and humanities. Understanding the historical backstory of remix offers the 
opportunity to reflect on the broad range of concepts and procedures of the past and generate 
hybridizations of cultural activity with practices in current contemporary times (Edwards, 2014, 
p. 32).  
Generally speaking, remixing has impacted society’s cultural development. Lankshear 
and Knobel (2011) posit that “the Ancient Romans remixed Greek art forms and ideas in their 
own artworks; democratic forms of government remix a range of ancient and not-so-ancient 
forms of governance; architecture has always remixed styles and key structural forms” (p. 95). 
Likewise, literary classics from the Western canon are creative products of appropriation and 
transformation (Jenkins & Kelley, 2013), whereby “citations of ideas or other forms of 
reference” are sampled and remixed into something new (Navas, 2012, p. 6). Jenkins and Kelly 
(2013) note the following:  
Homer remixed Greek myths to construct The Iliad and The Odyssey; Shakespeare 
sampled his plots and characters from other author’s plays; the Sistine Chapel ceiling 
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mashes up stories and images from across the entire Biblical tradition. Lewis Carroll 
spoofs the vocabulary of exemplary verses that were then standard to formal education. 
Many core works of the western canon emerged through a process of retelling and 
elaboration: the figure of King Arthur shifts from an obscure footnote in an early 
chronicle to the full-blown character of Morte D’Arthur within a few centuries, as the 
original story is built on by many generations of storytellers. (p. 32) 
Along the same lines, Rostama (2015) points to cento poetry as a historical example of a 
remix. She explains that the term “cento” derives from the Latin for a patchwork quilt or cloak, 
and as a poetical genre, it means piecing together and arranging borrowed texts from other 
authors into a new form or order, bearing a striking resemblance to principles of modern remix. 
A notable example of cento came from Roman poet Faltonia Betitia Proba, who composed A 
Virgilian Cento Concerning the Glory of Christ in the Late Antiquity period. This text consisted 
of combined lines from Virgil’s Aeneid to narrate biblical stories. Even though Proba reordered 
and placed Virgil’s verses in a Christo-centric context, the new work took “on a significance not 
found in the Aeneid” (Levenstein, 2004, p. 206). In other words, the cento generated new 
meaning through the combination of citations and references into one original but derivative 
textual configuration. 
Taking a historical leap forward to the nineteenth century, art movements like Dadaism 
employed the practice of material appropriation, a medium that involved the reuse of preexisting 
material in new contexts. Bruin-Molé (2020) refers to this practice as a “remix-style of 
appropriation” (p. 15). A notable artist who employed the method was Marcel Duchamp. For 
example, he created “readymade” works, manufactured objects that he turned into art. That 
process involved taking a recognizable object and recontextualizing it so that in the new context, 
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the associations that viewers have with the appropriated material become subverted and, 
consequently, they become motivated to reexamine their relationship to it (Navas, 2012). For 
instance, Duchamp created the Fountain (1917), a mass-produced porcelain urinal with “R. 
Mutt” written along the bottom. In the language of remix, Duchamp “sampled” or “cut out” the 
urinal from the real-world, which substantively had negative artistic significance, and then re-
contextualized it within an artworld situation to question and generate new meaning about the 
nature of art and culture (Bruin-Molé, 2020). He also created the readymade L.H.O.O.Q. (1919), 
where he painted a mustache on a reproduction (in this case, a postcard) of Leonardo da Vinci’s 
Mona Lisa. Again, in the form of remix-style appropriation, Duchamp took a mass-produced 
work of art, one that many appreciated but over time became commodified on a postcard, and 
added specific elements in the form of a mustache and an appended title to recontextualize it into 
something new: a signature work of art.  
Other members of the Dadaist movement also employed a remix-style of appropriation 
much like Duchamp. In particular, John Heartfield and Hannah Höch used photographs, as 
manufactured objects, to make photomontages. This specific form of montage is both the process 
and structure of cutting-out pictures from various media sources, such as newspapers and 
magazines, and assembling them into a single composition. The purpose was to confront rules 
associated with traditional art-making, which the medium of photomontage certainly did, and to 
provide critical commentary about world affairs and events. Heartfield, for example, created 
political photomontages that targeted German Nazism. One of his recognizable anti-Nazi 
photomontages is Adolf the Superman: Swallows Gold and Spouts Junk, 1932. In this piece, 
Heartfield sampled a photo of Hitler and combined it with an x-ray to reveal that a swastika 
replaced his heart and that flows of gold coins, collected from wealthy industrialists, passed 
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down his throat and into his stomach. As the title indicates, the photomontage exposes Hitler as a 
greedy leader who spouts “junk” to motivate Germany toward a profitable war. Similarly, Höch 
produced photomontages that alternated between the acerbically political and the overtly 
feminist, and sometimes both. In the photomontage Cut with the Kitchen Knife through the Last 
Weimar Beer-Belly Cultural Epoch in Germany, (1919-1920), Höch satirically and ironically 
juxtaposed photos of political leaders and famous culture figures—from male members of the 
military, the new German government, and the former Empire to female dancers, athletes, 
actresses, and artists—with photos of machine parts, animals, and texts (West, 2001). She also 
included a pasted map of European countries where women can vote, as if she were expressing 
enthusiasm over the possibility of women getting involved in politics and, as the title aptly 
suggests, “cutting” through the male-dominated “beer belly” society of Weimar Germany. 
Artists in the mid- to late twentieth-century employed a remix-style appropriation in 
creative ways as well, especially with the emergence of ubiquitous media. For example, writer 
and visual artist William Burroughs, along with painter and writer Brion Gysin, adopted the 
experimental technique of literary cut-ups during the 1950s and 1960s (in many ways, it was a 
literary version of Heartfield and Höch’s experiments in cutting up photos and refashioning them 
into a single montage). Aleatory and playful, cut-ups entailed taking written texts that he and 
others had composed, cutting them into pieces, and then reassembling them at random to produce 
a single document, as seen in the set of three novels in the Nova Trilogy: The Soft Machine 
(1961), The Ticket That Exploded (1962), and Nova Express (1964). For Burroughs, the cut-up 
technique was a literary version of collage, an approach to writing that allowed for unpredictable 
spontaneity that leads to productive discoveries (Rettberg, 2018). His juxtapositions of written 
prose eventually made use of contemporary media. He experimented with tape recorder cut-ups 
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(several tapes spliced into other) and film cut-ups (audio-visual montages); and he experimented 
with mixed media, which resulted in a montage of cut-ups from television, movies, photography, 
and real events (Adema, 2018; Robinson, 2011).  
In the realm of modern pop art, artists like Andy Warhol and Robert Rauschenberg 
incorporated a remix-style of appropriation into their practices. Navas (2012) notes that Warhol 
used principles of selective remix in his painting, where he took recognizable material from 
popular culture and replicated them within his paintings. For example, he appropriated 
Campbell’s soup cans, as samples from the real world, and painted their images on individual 
canvases; and then he displayed them together on shelves like an aisle in a grocery store. He also 
appropriated images of celebrities such as Marilyn Monroe and Elvis Presley. Generally 
speaking, Warhol’s paintings of replicated mass-produced goods questioned icon fetishism and 
commodification of the art institution. Along the same lines, Robert Rauschenberg employed the 
technique of “combines,” an approach that involved the appropriation of photographs and urban 
detritus (e.g., industrial scraps of metal, street signs, pictures, socks, plastics, furniture, and even 
taxidermized birds and animals) and the recombination of artistic forms through the integration 
of the various found objects into the compositional space. Subsequently, the “combines” created 
a sort of collage that brought “wild and radical combinations of forms, textures, concepts, and 
materials” (Balakian, 2015, p. 139). In other words, the Rauschenberg “combines” echo the 
“dialogic engine” inherent in a remix, generating points of contacts and networks of meaning 
between forms and materials that might otherwise have nothing to say to one another (Irvin, 
2015), while keeping in place the stylistic marker or aura of each appropriated fragment or unit 
(Navas, 2012).  
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Working around the same time as these mid- to late twentieth-century artists, Guy 
Debord and the Situationist International—a group of radical artists and intellectuals—emerged 
as the culmination and departure of the preceding groups who employed a remix-style of 
appropriation in their work. As mentioned in previous chapters, Dadaism and Surrealism (i.e., an 
art movement that sought to tap into the creative possibilities of the unconscious mind) 
influenced him and the Situationists. However, Debord (1967) contended that despite their 
influence, these movements actually “marked the end of modern art” (para. 191). He asserted 
that while they represented “the last great assault of the revolutionary proletarian movement,” 
(para. 191), their offensive ultimately fell defeat to their failure, leaving them imprisoned within 
the artistic field that they once announced as obsolete. Debord summarized their political failure 
as such: “Dadaism sought to abolish art without realizing it; surrealism sought to realize art 
without abolishing it” (para. 191). Then, in Hegelian form, Debord synthesized—one could even 
say remixed—Dadaism and Surrealism by modifying those movements’ deficiencies into theory 
and practice that proclaims art as a negation: both and neither at the same time. As Erjavec 
(2015) points out, it is within this context that Debord replaced critical art (e.g., Dadaism’s “anti-
art” stance) with critical practice, whereby he envisioned that aesthetic revolution no longer 
resided within established forms of art, but rather in transformative actions characterized as “the 
style of negations” (para. 4).  
The basis of Debord’s critical practice was détournement, which commonly means to 
divert or to hijack. According to Situationist texts (1959/2006), the “peculiar power” of 
détournement stems from its double meaning (p. 67). It first negates the ideological and 
bourgeoisie conditions of art-making, which he believed to be a phenomenon that has been 
commodified and subsumed by the spectacle (e.g., the state under which market capitalism 
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commodifies and pacifies lived human experience through mass media images—a collection of 
false representations of real life). Then, it negates the negation to produce something that is 
politically and radically interventive. This procedure, which ultimately became the definition of 
détournement, involved the “reuse of preexisting artistic elements in a new ensemble…[via] two 
fundamental laws of détournement…the loss of importance of each détourned autonomous 
element—which may go so far as to completely lose its original sense—and at the same time the 
organization of another meaningful ensemble that confers on each element its new scope and 
effect” (Debord, 1959/2006, p. 67). As such, détournement functions as both rupture and 
recovery: it devalues any elements in society, regardless of their origin or distance apart, and 
revitalizes them into “new combinations,” in that the “mutual interference of two worlds of 
feeling, or the bringing together of two independent expressions, supersedes the original 
elements and produces a synthetic organization of greater efficacy” (Debord & Wolman, 
1956/2006, p. 15). Moreover, elements can be anything and come from anywhere when creating 
new combinations and meanings.  
Many remix theorists and artists look to détournement as a precursor to remix and for 
apparent reasons (Gallagher, 2018; Sonvilla-Weiss, 2015; Wanono, 2015). Generally speaking, 
détournement and remix share a cut-up or collage aesthetic, which cultural producers take bits 
and fragments from previously published sources and transform and repurpose them into new 
creative blends and combinations. In this sense, the technique of détournement represents a pre-
digital form of sampling and remixing that occurs within twenty-first-century media production. 
Some notable examples from the Situationist canon, many of which I mentioned in Chapter 3, 
include détourning comic strips and photographs, by superimposing them with speech balloons 
and captions that juxtapose the intended meaning. Other détourned elements included cinematic 
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films, which included added soundtracks or a set of voices over the top of existing material to 
subvert the original message completely. Another approach to cinematic détournement consisted 
of taking footage from feature films and then juxtaposing them with other media like 
photographs, films, advertisements, voice-overs, and so forth. They also détourned paintings, 
which they referred to as modifications, and it involved taking genre landscapes and painting 
over them with new motifs with garish brush strokes, ghostly images, and captions.  
Despite the points of similarity, there is a fundamental difference between détournement 
and remix. Debord and the Situationists conceived of détournement as a critical activity for 
subverting the pervasiveness of the spectacle that not only subsumed art but all aspects of social 
life. To that end, they took preexisting artifacts and combined, manipulated, and modified them 
into a new ensemble to subvert or hijack predetermined meanings and generate new antithetical 
meanings that divert the intent of the originals (Gallagher, 2018). For them, the method of 
détournement turned the conditions and expressions of modern capitalism and its media culture 
against itself. Thus, while détournement and remix are similar practices that imbue cultural 
producers with the freedom to engage in creative forms of personal expression and production, 
only the act of détournement inherently intends to bring about the dissolution of alienated life in 
a commodified capitalist society and the destabilization of mainstream consumer culture. In 
other words, détournement aims to change the world by taking back the “literary and artistic 
heritage of humanity” and using it as “a powerful cultural weapon in the service of a real class 
struggle…[and] a real means of proletarian artistic education,” which for Debord and the 
Situationists was the promotion of radical politics concerning social-political culture (Debord & 
Wolman, 1956/2006).  
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It is against the backdrop of Situationist critique, in which the characteristic of 
détournement functions as the essential gesture, that I coded the app, or more explicitly remixed 
source code, to reflect the wireframe and design notes and programmatically connect and merge 
the multiple technologies, all while maintaining the social purpose of the app: to serve other, less 
powerful interests at the local level. That said, I did not aim to design a theoretically or 
methodologically ambitious détournement of code, for such a goal would potentially adulterate 
the Situationist critique. Instead, I remixed code with a “détournement mindset.” For me, that is a 
“radical attitude” of production and awareness that emphasizes the subjective desire to engage in 
a free and creative activity (Khayati, 1966/2006) over passive manufacture and consumption, and 
it attends to the need to intervene and transform “the dominant social formation” (Blunden, 2014, 
p. 418) or a specific external condition using and reusing tools and materials at hand, many 
belonging to the spectacle, to distribute new messages that reach and educate a broad public. To 
harken back to my interviews with the Millennial Enragés, having a “radical mindset” is what 
motivated the kind of activism or social action in which they engaged. It is a spirit of opposition 
and obligation for disrupting and replacing the status quo with alternatives brought about through 
any number of radical experiments and imaginaries. This attitude is not only expressed 
outwardly. It is also manifested inwardly as critical consciousness. Thus, the process of remixing 
source code—as a free and creative activity that does not follow universally-applicable requisites 
of code architecture and design patterns—with a détournement mindset operate at the 
intersection of where app making and social consciousness meet and create digital products that 
serve other, less powerful interests (Ávila & Pandya, 2013). As such, the détournement mindset 
guided me as I appropriated pieces of source code and remixed them to programmatically 
formulate the app as the Millennial Enragés designed and intended: a mobile app within an 
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interactive map and media that visualizes and educates broader publics about the marginalized 
histories of African-American experiences as University College. For these radical producers, 
the app intends to serve as an intervention into the dominant narrative at their predominately 
white university and provide a story of marginalized others, which the university has continued 
to push to the periphery of its history. 
At the same time, maintaining a détournement mindset while remixing source code does 
not mean the pervasiveness of the spectacle of media technology ceases to exist. As O’Neill 
(2009) posits, when “interacting with or through the spectacle, one is never totally free of its 
influence, all technologically mediated communication is structured to some extent by protocols, 
codes, and programs; thus, both the form and content of any digitally constructed situation is 
tainted by the spectacle” (p. 157). In this sense, the Apple Corporation, which Kellner (2005) 
designates as a “media spectacle,” operationally controls and regulates the Xcode development 
software and the Swift programming language (p. 61) and uses its power to exact 
recommendations and mandates for developers to follow. For example, Apple stresses the need 
for developers to maintain its standard of what authentic coding looks like, and then it judges 
that authenticity when vetting which apps get published to the App Store. It will reject any app 
that it considers lacking standard functionality or providing content that it deems valuable. With 
that said, the pervasive influence of Apple means that even as I engaged in the refusal and 
negation of standardized modes of serial production via the creative cultural practice of sampling 
snippets of Swift source code and remixing them within Xcode software to produce new 
outcomes, I also played along tactically with the spectacle of Apple itself. In other words, certain 
aspects of the Swift programming language needed to remain intact if acceptance to the App 
Store and the opportunity to disseminate the app to the broader public were to remain an option 
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in the future. It is important to note that this tactic does not signify a specific kind of negotiation 
with the spectacle of media technology. Instead, it implies that the creative production of the 
mobile app while employing a détournement mindset functions on two levels: the manifestation 
of “critical engagement with the material of code itself,” in which it is de-fetishized and 
reconfigured through playful interaction, and the willful preparation to “go beyond the 
constraints” of the media spectacle that one is “confronted with to produce commentary” 
(O’Neill, 2009, p. 163). Returning to the introduction of the chapter, this mode of production is 
akin to graffiti artists who used spray paint cans beyond the constraints of the original intention 
of the analog tool and imaginatively appropriated them to compose countercultural messages on 
the walls of capitalism with improper marks that “serve as a negation and refusal of the everyday 
spaces of order and property” of the spectacle (Stracey, 2014, p. 78). In the next section, I turn to 
digital remix and the affordances of cut-copy-paste, which, when appropriated for critical ends, 
makes possible the creative reassembly of code and the subjective desire to create new 
experiences in the service of marginalized others.  
Remix: Turntablism to Digitalism  
The widespread cultural practice of remix has many antecedents, as briefly described 
above. The list could certainly go on to include the concepts and procedures associated with 
other fields, such as textual studies, especially in the rhetorical tradition, and art forms like 
cubism, surrealism, and pastiche, among many others. However, remix, as practiced now, was 
not as prevalent until it became a driving force “in the musical explorations of DJ producers” 
during the late sixties and early seventies (Navas, 2012, p. 4). During that time, hip-hop DJs in 
the Bronx, New York, sampled snippets and portions of other musical instruments or elements 
and reused them as components for musical compositions of their own. This practice (also 
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known as turntablism) was highly influenced by Jamaican dub music, which is an alternative 
version of a song on the B-side of a record, where artists removed vocals and some instrumentals 
to highlight the rhythm. However, hip-hop DJs put their spin on the dub genre. They isolated and 
reshaped beats and sounds using the technique of scratching (moving a vinyl record back and 
forth along the grooves, and against the turntable needle, to create a “scratching” sound effect), 
beat juggling (manipulating and looping two or more sampled drum beats), and mixing and 
matching various sound elements. They performed this activity on two turntables to create 
unique momentary sequences and extend compositions for live audiences (Angello, 2017, p. 430; 
Gallagher, 2018; Navas, 2012). 
The technique of sampling, which is the fundamental property that makes possible the 
practice of remix (Gallagher, 2018), eventually influenced other creative forms. As Navas (2012) 
explains, sampling made its way into recording studios, where taking pieces of music and 
combining and manipulating them to form something new became a key component of music 
production, not only for hip-hop but for all genres of music. Correspondingly, this technique 
underwent an alteration of its own, as it became influenced by changes in more efficient 
reproductive technologies in general and the music sampler in particular. Before long, the 
practice of music remix eventually began to make its way into American culture at large, where 
creative production, made available by new media and the conceptualization of the personal 
computer, involved taking existing material not just from musical sources but from other cultural 
artifacts, such as film, photography, literature, and video. Then, as alluded to above, the digital 
age of advanced computing and web-based technologies made the practice of taking existing 
artifacts and remixing them much more accessible and, consequently, more widespread 
(Gallagher, 2018). However, the popularity of remix within contemporary times did not come 
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about because someone decided to use the term to promote an organized movement of sorts, but 
rather because culture as a whole began using it to describe the type of creative production that is 
possible with contemporary digital technology and networks (Navas, 2013). To that point, remix 
in popular culture is synonymous with digitization in part because it affords users the efficient 
ways to take and manipulate material into something new (Navas, 2012).  
The Affordance of Cut-Copy-Paste 
As introduced above, the emergence of computing and digital technologies increased not 
only the availability of information (Bruin-Molé, 2020) but also the affordances (i.e., an action 
possibility or an offering) (McGrenere & Ho, 2000) for conceiving the possibilities of remix 
production. In particular, cut-copy-paste, a group of related features common within most 
computer editing software and web-based applications, emerged as the default technique for 
making digital remix production possible (Borschke, 2017; Navas, 2012; Thomas, 2015). 
Technically speaking, cut-copy-paste allows users to cut information from its initial location and 
move it to a new one, or to make a duplicate of information and place it somewhere new while 
leaving the original in its initial position. At first glance, the practice may not seem particularly 
exciting. Yet, when fused with the cultural tradition of remix, it resembles the sampling practices 
that DJ performers, as well as other cultural producers, explored in the centuries before: 
extracting or duplicating material, in part or whole, from its source and reintroducing it into a 
new mixed format (Bruin-Molé, 2020; Gallagher, 2018; Navas, 2010). The difference is that 
turntables provided DJs the means with which to sample beats and sounds and remix them 
together during their live hip-hop culture; whereas, now, computers, software, and digital 
technology enable the practice of cut-copy-paste to sample and make remix possible and 
widespread. As such, and in an altogether applicative sense, the ubiquity of cut-copy-paste across 
 152 
the technological spectrum enables and extends the acts of sampling and remix that came before 
(Gallagher, 2018; Navas, 2012), making it the popular technique—and the default procedure for 
making digital remix possible and realizable—by anyone with access to a digital device and the 
desire to create new media and exchange ideas. Some notable examples of computer software 
that enable the ability to sample and remix via cut-copy-paste are Photoshop for visual images 
(in media culture, the term “photoshopping” describes the practices of editing and remix), 
GarageBand for music, and iMovie and Windows Movie Maker for video, respectively (Knobel 
& Lankshear, 2008). To further highlight cut-copy-paste as an essential trait of new media 
production and primary means that enables remix, Navas (2010) draws examples from various 
contexts, saying:  
Sampling is practiced in new media culture when any software users including creative 
industry professionals as well as average consumers apply cut/copy & paste in diverse 
software applications; for professionals this could mean 3-D modeling software like 
Maya (used to develop animations in films like Spiderman or Lord of the Rings); and for 
average persons it could mean Microsoft Word, often used to write texts like this one. 
Cut/copy & paste is a vital new media feature in the development of Remix. In Web 2.0 
applications cut/copy & paste is a necessary element to develop mashups; yet the cultural 
model of mashups is not limited to software, but spans across media. (p. 157) 
Notably, Navas acknowledges that the ubiquity of cut-copy-paste across software editors 
allows users to conceive of the possibilities for taking materials from multiple media and 
remixing them into newly created works, and he also recognizes remix in software production (a 
process of creating software using a specific programming language). He alludes to the act of 
remixing scripts (a programing language that automates task executions in a runtime 
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environment) for modeling in Maya and creating online web mashups (a technique whereby a 
web application enables the reuse and recombination of API data and services). Even though 
these examples represent a small snapshot of remix in software production, they nonetheless 
suggest that remixing via cut-copy-paste can include coding. That suggestion becomes even 
more apparent when comparing activities that remix artists and software coders do: taking 
existing digital artifacts from other sources and combining and modifying them into something 
new. For software developers, that process involves locating and cutting-copying-pasting 
existing code snippets (i.e., a small portion of source code) and then remixing them into a new 
project of their own (Perkel, 2009; Jones, 2010; Sadler, 2001; Kafai & Burke, 2014). A 
recognizable example of code remix derives from the early days of web design. Burgeoning 
developers often used the “View Source” feature in the once-popular web browser Netscape 
(now Safari, Firefox, Chrome, Brave, Opera, and others are the more popular options) to view 
preexisting snippets of HTML (a markup script for the web) that they liked or found valuable. As 
Jones (2010) describes, those developers would use cut-copy-paste to sample scripts and modify 
and mix with other elements to build websites of their own. Along the same lines, and a sort of 
throwback example as well, youth MySpace (a social networking site) users employed cut-copy-
paste to appropriate other users’ scripts, in particular HTML and CSS (a style sheet language that 
describes how to display HTML in a web site), for remixing into new MySpace pages of their 
own. As Perkel (2009) explains, the technique of cut-copy-paste may appear like an 
“unremarkable, almost unworthy practice. However, the small act of copying and pasting blocks 
of [HTML and stylesheet] code from many different sources is at the core of...individual 
expression on MySpace” (p. 213). While examples abound, the process of using cut-copy-paste 
to appropriate code snippets to form new combinations of media echoes the remix practices that 
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coalesced around digital media—just as music remix involved taking bits and fragments of 
material that others created and reintroducing them into a new blend of their own (Sim & 
Gallardo-Valencia, 2013; Thomas, 2015). 
Critical Code Remix in Practice 
It is within the context of remixing via cut-copy-paste that I engaged in transposing the 
wireframe and design notes into a coded version of the mobile app. As pointed out, the process 
involves maintaining a détournement mindset while locating and sampling code snippets and 
remixing them into a new combination (Gallagher, 2018). In the next sections, I briefly outline 
the process of finding source code for sampling and remixing. This process is similar to the hip-
hop DJ performer who locates records from trade shops and flea markets, for example, and then 
incorporates them within crates of other records, which she can later sample, remix, and scratch 
in front of an audience. Then, I provide screen captures of what the app looks like in this 
segment of the app making project.  
Locating Source Code 
Mobile apps are software programs developed for smartphones and other mobile devices. 
Like all software making efforts, the process includes the creation of information in the form of 
code. As such, developers regularly spend time locating and capturing code samples and 
snippets. The rationale for undertaking this practice depends on a few factors. Some developers 
want to become more acquainted with the programming language or design patterns and 
structures, solve problems that they encountered during the development process, or, as it was 
for me, locate existing source code that I could sample and remix in a new or unique manner. 
The last two reasons certainly factor into the calculus of remixing content, because not 
everything fits together perfectly and sometimes requires a bit of trial and error before making 
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final decisions about which pieces to remix into a new creative blend (Jones, 2010; Perkel, 2009; 
Sim & Gallardo-Valencia, 2013). 
In either case, software makers engage in a progression of cutting and copying code that 
they discovered during their search and then pasting it into the application’s codebase. Then, 
they proceed with remixing—altering, manipulating, or modifying—the code to meet the 
application’s specific purpose (Kafai & Burke, 2014; Perkel, 2009). For this app project, the 
particular purpose focused on disrupting and transforming the dominant narrative of a 
predominantly white university and foregrounding and disseminating the histories of 
marginalized others through a mobile app.  
Concerning the search itself, software developers take many paths of discovery. For 
example, they peruse code from within an IDE. As I described, an IDE is a programming 
environment integrated within a software application, and it includes components like a source 
code editor, a snippet library, an online manual, a help system, and tools for compiling source 
code and a debugger for detecting and correcting errors. They also search and take source code 
from online repositories. Two, in particular, are GitHub and Stack Overflow. The former is a 
centralized cloud-based hosting platform in which developers collaborate on open source 
software, report software-related issues, and store and manage code, and the latter is a question 
and answer site for professional and enthusiast programmers. They also use web-based 
technologies to locate usable code. Some of them include but are not limited to code-specific 
search engines like Kodders and SourceForge, online code playground tools like JsFiddle and 
Google Code, snippet repositories like Snipplr and SnippetsLab, programmer tutorials on 
YouTube, and discussion forums. These means are essential to the process of sampling and 
remixing source course.  
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For this project, I searched only main sites and forums as time factored into the 
production of the app. I scanned the Stack Overflow and GitHub websites for bits and  




fragments of Swift source code that related to Mapbox. I also searched for snippets on the 
Mapbox website as well as in Apple’s online developer documentation. I even perused YouTube 
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videos that centered on projects that employed Mapbox in the production of an iOS app. Many 
times, YouTubers include code and links to repositories in the video’s description section. As 
shown in Figure 6.1 above, I provide examples of the snippets of code that I located for remix. 
Each one consists of inline comments prefixed by a double slash (//) symbol. The commentaries 
identify the location of the source code and indicate the code action and the sections for 
remixing. It is important to note that what I present above is only meant to be representative, not 
comprehensive. Listing hundreds of lines of code is outside the parameters of this qualitative 
product. Also, it is essential to view these examples not as specialized commodities produced by 
privileged or elite programmers, but as a certain kind of text with a particular grammatical or 
linguistic vehicle of expression that cultural producers rely upon to write and rewrite code on 
behalf of marginalized interests, just like the graffiti texts that cultural producers compose on the 
walls of capital in an attempt to transform an objective social condition (Stracey, 2014). 
Assemblies and UI Panels 
The next step consisted of taking pieces of source code that I located on the Internet and 
remixing them within Apple’s Xcode software environment. It is here that I side-stepped, as 
much as one can, the logic of production associated with coding architecture and design patterns. 
I engaged in the cultural practice of remix with a détournement mindset, which, as explained 
earlier, is a radical attitude of production and awareness that emphasizes the subjective desire to 
engage in the free and creative activity of remix and to attend to a social need using the produced 
text as conduit for intervention and transformation. Of course, when interacting with or through a 
media spectacle like Apple, one is never totally free of is influence, especially as it administers 
the illusion of agency and control through technological channels and organized development 
practices (O’Neill, 2009). The pervasiveness of its control logic requires developers to play 
 158 
along tactically with the media spectacle, especially if the goal is to get the app approved for the 
App Store and subsequently distributed for public use. As the principal coder in the participatory 




media project, it was incumbent upon me to remix the Swift source code both critically and 
tactically, ensuring that the app maintained stable performance, avoided crashes, upheld 
compatibility with the latest hardware and software, and safeguarded user privacy, to name a 
few. Including these functional aspects in the app would help to increase the chance of attaining 
approval to the App Store and subsequent dissemination to members of the Millennial Enragés’ 
campus community. However, the application of this tactic does not suggest cooperation with 
spectacles of media technology but rather denotes a manifestation of de-fetishizing and 
reconfiguring “the material of code itself” through playful interaction and going beyond the 
constraints that media spectacles impose and “produce commentary” (O’Neill, 2009, p. 163). In 
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Figure 6.2 above, I present an example of the Xcode software and samples of the remixed code, 
some of which include original snippets from Figure 6. While the illustration displays only a 
snapshot of the remixed code, it nonetheless exhibits the interworking of sampling and remixing 
to produce the app the way the Millennial Enragés designed, wireframed, and socially intended 
for marginalized members in their community.  
Next, Figure 6.3, shows a series of panels of the user interface (UI) generated from 
remixing in Xcode. Panel 1 illustrates a map of University College and a selection of markers 
that designate historical sites of African-Americans significance on the college campus. Notably, 
the map does not contain building names or other site-specific data, as I needed to maintain the 
anonymity of the participants and the research site. Then, tapping a map marker reveals an 
annotation with a small photo, the title of the site, and a more information button, as shown in 
Panel 2. Clicking the more information button, as demonstrated in Panel 3, segues to a panel that 
provides a larger photo of the site as essential details in a scrollable frame. Again, to maintain  
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anonymity and yet highlight the significance of content about the site, I offered an edited version 
of what the group members and I decided to use for the app. Panel 3 also shows a link for 
obtaining more information about the location or person associated with the site. I added this link 
to provide users with the opportunity to view more details and make the app more dynamic (I 
will return to that design aspect in the next chapter). Finally, as illustrated in Panel 4, tapping the 
link segues to a website about George Moses Horton, after whom the building was named. To 
return to the map, the user taps the “Done” button and then follows the back arrows in the left-
hand corner of the app.   
Next Steps 
The next phase of the participatory media project consists of presenting the app to the 
Millennial Enragés and receiving their feedback. It includes providing the participants with the 
opportunity to take the app for a test drive—letting them tinker with the app—and learning 
which features and elements that they would like to omit and include. It also seeks to ascertain if 
the app continues to address the campus issue and learn how we might improve it to meet that 
aim. Not to give too much information away in this chapter, the group members would conclude 
that the app continues to achieve a socially beneficial goal but not without undergoing design 
and functional changes and modifications. These changes would entail enhancing the color and 
navigational icons of the app and potentially offering end-users the ability to upload geolocated 
photos and commentaries of their own. The process of implementing these changes would follow 
the same coding process as outlined above. Guided by a détournement mindset, I would engage 
in the free and creative activity of locating and taking extant snippets of source code and 







CHAPTER 7: DESIGNS, DISURPTIONS, AND DETOURS 
In this chapter, I discuss the second phase of the participatory media project and the 
disruption that halted it from materializing as initially planned. This stage consisted of presenting 
the coded version of the app to the Millennial Enragés and testing it with them to improve its 
overall design and purpose. Just like the first phase of the project, it took place within the same 
university library, and, to advance it along, I relied on pre-constructed interview questions. I also 
illustrate the updated version of the app based on the groups’ input and recommendations. Then, 
from there, I describe the disruptive event that halted the project, when the Millennial Enragés 
stopped participating, and for reasons that were never entirely clear. I gathered from later 
inquiries that a couple of them might have needed to address significant educational matters, and 
others may have decided to pivot their focus toward social issues that demanded immediate 
action, particularly marching in solidarity with their allies to protest incidents of police brutality 
imposed on minority groups around the U.S. at the time. Thus, in the sections below, I present 
the following: group conversation with the Millennial Enragés about the updated coded app, a 
disruption that prevented completion of the app and the plan for carrying out the participatory 
research project, and the passageway through which I detoured and continued the flow of my 
investigative journey, which I explain in the last chapter.  
Regarding the representation of the group conversation in this chapter, I do not present a 
highly parsed and reconstructed assortment of replies. This segment of the project was 
interactive and filled with group talk. As such, I refer to most of the elicited answers to my 
questions as group response—a conflation of interactive agreement among participants. This 
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approach slightly differs from previous chapters, which included reconstructed dialogue from 
bits and fragments of conversation that I procured without the benefit of an audio recording 
device and without being too obtrusive to the conversational process as it happened. 
Nevertheless, what I represent here provides a consolidated depiction of the open lines of 
communication and dynamic interactions among the Millennial Enragés. 
Demonstrating and Examining the Coded Version 
To demonstrate the app to the Millennial Enragés and allow them to take it for a test 
drive, I made it available within the Xcode iOS simulator and on my iPhone. The Xcode 
software enables app makers to use an iPhone simulator to build apps on phones with different 
screen sizes to examine how it functions and looks. It also has a feature that allows producers to 
run and test the app on an actual phone for a more realistic gestural experience: scrolling, 
tapping, zooming, panning, pinching, downloading and uploading content, and so forth. Another 
way for testing the app is with the TestFlight feature available within Apple Store Connect, a 
website that allows developers to submit the app for approval or distribute a beta version to 
testers for feedback. However, for the second phase of the project, I applied the first two options 
before using the third one for a more polished rendition of the app.  
After emailing with Captain Non-Leader, we decided to meet at the same university 
library as before. This location provided a space where we could openly and strategically talk 
and work on the project. Also, like before, the Millennial Enragés arrived before I did and then 
patiently waited as a unified group for me to get there. As soon as I did, we exchanged regards 
and then immediately proceeded with the second phase. They seemed eager to view the coded 
prototype. Max Justice excitingly spoke up, requesting to see it.  
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So, I swiftly demonstrated the app prototype on a simulator and my iPhone. Some of 
them used the simulator and others used the phone. However, they all drifted toward the phone 
version, as it gave them a more realistic opportunity to interact with their hands instead of the 
mousepad and keyboard. As they interacted with the app, I explained that I used basic map 
markers to identify key sites and implemented Apple’s default system font, “San Francisco.” 
Also, as they requested, I used a simple interface: the map and markers are centered around the 
university campus; the photos and the accompanying texts align within an easy-to-read format; 
the textual information displays in a scroll bar, which the user can slide up and down to read 
information about the historical significance of the space or structure. I mentioned that I took the 
liberty of adding a button that links to more information about the location and makes the app 
more dynamic. 
Review of User Interface 
As they interacted with the app, I inquired about the aesthetics, user interface, and 
contents of the app, as well as the features and elements that they would like to keep or change. 
The group consensus was that the app appeared visually inviting and easy-to-navigate without 
having to invest too much time learning how to use it. The simplicity of the design seemed to be 
a positive mark among group members. Also, they expressed positive opinions about the map 
markers and the option to tap the pin for more information. Max Justice explicitly stated that 
viewing the markers on the map upon opening the app invited hir to touch one of the pinned 
annotations to learn more details about the site. Also, the group members agreed that including 
an image in the map marker might seem too small to view on some iPhones. Still, having it there 
was useful because it lets users know that more visual content is available along with the text, 
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whereas only having the name of the site and the “More Information” button listed within the 
marker did not suggest that images would be available. The photo provides an excellent preview. 
Concerning the image, textual information, and link for accessing more data, the group 
communicated similar opinions as they did for the map view. They agreed that the pictures had 
sufficient resolution for viewing and would allow users to locate and recognize buildings and 
spaces in their context. However, and I noticed this detail as they interacted with the app, the 
group suggested that tapping or pinching the photo to zoom in for a closer view might need to be 
implemented in the next version. On top of that, they offered positive evaluations of the added 
link for accessing additional information; though, they acknowledged that the feature was not 
part of the initial design in phase one. They agreed that being able to scroll and read the text and 
click the link to acquire more information about the site is a useful addition. I remarked that I 
generated links for each location from the internet, so if the group decides to include them, then 
we need to identify which ones we want to add or omit and provide the proper attribution (a 
point that we would revisit regarding university content).  
Then, getting back to the appearance of the app, the group members requested changing 
the color of app elements. First, they suggested making both the back button in the left-hand 
corner and the icon for accessing more information the same color and style. They contended 
that these buttons should contrast with the black font. When I questioned about the color scheme, 
they elected to use a red color pattern based on the theme of the group’s Twitter profile. On top 
of that, they asked if we could make the map markers red as well, asserting that the black pins 
may look too flat against the map. Alternatively, making the map markers red like the other 
elements could make the map view more visually appealing and attention-grabbing. Also, 
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making the pins on the map view and the back and link buttons match with the same color red 
offered a more visually consistent app as well. I agreed. 
After discussing and taking notes on the general aesthetics and user interface, the group 
inquired about the use of textual content. Specifically, they asked about taking material from the 
university website and including it in the app. Radical Lifer spoke up, expressing that as long as 
the content is reproduced for educational purposes, and does not add the university logo or style 
guide in the app, then there should not be an issue. I remarked that, based on my understanding, 
we could use the text and the images insofar the university does not explicitly state that using the 
material requires written permission, and we are not looking to use the content for profit, which 
the app does not. Confirming Radical Lifer's comment, I said that we could not use the university 
logo or other copyrighted images—that said, the app would need to be a non-official university 
app, which the group liked. Also, I noted that we could include a credits panel in the app, 
offering attribution to the source materials, and that approach could also apply to the use of 
outside links, as long as a private company does not own the content and the app is for non-
commercial use only, which it is. Once the app is complete and ready for launch, we could 
present it to a university department to see if they might like to sponsor or advertise it for broader 
dissemination. The group preferred the first idea about citing material but questioned the second, 
asserting that receiving support from administrative allies would be helpful insofar the app 
remains a student-led project. Conrad Anarchist and the others confirmed that using and citing 
the web data would be a good start, but perhaps the group could replace the material over time, 
substituting it with points of view of those who are directly impacted by racial injustices on 
campus. I told them that beginning with extant material, under the provision of including more 
inclusive content over time, would help to move the project forward. I also expressed that I 
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would double-check about using university content until they decided to reuse or replace it at a 
later time. Admittedly, based on what I knew about the radical politics of the group members, 
their responses regarding copyright material seemed a bit inconsistent. But after further 
reflection, my instinct was that the group members’ concerns might have stemmed from the 
belief that university officials would thwart their efforts in the future, impeding them and their 
endeavors to expand and educate others about the silent and unpublicized histories of African-
American experiences. From a Situationist perspective, that instinct jibed with the notion that 
including copyright content in the mobile app would actually de-fetishize the commodities of the 
university, making them merely ordinary things which they could reconfigure or détourn through 
their playful interaction with them. 
Review of Features and Elements 
The next segment of the conversation focused on features and elements currently in the 
app prototype and which ones to add or change for the next version. In substance, the Millennial 
Enragés did not provide many critiques of the current features and elements. They commented 
that the Mapbox map and geolocated markers effectively provided locational descriptions of 
historical sites and scenes associated with the experiences of African-Americans at University 
College. The added functionality of viewing additional information in the form of images and 
texts offers an opportunity for inculcating users.  
 However, the group inquired about embedding additional features and elements in the 
app. From that inquiry, one essential aspect emerged above others: allowing users to upload 
information. Going back to the first phase of the project, the group members inquired about 
taking photos and geotagging locations of historical areas, composing brief captions and 
summaries, and then submitting the information to a server for users to download and view. The 
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question was that instead of the group producing that information, what if users could use a built-
in function within the app to produce it?  
 I explained that in conjunction with the current features, I could implement functionality 
that allows users to upload, store, download media objects. Not wanting to get too esoteric with 
technical verbiage, I summarized the features as simply as possible. I suggested that we could 
use Amazon Web Services (AWS) Simple Storage Service (S3) API to upload and download 
images with the app. I pointed out that AWS provides a web interface for conveniently viewing 
and editing media objects outside of the iOS app, and it offers a free tier for one year. I stated 
that although other options exist, I have the most experience with AWS. Then, regarding textual 
content, we could follow the same procedure for uploading, storing, and downloading content. 
Instead of using AWS, we could use an online database, and it too would be editable through the 
app and a web interface. I explained that the process and tools for making the app function in the 
way the group wants are generally standard and highly compatible with each another. Similar to 
social media apps like Facebook and Twitter, users can post and download information to and 
from a server, respectively. But rather than viewing content on a Twitter wall, users would see 
content on a map and be able to tap a marker to view images and associated text. To make it 
even neater, the user could choose a building or space to geolocate, just like the Bike Box 
project, which Sabine Gruffat created for documenting site-specific location in New York City, 
only without audio as Conrad Anarchist suggested and the group approved.  
 After I explained this process, the group members asked if I could code the app to include 
the feature of uploading and downloading content. I confirmed that I could. Then, returning to 
Conrad Anarchist’s idea about re-visualizing the histories that the group generated and another 
that visualizes user-generated information, I could add a “toggle button” at the top of the map, as 
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presented in the original wireframe from phase one. Users could use the button to choose to view 
material generated by the Millennial Enragés or from other users.  
 Before getting into any more specifics about the toggle button, the group inquired about 
who would upload information and how to curate what others contribute. Including those 
features seemed like a valuable approach for encouraging public participation and curation; 
however, the question that group members asked was how to make sure users maintain the intent 
of the app: making the marginalized histories of African-American experiences at University 
College more visible and educative. I brought up the idea of including a login feature, but, again, 
the group cited censorship issues. I noted also that the group could monitor the data through the 
AWS or database web interface and delete information that does not meet the aim of the app. 
The group like that idea but recognized the need for training to ensure they knew how to do that. 
I explained that I could provide training, which the group would need eventually if the goal is to 
replace university material with their own. After the group members conferred, they asked if I 
would provide an example of the functionality before committing to use it. I happily remarked 
that I would add it to the updated version, as it seemed like excellent functionality for making the 
project more dynamic and collectively produced from the “bottom-up,” an action for showing 
respect for and attention to people’s lived experiences. 
Addressing the Social Issue 
For the next step of phase two, I inquired about the ways in which the app continues to 
address the social issue, and I asked for ideas to improve it for meeting that aim. This line of 
questioning did not elicit much deviation from phase one. The group members reiterated that 
having an app as this one could expand the histories of African-American experiences at 
University College. It could serve as a tool for educating students and recruiting them to get 
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involved and address social issues on campus, such as the university’s insistence on keeping 
names of white supremacist attached to buildings or monuments that extol its racist past. 
Moreover, the group did not offer insight on how to improve the app to address the issue, 
expressing that as it currently stands, even without extra features allowing users to upload data, 
the app could help to expand information about African-American experiences. What stood out 
the most during this section was a statement that Radical Lifer made about how the app 
addresses the social issue, which I managed to capture and reconstruct below:  
When I’m walking around campus it would be really cool if I had an app that tells me 
about the racial histories embedded in spaces and buildings that I walk by on a daily 
basis. We don’t really learn about these histories when we first arrive on campus or really 
much at all from the university, not in my experience. I think if we created an app like 
this it could help raise consciousness […] and could be really important in disrupting the 
school’s image as an ivy-like university and showing students […] that there are other 
people who contributed to the university.  
This statement not only summed up the group members’ agreement about the purpose of the app, 
but it also corresponds to what Ekine (2010) asserts about mobile activism. She suggests that 
people at the grassroots level think about what matters most to them. Depending on their social 
and economic circumstances, they determine why and how a mobile tool might meet specific 
aims and then use it accordingly. Even though Ekine was speaking about local activists “using” 
mobile phones as a tool for creating new pathways for marginalized voices to mobilize and flip 
the “status-quo” social consensus, the same logic applies to grassroots efforts in making mobile 
apps that foster awareness-raising and disrupt the status quo at the local level. Of course, for the 
Millennial Enragés, the word “activism” or the role of being an “activist” are not 
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conceptualizations that they identify with because that requires them to continually curate their 
identity and their decisions about how to enact change according to a set of “ideals” congruous 
with activism writ large. While the group might be activist-oriented in that it addresses social 
issues and connects with individuals who are directly affected, it nonetheless maintains an 
identity guided by a “radical attitude” of dissent and an obligation toward disassembling and 
replacing the status quo with alternatives, brought about through any number of experiments and 
innovations of constructive resistance. In this case, mobile activism does not consist of self-
identifying activists. Instead, it consists of radical change agents deciding to use mobile app 
technology as an emerging tool for helping them meet their aim of addressing a local need of 
expanding information about the experiences of African-Americans at their university, 
information considerably marginalized within the predominantly white institution. The intent of 
the mobile app, though not complete, jibes with other app makers with activist-oriented 
mindsets. These include Walker’s Rode Dog app that prevents teenagers from texting while 
driving; the Boston Student Advisory Council’s (BSAC) app that decreases incidents of 
inappropriate discipline and engenders restorative justice practices; Prabhu’s ReThink app that 
prevents cyberbullying; and Southworth’s Verena app that provides the LGBTQ+ community 
and other minority groups with valuable information.  
As we adjourned the meeting, I inquired about the next meetup. Like before, the group 
suggested emailing Captain Non-Leader to set up a time and date. I explained that implementing 
these changes might take a couple of weeks, to which the group responded with the same 
concern for extra time because of other commitments that needed attention. Before departing, I 
mentioned that the simplicity of the app makes it easy to understand, as everyone determined 
when taking the app for a test drive, and to submit to the Apple App Store for review and 
 171 
publication, regardless if the group decides for or against integrating the functionality that allows 
users to upload and download data of their own. 
Updating the Mobile App 
The next step consisted of implementing the design notes and wireframes into an updated 
version of the app. I began the same way I did for the last phase. I took existing snippets from the 
web, as well as bits and fragments from the previous section, and manipulated and modified 
them into a new coded ensemble. At the same time, I maintained a critical mindset of 
détournement, as described in the previous chapter.  
 Moreover, because the updated version of the app seeks to permit users to view and 
upload historical information related to African-American experiences, I needed to include code 
that linked the app to the Amazon Web Services (AWS) Simple Storage Service (S3), which 
allows for uploading and downloading images from a database. Also, I needed to link the app to 
an online database for storing text-based files. To facilitate this functionality, I employed 
MongoDB, a flexible cloud-based database that integrates with AWS. Admittedly, I initially 
leaned toward using a Google-based database like Firebase instead of AWS and MongoDB 
because of its all-in-one solution to storing files and simple process for making them available in 
web and mobile apps. Due to the group’s misgivings about Google, I used the next best option at 
the time. 
 Nonetheless, I took snippets of code outlined within AWS’s and MongoDB’s online 
documentation and used in actual examples posted on their websites and from the online 
repositories GitHub and Stack Overflow. From there, I remixed all of the samples of code into an 
updated version of the app. The figures in the subsequent paragraphs include changes to the 
visuality of the app as well as additions to its functionality: the ability to take photos, compose 
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text, geolocate material, and share with others using uploading and downloading features within 
the app. To streamline the uploading and downloading process, I decided to copy the existing 
photos and their corresponding locational data and text and upload them to AWS and MongoDB, 
respectively. The procedure not only stored the data in their respective databases but also made 
app functionality more fluid and information more easily editable should the need arise. 
 With that said, Figure 7.1 shows additions and updates to the app’s functionality and 
color scheme. The first two panels illustrate a segmented controller for toggling between 
information. As shown in Panel 1, the first option displays “All Locations,” both user-enabled 
and primary; whereas, in Panel 2, the second option presents only the “Main Locations” initially 
pulled from the university website and regarded as the main content of the app. Also, Panel 2 
reveals a map marker with the title of the location and a blue “More Information” button. Upon 
tapping the button, the map transitions to a screen with salient information and a larger photo of 
the site, as shown in Panel 4. There are also two buttons: one for returning to the map and 
another that links to more information located on the web and opens up in the app. Panel 5 shows 
a website about the poet after whom the building is named. Next, Panels 6 and 7 highlight the 
“Peek and Pop” feature, as referred to in Swift programming vernacular. During the previous 
meetup with the Millennial Enragés, the group requested, and I observed the need for this 
functionality as well, the opportunity to zoom into a photo. The “Peek and Pop” feature allows 
users to press the image with added pressure and preview it. Then, while keeping the image 
pressed, it opens up in a separate screen with a photo for zooming in and out to view specific 
details. Moreover, to maintain consistency across all of the panels in Figure 7.1, the segmented 
controller and the button styles maintain a red color scheme to coordinate with the group’s 
Twitter page; also, the buttons maintain a uniform appearance, as the group requested. 
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Next, Figure 7.2 illustrates a series of panels demonstrating the process for geolocating 
and uploading and downloading photos and texts in the app. I intended to keep the interface and 
the functionality as intuitive and straightforward as possible. The reason being is that the group 
members expressed uncertainty about including the features in the final version of the app. In 
other words, they wanted to see how the app functions with the added features first. I did not  
Figure 7.1: Additions and updates to the mobile app 
 
 








want to over-invest in the production and implementation of features that may or may not find 
themselves in the app, but, at the same time, I wanted to offer an easy-to-use example so that I 
could the Millennial Enragés could take for a test run. It was part of the experience of app 
making with college students engage in activist-oriented, albeit openly radical, ventures in their 
local campus community. 
To continue with the number sequence, Panel 8 shows a close up of the campus map. It 
demonstrates the ability to hone in on a place-based location and then geolocate and offer a 
photo and accompanying text. Then, upon touching the screen where the marker intendeds to go, 
the screen segues to a simple interface with three blank spaces: one for a photo, one for a title of 
the location, one for offering a short description, which are all reflected in Panel 9. At the bottom 
of the panel, there are four red buttons. When moving from left to right, the first button permits 
the utilization of the iPhone camera to capture a photo of the location, the second allows access 
to the built-in photo album and to choose already captured images, the third enables the upload 
of the information to AWS and MongoDB databases, and the fourth clears all of the data for 
starting over again. 
Next, Panels 10-15 show the process for grabbing photos and offering text about the site-
based location. Because the iPhone simulator cannot simulate camera usage, Panel 10 
demonstrates the ability to access the iPhone photo album instead. After selecting a photo in the 
collection, the picture automatically displays at the top of the screen, as illustrated in panel 11. 
Next, Panels 12 and 13 show the process for adding text. Upon tapping the text field, a keyboard 
appears for inputting a title and a short description about the site. For this example, I used 
existing information about Zora Neale Hurston, an African-American writer who studied at the 
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university as a “secret student” near the beginning of the mid-twentieth century. After 
completing all of the fields, the information is available for uploading, as seen in Panel 14. 
Panels 15-16 show that upon tapping the “Upload” button, a message indicator appears while the 
data uploads, and then another message appears once the transmission is complete. Then,  
Figure 7.2: Geolocate, upload, and download data 
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pressing the “OK” button segues back to the map with a geolocated marker about Hurston, as 
illustrated in Panel 17. Finally, Panel 18 demonstrates the process of tapping the “More 
Information” button and transitioning to a screen where the textual information and the 
accompanying image are viewable. It is important to note a difference between Panel 17 and 
Panel 3 in Figure 7.1. The former does not link to an outside website, whereas the latter does. If 
the Millennial Enragés decided to implement the upload and download feature or some 
derivative, we would have to provide users with the option to add and submit an accompanying 
web address to the online database. 
The Twists of Disruption 
After updating the app according to group input and recommendations, I planned to meet 
with the members to finish the second phase of the project and schedule a time to carry out the 
third. To complete the second phase, I intended to repeat the same process as before: convene at 
the same university library and use pre-constructed questions to guide the conversation around 
the app making process and its aim to address a local issue. I especially looked forward to 
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learning if the group members would implement the new “uploading and downloading” feature. 
If they did, I aimed to propose including an option for users to upload an accompanying web 
address along with the other pieces of information; if they did not, I sought to learn why and 
adjust the app according to their ideas and suggestions. If the Millennial Enragés did not propose 
radical changes to the design and functionality of the app, I envisioned concluding our 
conversations about those aspects of phase two and moving on to the third and final phase of the 
project. 
During the last phase, I sought to meet three aims. First, I endeavored to demonstrate the 
final version of the app based on their latest input and suggestions and allow them the 
opportunity to examine and reflect on the final product. Second, I intended to engage in 
conversation using preconstructed questions outlined in the methodology chapter. That is, I 
wanted to learn from their evaluations of the media-making process, identify challenges 
associated with the project, explain if the app addresses the local issue that they identified, and 
articulate the overall experience of making a mobile app to resolve a local concern. Third, I 
wanted to discuss the possibility of submitting the app to the Apple App Store and the logistics 
of maintaining the app, which I was going to offer to do. The Millennial Enragés had mentioned 
that other groups, with whom they were allies and share an interest in political causes, help to 
maintain their social media sites when the group experienced transitions or needed assistance. I 
was going to offer to do the same.  
Moments of Vacillation  
 I emailed Captain Non-Leader as I had done before. While I typically received a reply 
within a couple of days, this time around, I received an answer a week and a half later. On top of 
that, I did not hear from Captain Non-Leader, but Max Justice (I assumed that she was sharing 
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leadership responsibilities). Ze asked about meeting for the upcoming weekend. I explained that 
I had a research conference to attend but could meet the following weekend if the group would 
be available. As I wrote the email, I contemplated skipping the research conference because I 
was eager to convene with the group members and continue the app-making project; however, I 
realized the need to participate in the research conference, as I had already invested time in the 
article and money on the travel arrangements. Nonetheless, I did not receive a response from 
Max Justice right away. I had sensed that the semester along with the group members’ activities 
were keeping them plenty busy, so I decided to reach out once I returned. 
 As soon as I arrived back to campus and finalized my weekly work schedule, I emailed 
the group again. Max Justice responded a couple of days later, apologizing for the delayed reply 
and confirming that the group could indeed meet on the date that I suggested before the 
conference. Feeling a sense of relief, I responded right away to confirm my availability. 
However, that feeling was short-lived. On the day when we planned to meet, Max Justice 
emailed yet again, asking to postpone the meeting and for some potential dates and times to 
reschedule. In an attempt to accommodate the group members and complete the project, I sent 
over some days and times right away. But, this time, I did not hear back. After spending weeks 
checking email and hoping for a response, and even sending follow-up messages, I eventually 
and quite dejectedly concluded that the app project, and the dissertation itself, would not 
continue as initially planned. Everything just abruptly ended, and for reasons that I never truly 
understood. I thought that maybe the project became too overwhelming for their schedules, or 
that I possibly said something that made them rethink their commitments to the project. I even 
wondered if they reconsidered working with me because, to them, the project functioned under 
the auspices of the university power structure, which they desired to resist and change. I thought 
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that they may have also started to view me as an agent of that structure. I would learn later that a 
couple of the Millennial Enragés needed to address some educational matters, such as graduation 
and off-campus learning opportunities, and the others sought to manage those changes. The 
group also became more focused on social issues that demanded immediate action, particularly 
marching in solidarity with allies to protest police brutality occurring around the U.S. Perhaps 
the educational and social events supplanted the app project. Despite all of my attempts to 
rationalize the situation, I never learned the reason why the project ended the way that it did.  
 Unsurprisingly, I became overwhelmed with questions about what to do next. Grasping at 
straws, I considered finding new participants with which to work and complete the design 
portion of the app and, then, using it as a pedagogical tool for teaching others about the histories 
of the experiences of African-Americans at University College. My thinking consisted of taking 
what I had and refocusing it with a newly designed research question with the intent to complete 
the dissertation. I also considered starting over by locating an entirely new group of participants 
and creating a new mobile app that addresses a social issue that they deemed important, as well 
as, sadly speaking, not finishing it at all and embarking on another career path (I still the rush of 
anxiety even as I write this section of the dissertation). After speaking with members of my 
dissertation committee and applying methodological intuition, it was apparent that locating new 
participants with which to work and complete the design portion of the app and, then, using it for 
other research intentions was not an ethical choice to make. Although it was unfinished, a 
particular group of participants within a specific space and time had designed the app for a 
particular set of purposes. It was not mine to take and use how I wanted, regardless of the 
outcome of the project. As I continued to struggle with the issue of what to do next and speaking 
with my dissertation advisor, I found myself recalling some of the axioms from my training on 
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qualitative research, that no qualitative mission is complete, that no horizon has a fixed outcome. 
It can shift from moment to moment, as an endless possibility rather than a limit. Thus, it was 
necessary to keep telling the story and capture the moments that stand out—even if ephemeral or 
incomplete—and to treat the writing process as a therapeutic space for discovery and 
understanding. I also found myself recalling the wisdom of the Situationists and evoking the 
verse of Debord (1958/2006): “The passions have been sufficiently interpreted; the point now is 
to discover new ones” (p. 43).  
Breakthroughs and Adjustments  
Eventually, after grappling with the questions and tensions, I arrived at a moment of 
reflective understanding. The disruption that occurred in the later phase of the project was not a 
singular event but rather part of a refrain that began at the outset of the project when I, by 
happenstance, met the Millennial Enragés. As articulated in the second chapter, I encountered the 
group members when they marched down the hallways of Gilles Hall and hung up flyers 
advertising their organization, consequently disrupting the routines of academic coaching and 
peer tutoring—mine in particular—currently taking place there. This disruption, as such, 
prompted me to pivot from the habitual path of academic coaching and venture into the fissures 
of Gilles Hall, where the Millennial Enragés worked toward interrupting the status quo and 
transforming the campus and local community for the social good. In other words, the disruption 
generated by these radical college students propelled me to look awry and into unknown terrain, 
space into which to enter, upon invitation, and participate on the making of a mobile app and 
replying to the research questions that emerged from the research literature on mobile activism. 
Upon entering the space, the Millennial Enragés and I began traveling along the paths of the 
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participatory media research project that started after that disruptive moment in Gilles Hall, and 
then ended after an unexplained event that caused us to diverge into different directions.  
Despite the disruption to the research project, I made intriguing discoveries along the 
way. These included learning about the meaning of activism and the local production of media as 
a means for realizing social change. As discussed in Chapter 4 and alluded to above in the 
section “Review of Features and Elements,” the Millennial Enragés consider activism as a 
privileged activity where self-identifying activists engage in a division of specialized tasks for 
carrying out social change. They did not identify with the term “activism” or the role of being an 
“activist” because maintaining that status hinders their revolutionary potential, necessitating 
them to curate their identity and make decisions according to preconceived ideas and patterns of 
activism and the community of activist experts who establish and supervise them. Even though 
the Millennial Enragés were activist-oriented, in that they addressed social issues and connect 
with the people directly affected, they nonetheless maintained a fluid identity guided by a 
“radical attitude” of opposition, instead of the role of specialism or what former Situationist 
Raoul Vaneigem (1967/2012) refers to as “the seduction of borrowed attitudes” (p. 115). They 
maintained the commitment of disrupting the status quo with tactics inspired by past and present 
experiments and innovations of constructive resistance (p. 115). The examples of their radical 
attitude in action abound. As discussed in various chapters of this dissertation, they protested in 
front of a local police station, protesting “lockback” incarceration practices; and they 
demonstrated across the campus of University College, gathering in opposition to the names of 
white supremacist affixed to statues and buildings throughout the school, the tuition rates for 
undocumented students, and the lack of persons of color occupying faculty positions. They 
engaged in playful antics by disrupting campus speakers who espoused conformist and 
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conservative agendas; they would shout counter-slogans and phrases to disrupt the speakers’ 
messages and takeover of university space. Also, they conducted counter-education in the form 
of workshops and pamphlets that explained ongoing social issues and activities and ways to get 
involved in the local community. 
While these activities encompassed a variety of radical experiments and innovations for 
enacting change to existing social issues and improving the possibility for change, they were 
nonetheless the actions of a small group of local people working together in the name of specific 
revolutionary tasks. In this sense, the Millennial Enragés operated as social actors engaged in 
fluid modalities of text creation at the local level. By “text,” I mean it in the way that French 
social theorist Jacques Derrida explains it. He says that a text is not limited to writing. It can be 
speech, gestural behavior, and reality—all are sign systems and sign-generating systems that can 
be interpreted and deconstructed or used in the service of interpretation and deconstruction. 
Going one step further, Derrida expounds that “text is not a center” but “an openness without 
borders, of ever-differentiating references” for expanding the ways of writing and reading the 
experiences of our world (Derrida qtd. in Engelmann, 1990, pp. 20–21). For the Millennial 
Enragés, that consisted of actively recognizing and using the available materials, tools, and 
resources for designing their radical identity, as explained above, and generating educational 
interventions that promote social change in their campus community. Categorically, they 
developed, for example, a speech of protest and theatrical playfulness that they intended to 
disrupt and change the incarceration practices at the North Town County Jail, the pervasiveness 
of white supremacy affixed to statues and campus buildings, and the messaging and spatial 
takeover of conservative speakers at their school. Gesturally speaking, they hijacked and re-
territorialized the spaces and places in which they delivered their protest speech, using their 
 183 
bodies as a mode of writing and rewriting upon those locations with counter messages and 
meanings that redirect the original organization of those territories toward a different reality, one 
that is empowering and liberating. Other modes include the written materials used for their 
workshops as well as the printed pamphlets themselves and digital texts disseminated via 
Twitter, all of which include countercultural messages that disrupt existing meanings and 
generate new ones concerning the lived realities of marginalized persons. In all, the group 
members and their creations—and consciousness as well—moved through social spaces and 
places as agents and artifacts of production, broadly conceived, and generated meaning for 
members of their campus and neighboring communities. It is within this context that the 
Millennial Enragés and I engaged in a participatory media project where we used a mobile app as 
a tool for designing and redesigning information for marginalized interests in their campus 
community, which, for them, consisted of visualizing and expanding knowledge about the 
experiences of African-Americans at University College, information considerably marginalized 
within their predominantly white institution. For me, as a qualitative researcher, I endeavored to 
explore and learn about the experiences of these participants as they engaged in making a mobile 
app that addresses a social issue and the collaborative experience of working with them. 
However, the disruptive event in phase two caused the project to end and occluded me 
from procuring all qualitative data to reply to the research questions as initially planned. Even 
though this particular disruption moved the Millennial Enragés in one direction and me in 
another whereas the first one pushed us together, these two moments nevertheless formed a 
refrain inclusive of features such as unexpected encounters and occurrences, dead ends, pivot 
points, and new beginnings, which are all open to passageways that lead to future revisions 
(Stracey, 2014). In other words, the disruption in Gilles Hall led to a fortuitous encounter with 
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the Millennial Enragés, generating a happenstance occurrence that prompted me to move from 
the usual path of academic coaching and into the fissures of their world, enabling me to explore 
and make discoveries about the development of a mobile app that addresses a social concern. In 
other words, this disruption provoked me to unsettle my mindset and to have a new look at the 
world around me. As we progressed down this path of production and exploration, the other 
disruption occurred, which created fractious and thought-provoking questions about what to do 
next. Through those reflective moments of disorientation, I resolved to view the second moment 
of rupture, just as I did before, as a moment of capture: an eruptive force in the present that 
opens up creative spaces and passageways for the future. As such, I continued the flow of my 
investigative journey, through a detour, and allowed the subjective knowledge constructed 
through the collective experience of producing a mobile app for the social good to generate new 
perspectives and ideas along the way. In the next chapter, I outline what those perspectives and 
ideas are as well as offer imparting advice for those who are already familiar with or looking 
forward to entering into youth spaces and working with them on making mobile apps that 
address social issues in their local communities. 







CHAPTER 8: CONCLUSIONS OF ONGOING TRANSIENCE  
Introduction 
In this chapter, I discuss the production of a new app that addresses a social concern 
challenging marginalized members of a local university community. To describe this process, I 
employ a metaphor for conceptualizing the production of the app. Relying on Stracey’s (2014) 
reading of the Situationist International, I viewed this process as an act of reinscription, similar 
to the way that graffiti writers wrote anti-spectacle slogans on the walls of their environments 
and then other graffitists would transform them with new countercultural messages. Despite their 
propensity to undergo alterations and modifications, the graffiti messages retained the same 
purpose of intervening and transforming the lived conditions under the spectacle (i.e., 
capitalism). Next, I discuss a praxial intervention that invoked my respective ethico-political 
praxis potential. It manifested during my experience of participating with the Millennial Enragés. 
I also explain this form of praxis as it traverses Aristotelian ethics, Marxian philosophy, and 
Situationist constructions and the interconnected practices of moral deliberation, social 
transformation, and lived revolution, respectively. Last, I offer closing articulations regarding the 
co-production of socially useful mobile apps with radical college students. 
A New Mobile App: An Unusual Metaphor 
The next steps of the journey did not lead to a theoretical generalization but the 
construction of a new mobile app. However, it is not the result of starting over from scratch. 
Instead, metaphorically speaking, it is a reinscription on top of the one that I worked on with the 
Millennial Enragés. This notion is similar to the way that interpreters of the Situationist 
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International viewed graffiti writing that revolutionaries posted on the city walls of Paris during 
the May 1968 uprisings. Most notably, Stracey (2014) interpreted graffiti as open-ended and 
mutable, highlighted by its propensity to be modified by anonymous producers. As such, graffiti 
is not an enduring artifact to be admired and valued as art in a museum. It is instead a text that 
exists within the public square, generated by a discontinuous mode of writing enabled by an 
ongoing process of alteration, extension, and disfigurement. Keeping in mind, though, the 
original does not merely disappear. Traces and vestige marks sometimes remain underneath the 
new graffiti, thus revealing “the past of having been written, as well as indicating possible 
futures: either survival through future audiences or as a site of loss” (p. 91). Accordingly, this 
new mobile app carries on in the same way. It is a text inscribed on top of the one co-produced 
with the Millennial Enragés, existing in a modified and extended state and with traces of the 
original remaining in the background in the form of faded outlines and erasure marks. This new 
app, like graffiti, remains open-ended and mutable so that it can endure updates and revisions of 
its own in the future. And, a radical mindset orients its production. That is, the radical intent of 
what I designed, just as the anonymous graffiti writers of the past who inscribed and reinscribed 
messages on city walls, remained the same as the original: to intervene and transform deleterious 
social conditions of the spectacle and its institutional apparatuses of power—the university 
included. 
Thus, as graffiti has the propensity to undergo modification and erasure, it can offer 
social critique. In this sense, graffiti functions as an interventionist tactic: a directive intended to 
come between the forces of spectacular oppression and marginalized people impacted by them 
(Stracey, 2014). In other words, it is an action aimed at subverting and reclaiming one’s 
surroundings. As enacted during the May 68 uprisings, anonymous graffitists and passersby 
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hijacked city walls typically reserved for capitalism and state authority, and, using chalk and 
cans of paint, tactically inscribing upon them with subversive slogans, or what Vaneigem 
(1967/2012) referred to as public poetry, a form of language in action. This mode of 
interventionist action continued throughout the city during the uprisings, filling the walls of Paris 
with countercultural messages that attempted to “re-territorialize public space from below, on 
behalf of the marginalized and excluded,” even if only momentarily (Stracey, 2014, p. 78).  
Continuing with the metaphor of graffiti and the notion of interventionism, the app that I 
worked on with the Millennial Enragés and the one that followed functioned as digital 
interventions. In this sense, I mean “action” in the form of countervailing digital texts that 
intervene into a local issue on behalf of marginalized persons who make up a local community 
(Cushman, 2006; Vaneigem, 2012). Regarding the first app co-produced with the Millennial 
Enragés, our tactical activity included hijacking, as metaphorically understood, the digital walls 
of the university and composing new messages on them. These messages, which manifested in 
the form of geolocated markers, visualizations, and information, subverted the university’s 
efforts to control and minimize the histories of the experiences of African-Americans. The 
university relegated these accounts to the periphery of the dominant narrative about the school; 
while, at the same time, the names of white supremacists remain fixed to various campus 
buildings, statues, places, and locations. As such, the Millennial Enragés and I co-created a 
mobile app with newly composed messages that foregrounded and highlighted the histories of 
the experiences of African-Americans at the university. This app not only sought to make these 
accounts more readily available to audiences via mobile technology and wire-free spaces but also 
break from the dominant narrative about the university itself.  
 188 
Subsequently, I devised another app by writing on top of the one that I co-produced with 
the Millennial Enragés. Like the previous one, this new app attempted to confront a social issue 
on behalf of other, less powerful interests (Ávila & Pandya, 2013; Cushman, 2006; Vaneigem, 
1967/2012). The Millennial Enragés desired to construct an app that addresses a social issue at 
the school that they attended. I reimagined their radical energies and our qualitative 
“commitment to change the world, to engage in ethical work [that] makes a positive difference” 
(Denizen, 2017 p. 15). Here, I decided to address a concern impacting marginalized members of 
a local university community. Specifically, I contested a state bill that prevented transgender 
people from using bathrooms that matched their gender identity in public buildings (although, 
since completing this dissertation, the state legislature has repealed the bill). This particular 
university attempted to sidestep the law by providing on its website a table of the building 
names, room numbers, details, and locations of gender-neutral bathrooms across campus. 
However, that informational data resided (and still does) in an obscure subsection of the college 
website, making it very challenging to locate and use practically.   
Thus, taking what I learned from my experience of co-creating a socially useful mobile 
app with the Millennial Enragés, I hijacked the walls of the university, which, from a Situationist 
point of view, is an extension and surrogate of the power of the state and its laws, and composed 
upon them with new messages in the form of geolocated markers, visualizations, and salient 
information. This pursuit consisted of extracting and converting the table of data into a readable 
format for mobile apps and posting it to a personal server. Then, I coded—i.e., critically 
remixed—the app to download the data and visualize them in a more accessible and interactive 
format. Like the previous app that I co-produced with the Millennial Enragés, the reformatted 
data displayed a map with geolocated locations of the bathrooms, visuals of the buildings in 
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which they resided, and general information about the bathroom. Unlike the previous app, this 
one included a couple of expanded features, such as a search function and the navigational ability 
to obtain directions to a gender-neutral bathroom.  
As shown in Panel 1 of Figure 8.1 on the next page, the app displays a map of the campus 
and surrounding area with accompanying map markers that indicate the names and locales of the 
buildings with gender-neutral bathrooms, the number of toilets available, and the accessibility for 
either public or limited use. Notably, the real names of campus locations, street designations, and 
building structures are removed in order to maintain anonymity. In the left-hand corner of Panel 
1, there is a magnifying glass, which the user can click to search from an alphabetical list of 
gender-neutral bathrooms, as shown in Panel 2. By tapping a map marker or selecting from the 
list of options, the app segues to a screen that drills down to the building name and room number 
of the bathroom location, as demonstrated in Panel 3. Then, selecting the desired location, the 
app segues to a screen with more details. As shown in Panel 4, those details include a photo of 
the building along with essential data: room numbers, number of bathrooms, signage, and 
features. Notably, this panel consists of a red floating button with a “Route” icon in the bottom 
right corner. When tapping the button, the app segues to another map that consists of a 
navigational route line to the gender-neutral bathroom. As illustrated in Panel 5, sliding the 
switch button at the top of the app selects a walking or bicycle path for navigating to the location 
of the gender-neutral bathroom. Going one step further, the user can tap the map marker to 
obtain turn-by-turn directions using Mapbox’s built-in navigation feature, as shown in Panel 6. 
Perhaps what made this second app more unique than the first was that it was publicly and freely 
available for local members of the LGBTQ+ to download and use.  
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Figure 8.1: All-Gender bathroom app 
Panel 1 
 
Panel 2 Panel 3 
Panel 4 Panel 5 Panel 6 
 
 
The Traversals of a Praxial Intervention 
In many respects, the creation of the app and its availability for members of the LGBTQ+  
community is the actualization of my learnings from a praxial intervention enacted, albeit  
 191 
inadvertently, by the Millennial Enragés during our collective experience of co-creating a mobile 
app that intended to serve marginalized interests at the local level (Cushman, 2006). Specifically, 
this intervention invoked my ethico-political praxis potential, whereby the Millennial Enragés 
unsettled my taken-for-granted mentalities of the status quo and provoked me to take a fresh look 
at the local social world around me and intercede on behalf of other, less powerful interests 
(Ávila & Pandya, 2013; Madhu, 2011). To explain what I mean by ethico-political praxis 
potential, I need to take a few steps back to review once again the process of carrying out this 
participatory media research project.  
It began as a journey to learn about the participants’ experiences of working on the 
production of a socially beneficial app and reflecting on my own experiences of collaborating 
with them. To meet this aim, I employed a participatory media research design. At the 
fundamental level, participatory research emphasizes the democratic process of working with 
local stakeholders in the research process, which includes producing knowledge about distinct 
happenings through relations of cooperation, mutuality, and dialogical exchange. The 
information that participants co-produce with the researcher intends to be relevant to the lived 
realities of the participants and others and even to help promote change or improve existing 
conditions (Chambers, 2009). As le Grange (2001) reminds researchers, the results of a 
participatory research project do not intend to produce prescriptive formulae for democratic 
change but rather a process that embodies democratic principles of empowerment and inclusive 
decision making that can lead to change.  
 When leveraged with media production, participatory research consists of collaborating 
with local stakeholders on the creation of media texts and artifacts directly connected to their 
interests, ideas, and concerns, and serve as interventions for change and transformation. That was 
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categorically the aim of the app project with the Millennial Enragés. They wanted to intervene 
and transform the narrative of their predominately white university by developing a mobile app 
that provides a more accessible and more visualized account of the histories of marginalized 
members of their campus community. Furthermore, not only does participatory media research 
involve local stakeholders in the production of media that intends to create social equity or 
transformation in their lives and others, but the completed product can lend itself publicly as a 
catalyst for conversation and consciousness-raising within and across communities. Some of the 
participatory media production approaches that I outlined in the methods chapter include the use 
of video, photos, audio, geographic information systems, and filmmaking; these examples 
involve, in one way or another, a process of collaboratively engaging in an iterative process of 
exploring, evaluating, and dialoguing around shared concerns. 
 When participatory media-making functions as a research tool, it empowers participants 
by giving them a voice to explore issues, create networks, exchange ideas, and effect social 
change through the production and dissemination of digital materials. While the aim of 
participatory media might be to complete digital products, they do not have to be refined 
outcomes, because imperfections can invite the participants to continue engaging with the 
product and contributing to its ongoing development. In this case, education and knowledge are 
the essential outcomes generated by an exchange of perspectives and even consciousness-raising 
among and between communities (Barthel et al., 2010). In all, when participatory media-making 
is a bottom-up approach for involving local stakeholders in the production of media, which 
connects to their interests, ideas, and concerns; meets their need to have their voices heard, by 
exchanging information on an issue in which they have a stake; and potentially enables positive 
social change in their lives. The completed project, though not a requirement, can also lend itself 
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to the public as a catalyst for conversation and consciousness-raising. As I explained previously, 
the app that the Millennial Enragés and I co-produced never materialized past the final research 
phase, much less made its way in the public domain. But what appeared as a dead-end became an 
opportunity to pivot my attention—a reorientation through reflection and interpretation—and 
produce a new app that addresses a social issue impacting marginalized members of a local 
community. It is here that I frame and view the creation of the latest app as the actualization of 
my learnings from the praxial intervention enacted by the Millennial Enragés during our brief 
experience of working together. I do not assume that the intervening action was intentional, but it 
nonetheless ensued and enhanced my ethico-political praxis potential and practical efficacy of 
creating a socially-beneficial mobile app for members of LGBTQ+ community.  
As the principal researcher of this project, I brought various aspects of my scholarly 
background as I journeyed and worked with the Millennial Enragés on the co-production of the 
app that addressed the marginalization of others in their campus community. For example, my 
doctoral training included graduate certificates in qualitative studies and information studies and 
science, respectively; independent research projects in digital humanities pedagogy and games 
studies; and advanced coursework in critical theory, educational theory, media studies, and 
advanced qualitative research methods courses, to name a few. On top of that, I worked on 
sizeable qualitative research projects in technology and higher education and on coding and 
computational media projects that connected science, art, and technology. Concerning radical 
youth groups and media production, I developed a conceptual understanding of this field, 
informed by literature on the student uprisings of May 1968 and others involving the Occupy, 
Black Lives Matter, and Sunflower movements, to name a few. As explained to Captain Non-
Leader and the other Millennial Enragés in Gilles Hall, the purpose of the research project was to 
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work closely with a local student group like them on the creation of an actual app that addresses 
a social issue on campus and to learn what the experience was like for them and me, as the 
principal researcher involved in the collaborative activity. Given my background, I felt confident 
in acting as the primary researcher and coder on this participatory media project, collaborating 
with the Millennial Enragés to the design of a mobile app that addressed a social issue in their 
campus community.  
While I was a researcher with the qualitative expertise to carry out projects like this one, 
the Millennial Enragés had a lived knowledge of understanding of social action from within the 
political furnaces of their local and surrounding communities. As Captain Non-Leader explained 
in Gilles Hall, the Millennial Enragés were a radical political student organization that explores 
anarchism and other progressive experiments grounded in resisting capitalism and the state and 
in exposing and ending forms of patriarchy, racism, classism, and gender oppression. As I 
learned from my interactions with these participants, their activities involved working with allied 
student groups in carrying out protests and demonstrations and consisted of conducting 
workshops on issues impacting campus life, which included inculcating students on ways to 
oppose them using various radical tactics as well as discussing the histories of domination and 
resistance on and around campus. The workshops also functioned as a praxis of skill and 
knowledge sharing. Notably, they did not situate their activities within a privileged position of 
activism, or any theory or practice. They maintained that collectively identifying with the term 
“activism” or the role of being an “activist” hinders their revolutionary potential because 
maintaining such a position necessitates curating their identity and making decisions according 
to preconceived ideas and patterns of activism and the community of activist experts who 
establish and supervise them. In some respects, they may seem activist-oriented in that they 
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address social issues and connect with people who are directly affected by systems of power. As 
Max Justice and Radical Lifer explained, however, the group maintains a fluid identity with 
interchangeable roles guided by a “radical attitude” of resistance unbound from the established 
or traditional ideals of how one does activist work. The group collectively oriented its attitude 
toward challenging oppressive social systems and establishments and putting awareness into 
action by disrupting those structures with tactics inspired by past and present experiments and 
innovations of constructive resistance. Conrad Anarchist also explained that their form of 
resistance was not the work of professional or expert activists. Instead, it was the work of a 
small, leaderless collection of radicals participating in direct action, which is sometimes 
collectively forged with other groups and allies, as in the prison lockback protests in North Town 
and other forms of demonstrations around their campus, and sometimes extemporaneously 
executed, as in gathering together to playfully disrupt the sermons of the campus minister.  
It was clear that a radical praxis informed the group’s intent to rely on past experiments 
to intervene and transform their local community in the present and future. In particular, the 
group echoed the activity of the Enragés of Nanterre, who also relied on radical experiments to 
disrupt the status quo of university life and Parisian life during the mid-twentieth century. While 
the Millennial Enragés did not refer to themselves as anarchists, they relied at times on the forms 
of anarchism to guide their radical agenda, which is visible when their activities filter through 
precepts of constructive anarchy that, as Shantz (2009) explains, revolve around projects 
grounded in everyday resistance and demonstrate possibilities for disrupting and transforming 
“social relations in the here and now” (p. 1). This kind of constructive activity consists of people 
socially inserting themselves into moments of struggle in everyday situations. These include the 
“leaderless small groups developed by radical feminists, coops, clinics, learning networks, media 
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collectives, direct action organizations; the spontaneous groupings that occur in response to 
disasters, strikes, revolutions, and emergencies; community-controlled day-care centers; 
neighborhood groups; tenant and workplace organizing; and so on” (Shantz, 2009, p. 11). For the 
Millennial Enragés, that included protests, socially-beneficial workshops, and theatrical antics, to 
name a few of the ones described in previous chapters. With that said, the Millennial Enragés 
may not have been experts in the field of mobile app making or qualitative research. They were 
nonetheless experts in the cultural practice of investigating their environment and providing 
concrete manifestations—actualizations—of social, ethical, and political critique on behalf of 
marginalized members of their local community. Whether they were consciously or 
unconsciously aware of the theoretical application of those actualizations, they nevertheless 
actively engaged in responding to local issues by identifying the social needs of others and 
intervening accordingly using radical experiments of the past to provide tactical answers for the 
present and future.  
Thus, it was during the experience of working together with and learning from the 
Millennial Enragés that the praxial intervention took shape. Each meeting with the group 
members, from Gilles Hall to the point of disruption in the second phase of the project, consisted 
of learning about the various aspects of their radically-intended direct action—the practical 
implementation of their particular styles of radical politics—and placing them in the context of 
the app making project. At the same time, I was undergoing a praxial intervention, whereby the 
group members unsettled my taken-for-granted mindsets about the status quo and invoked the 
need to take a fresh look at the local situation around me and intercede on behalf of other, 
marginalized interests (Madhu, 2011). More specifically, the result of this intervention 
interposed the generative system of my internal disposition, invoking my respective praxis 
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potential concerning the practical efficacy of creating socially beneficial apps, a praxis that 
traverses the concepts of Aristotelian ethics, Marxian philosophy, and Situationist constructions 
and the interconnected practices of moral deliberation, social transformation, and lived 
revolution, respectively (Kemmis, 2012; Kemmis & Smith, 2008; Michell & Davison, 2020; 
Patton, 2016). I explain each concept in the paragraphs below.  
Commentators of the Aristotelian tradition recognize praxis as action but refer to it as a 
particular kind. Kremmis and Smith (2008) suggest that praxis means “morally-committed” 
activity that is informed and oriented by traditions in a field (p. 4). In other words, it is practical 
or prudent action that, at the specific moment of enactment, seeks to consider all conditions and 
exigencies that confront them, taking the broadest view for locating the best possible outcome 
for those impacted by particular circumstances and for the good of personkind  (Grootenboer et 
al., 2017). Underlying Aristotelian praxis as morally-committed activity or action is phronesis, 
translated as practical reason or wisdom (i.e., ethical know-how). It develops through experience 
and reflective thought rather than from a formalized inferential process, and it guides the 
individual toward deciding what constitutes an appropriate expression of what is the right action 
in a particular situation. In other words, it is the disposition for acting morally, for deliberating 
and selecting solutions according to informed yet subjective application of principles and 
working on set circumstances. In this way, praxis involves ethically informed but personal 
deliberative acts of practical wisdom oriented toward just action. By enacting this specific kind 
of purposeful deed into existing problems, the individual aims to developmentally change both 
the self and humankind for the good of the community. Inversely, an action devoid of good 
intention enacts a lesser techne (craft), an application of technical skill, where the social agent 
acts within the moment as a skilled technician or professional rather than a concerned member of 
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the community. From this perspective, the locus of value is on instrumental knowledge, based on 
means-ends rationality that characterizes the action or production in a craft making activity 
(poiesis). In other words, the locus of value for craft activity is in what is made rather than in the 
undertaking itself, which is opposite of what Aristotelian praxis suggests: an ethically-committed 
action aimed at the social good rather than the amoral instrumental knowledge that is concerned 
only with technical production and outcomes (Kemmis, 2012). In this regard, Aristotelian praxis 
is reminiscent of Ekine’s (2010) practical efficacy concerning mobile activism in Africa. She 
explains the technological instruments of themselves do not lead to change. They only allow for 
options. It is ethically-minded and politically-oriented persons who are committed to the process 
of putting forth action, including the right appropriation or production of mobile technology, to 
meet the challenges of a society that leads to social change.  
While Aristotelian praxis focuses on individual action, guided by a moral disposition to 
deliberate and act rightly, Marxian praxis centers on shaping social transformations and 
situations as well as “people and their consciousness, ideas and commitments” (Patton, 2016, p. 
41). This activity is enacted socially, both within the world and in the continuous flow of history 
made and modified through creative, human social activity (Bottomore, 1991; Patton, 2016). In 
other words, Marxian praxis is a socially responsible “history-making action,” consisting of 
moral, social, and political consequences for people involved in and affected by it (Edwards-
Groves et al., 2018; Kemmis, 2012, p. 894). For Marx, as articulated through the idea of 
historical materialism, history, not theories or ideas, is the result of material conditions of 
existence, and vice-versa. As such, “social formations, ideas, theories, and consciousness emerge 
from human and collective social praxis, and that social action (praxis) makes history” (Kemmis, 
2012, p. 894). Embedded within that notion of praxis is the general supposition that it is through 
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“free universal, creative, and self-creative” actions and activities that humans generate and 
produce and, as a consequence, shape their social world (Bottomore, 1991, p. 384) and the 
“social formations and conditions for collectivities” of others (Kemmis, 2010, p. 9).  
Moreover, Marxian praxis as history-making action can vary widely insofar it maintains a 
transformative purpose. Lobkowicz (1967) explains that praxis in this sense is “relatively 
homogeneous human activity which can take many different forms; it may range from bodily 
labor of the most humble sort to political revolutions; and it may be anything in between as long 
as it results in a transformation of mind-independent realities which entails a humanization of 
[humanity]” (p. 419). Continuing with this line of thought, Trier (2014) explains, through his 
reading of Postman and Weingartner, the potentially transformative effects of praxis include 
“radical, widespread changes in society [and] begin with very simple actions of a local, 
situational nature” (p. 31). To quote Postman and Weingartner (1969) more directly, “it is not too 
common in the human group [the social collective] for a simple idea to change the entire 
direction of life in society” (p. 98). These articulations of praxis echo Shantz’s assertion about 
the actions of actors who socially insert themselves into moments of struggle in everyday 
situations and radically intervene and transform “social relations in the here and now” (p. 1). 
These actions can range from small leaderless groups developed by radical feminists to 
community-controlled day-care centers, as Shantz notes.  
Generally speaking, for Marx, creative, social-driven activity begins with an abstract idea 
(i.e., a theory) or an experience and incorporates reflection on that idea or experience and then 
articulates it into purposeful action for changing and transforming human existence. In other 
words, practice and theory are not easily separated; they are linked and reflexive of one another 
(Trier, 2014). As Lefebvre (1968) articulates, “praxis in its supreme realization (creative, 
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revolutionary praxis) does not exclude the theory it animates and verifies. It comprises 
theoretical decision as well as the decision to act. It involves tactics and strategy. There is no 
activity without an aim in view, no act without a program, no political praxis save as the 
possible, the future, are envisaged” (p. 54–55). As such, Marxian praxis is an emancipatory 
project, one consisting of socially responsible, creativity-oriented, history-making action, 
whereby actors link theory and practice to critically evaluate and transform the world according 
to their class interests rather than uncritically absorbing ideology of the authoritarian class. When 
connecting Marxist philosophy and Aristotelian ethics, as individual and collective practices of 
moral deliberation and social transformation, Kemmis (2010) explains that both inform the 
process of self-formation. He says:  
A praxis of “right conduct” and as “history-making action” is inseparable from the person 
or the persons performing it; it is always a process of self-formation. It might be added 
that praxis is also a process of self-formation in both an individual and collective sense—
praxis forms the person, the identity, of the ones who act in community and the 
communities of which they are a part, and the persons and communities are, as Marx 
observes, both products and producers of history. (p. 21).  
While these ethical and philosophical narratives and assumptions inform a praxis 
potential, the notion of the constructed situations, promulgated by the Situationist International, 
provides a critical framework on which potentialities materialize. As Stracey explains, 
Situationists sought to subvert the spectacle (i.e., capitalism) with constructed situations: 
countercultural acts of resistance that combined art and politics to liberate and transform inverted 
representations of reality by intervening in the capitalist social order. As I noted in previous 
chapters, a well-known example of a constructed situation is détournement. It involves the 
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reappropriation and reorganization of preexisting elements promulgated by mainstream culture to 
expose them as products of alienation. The Situationists détourned materials like comic strips 
and photographs, genre paintings, cinematic film, all of which seek to derail and denounce the 
original message completely. Other forms of constructed situations include public protest and 
graffiti writing, as I discussed in the sections above. These forms of ultra-détournements, as an 
expanded form of détournement, operated in everyday social life (Debord & Wolman, 
1956/2006), where the “meanings and values of bodily gestures, words, clothing or architecture, 
could be subjected to a playful reappropriation and subversive overturning” (Stracey, 2014). 
These acts consisted of resituated consciousness and subjectivity from a social life governed by 
the spectacle to a collective mass awakened to the conditions “imposed on them in all domains of 
life, and to the practical means of changing them” (Debord, 1955/2006, p. 11) 
 Indeed, the list of constructed situations can be exhaustive. The examples above certainly 
do not encapsulate the canon of activities that the Situationists carried out against the backdrop 
of their Parisian milieu. Nonetheless, these and others illustrate concretized designs of political 
critique. As Stracey (2004) explains, the constructed situations were regarded “as the 
actualization of a situation, rather than a theoretical application” (p. 10). They make up the 
Situationist praxis of carrying out revolutionary activities aimed at transforming and 
reconstructing the material conditions and circumstances of lived social realities. Notably, 
Debord pulled from the Marxian philosophical tradition to inform his praxis of life in action. He 
explained (1959/2009) that he believed in the importance of dialectical materialism, saying that 
“its decisive (but still barely exploited) progress in the history of ideas, is above all the 
supremacy of practice, the notion of praxis that contains and supersedes theoretical reflection, 
and which itself is always inseparable from a praxis” (p. 243). As Stracey (2014) explains, 
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Debord and the Situationist indeed echoed the saliency of Marxian praxis but in a more precise, 
qualified manner. She says that “where Marx imagined the transformation of capitalism through 
the seizure of the means of production by the working-class proletariat, the [Situationists] 
conjured up a new, more inclusive proletariat…that qualitatively détourn the whole of urban life 
into a space of collective play or poetry” (p. 10). 
 It is against the backdrop of these rudimentary sketches that I made sense of the praxial 
intervention enacted by the Millennial Enragés, whereby they invoked my ethico-political praxis 
potential concerning the practical efficacy of creating a socially useful app for the LGBTQ+ 
community. The ethico-political praxis guiding the process of socially beneficial app making like 
this one is as follows. First, individual action is not guided by episteme—generalizable scientific 
knowledge from inquiry—or techne—craft knowledge that seeks to produce things. Instead, it is 
governed by an understanding of knowing the right thing to do at the right place and time (i.e., 
practical wisdom). It focuses on individual action, a knowledge sensitive to the situation. Also, in 
a Marxian sense, it focuses on community action in shaping social transformations and 
conditions. That means the virtue of an ethico-political-minded actor is identical to the morality 
of the collective, and together produce and modify history through creative, human social 
activity. In other words, the organization of individuals shapes the social world (Bottomore, 
1991, p. 384) and the “social formations and conditions for collectivities” of others (Kemmis, 
2010, p. 9). Because praxis concerns a lived experience, as the Situationist explained and 
practiced publicly, social change must be “tested through lived, praxial experiences of concrete 
revolutionary contestations or events. Such praxis is not deployed instrumentally, “in the sense 
that the outcome of the constructed situations could not be predicted in advance” (Stracey, 2014, 
p. 14). Thus, the mobile app that I produced for marginalized members of a local university 
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community, and who were allies of mine, began with a knowledge sensitive to the situation, and 
using the tools at hand, engaged in the process, not for technical ends, but the desire to possibly 
allay their concerns. After creating a prototype of the app, it underwent a vetting process to 
ensure that what I provided was done in a way that, aesthetically and functionally, coincided 
with their perceived expectations. I do not claim that this app was the outcome of a constructed 
situation qua détournement, but it was the concrete manifestation—an actualization—of social, 
ethical, and political critique on behalf of marginalized members of the campus community. 
Also, the process itself demonstrated that an imagined future that seeks to engage with local 
stakeholders on the production of mobile apps that address concerns impacting their lived 
realities is one that moves from potential to direct action.   
Closing Remarks  
When I reflect on this participatory media research project, many questions surface. The 
one that stands out the most focuses on what would have been the outcome of the project if the 
Millennial Enragés had not disrupted it in the second phase. Asking that question is futile as 
there is no way to go back in time to change the past. Also, it seems a bit contradictory to do so, 
because I could similarly ask what if I never defamiliarized the habitual routines of Gilles Hall 
and entered into the fissures of the university to learn more about the group and agree to co-
produce an app in the first place. What would the project look like then? That, of course, is an 
easy answer. This map of the moments of distinctive attention that grew through variations on 
the patterns of disruption, transition, and praxis would be a blank one. As I learned, a disruptive 
event that leads to a new vista or a dead-end represents the opposite sides of the same theme. It 
motivates passages to new opportunities and approaches for discovering new phenomena as it 
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unfolds through an ongoing process of production impacted by a range of experiences, 
influences, practices, and relationships.  
Moreover, what I present here is not a map of codifications and prescriptions of the how 
and why of mobile app making with activist-oriented youth. Instead, it is an evocative storying 
of the moments of distinctive attention, including the disruptive ones, that pertain to the 
experience of making socially beneficial apps with a specific group of participants—in this case, 
radically-minded and radically-inclined college students. I hope that this dissertation can serve as 
an artifact for reuse and modification by those who consider engaging in future projects that 
include entering into youth spaces to work with them on the critical production of mobile apps 
that address social issues at the local level.  
For those willing to enter into youth spaces, I want to evoke one more metaphor in a 
Situationist vein. As I discussed in the methodology chapter, I reimagined the concept of 
psychogeography for moving throughout the data corpus while allowing myself the flexibility to 
be drawn to significant moments that relate to the collective app making experience and how I 
understand it. To explore this concept in the context of data analysis, I explained that 
psychogeography is an action aimed at challenging the norms that frame and represent built 
urban environments (Pinder, 2005) and the habitual ways they create experiences for 
contemporary society (Bridger, 2013). It calls on social actors to drift (dérive) through their lived 
built environments with a heightened awareness and an attitude of spontaneity and transience—
untethered from the habitual binds that typically govern conduct—and to discover unknown 
spaces unmoved by the spectacle and reimagine them as psychogeographic articulations of their 
lived built environment. When individuals give themselves up and drift through their lived 
spaces, they notice how “certain areas, streets, or buildings resonate with states of mind, 
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inclinations, and desires, and to seek out reasons for movement other than those for which an 
environment was designed” (Plant, 1992, p. 59). The act of giving oneself up does not mean to 
meander idly through built spaces while leaving everything to chance. On the contrary, drifting is 
a planned practice that depends on the spectacular consumption of the city and the unintended 
effects and outcomes of wandering from predetermined pathways. When the concept of 
psychogeography is abstracted out and used as a metaphor for entering into the terrains that 
radical youth occupy and participating with them on mobile app projects relevant to their 
concerns, it can be linked to those same characteristics. That is to say, researchers, as much as 
my experience with the Millennial Enrages informed me, could benefit from wandering through  
Figure 8.2: Psychogeographic map of Paris, 1955 
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university spaces as hyperaware individuals in an attempt to locate unknown places of inquiry. 
With a hyperawareness akin to the original intent of the drift, they can locate the beautiful and 
sometimes terrifying moments of understanding. This mode of unknowing leads to the discovery 
of the “ambient unities” of phenomena that occupy spaces of investigation. To evoke that image 
further and using the counter-map of Paris as a visual aid, drifting through areas of inquiry while 
allowing oneself to enter into the attractions of the terrain and the encounters found there 
correspond to the movements of the arrows that chart positions along the various drifted 
pathways and connections (see Figure 8.2 above). While drifts can lead to interruptions in flow, 
as the arrows on the map allude, they can also lead to fortuitous encounters, dead ends, pivot 
points, departures, and new beginnings (Stracey, 2014), as I experienced when working with the 
Millennial Enragés. As such, the dialectical relationship between letting go of prediction and 
forethought and being mentally aware of everything as it happens enables researchers to engage 
the university grid with an asymmetrical rhythm that engenders unexpected discoveries, 
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